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EVALUATION OF ESEA TITLE I PROGRAMS
FOR THE DISTRICT OF COLUMBIA, 1969-70

- Summary of the Report

I. OBJECTIVES

The purpose of this research was to continue the evaluation of the
special programs in the District of Columbia schools funded under Title I
of the Elementary arid Secondary Education Act of 1965, Public Law 89-10,
as amended. : '

- As ‘in the evaluations during the preceding three years, the primary

objective was to obtain estimates of changes in student performance and

" behavior that could be related to each of the various Title I programs.,
Answers were sought to the following questions:

" eee DO students perform better in school because of the
expenditure of Title I funds?

eee What programs appear to be the most effective in terms
of measurable pupil gains?

««« What programs and services obtain the most student gain
- per dollar of Title I funds?

ees Do Title I programs fit-the'needs of the students in the arcea?

II. DESCRIPTION OF THE TARGET POPULATION

--The number ‘of schools in. the Title I target area was reduced in 1968-69
from 84 public and 11 private schools to 31 public and 5 private schools,
This reduced the number of students from about 70,000 to 21,000, The
number of students designated as potential dropouts, and therefore in need
of sracial attention from these programs and services, was also reduced
from about 25,000 to just over 10,000, The concentration of effort in-
creased the average per pupil expenditure from approximately $80 in the
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1967-68 school year to about $240 in 1968-69, This concentration continued
into the 1969-70 school year,

The schools to participate in the program were chosen on the feeder
school principle based upon four junior high schools. The elementary
schools which fed into these four junior high schools were included in
the target area, along with the two high schools which received most of
the students from these four junior high schools. The five private schools
chosen drew their students primarily from the target area.,

III. PROCEDURE

Evaluations were based upon both statistical and non-statistical
evidence of change in the performance and attitudes of the students in the
various Title I programs. The primary instruments used in the statistical
evaluation contained classroom teacher appraisals of student performance
and attitudes obtained in May 1969 (used as the pre-test) and again in May
1970 (used as the post-test) for students in the target-area schools, From
the responses on these forms, two sets of scores were computed for all
students who were in the various Title I programs., The differences between
these scores were assumed to be evidence of changes in the students in each
program. These changes were compared with each other, and were also com-
pared with similar changes occurring in boys and girls in various grade
groups, The average absence rates for students in various programs and
groups were also obtained and compared,

Information. about the educational problems of students identified as
potential dropouts was obtained from the Identified Student Forms filled
out by teachers and principals at the beginning of the school year, and from
additional items contained in the Student Evaluation Form this year., In
addition, the evaluations made by the Pupil Personnel Services Teams con-
cerning the educational problems and treatment of the students in their
caseload were also examined,

For Project READ, the Gates-MacGinitie Reading Test was used to measure
changes in vocabulary and comprehension. In addition, the students in the
4th, 5th, and 6th grades were given the STEP Reading Test,

Non-statistical information concerning the operation of each program
was obtained through interviews with the program administrators, principals,
and teachers, and through observations of the programs by the evaluation
staff and by the staff of the Assistant Superintendent for Planning, Inno-
vation, and Research of the D.C. Schools,
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IV. BASIS FOR EVALUATION

The primary basis for evaluation of the programs was the changes in the
students in the programs, as measured by the evaluative .information obtained
from classroom teachers., Secondary consideration was given to such things
as cost per pupil relative to other programs, the level of absences .. .he
students in the programs, the extent to which the objectives of the programs
appeared to be accomplished, and how well these accomplishments coincided
with the overall objectives of Title I,

V. PRIORITY RATINGS ASSIGNED

Priority ratings were assigned to these programs and are shown in the
table on the next page. Priority 1 programs are those which appeared to be
the most effective in that they tended to improve the classroom performance
and the school adjustment of the students in them, These programs also
appeared to reduce absences and todeal with the part of the target-area
population most 1likely to drop out of school, In these programs the cost
per pupil compared favorably with other programs. The programs listed as
Priority 1-A are considered to be slightly more effective than those in
Priority 1-B, Priority 2 programs appeared to have merit but did not ful-
fill all of the requirements for effective programs. Priority 3 programs
usually had undesirable characteristics., ‘

VI. IMPLICATIONS FOR PROGRAM PLANNING

The following observations of continuing problems in the Title I area
were derived from the analysis of the data obtained for the present report,
and should be seriously considered in future program planning:

ees In the 1969-70 school year, 207% of the lst-grade boys and 15% of

the lst-grade girls were repeating the lst grade,

ees Above the 3rd grade, 367% of the boys and 20% of the girls were
two years or more behind normal year-for-year promotion.

ess Almost 9% of all Title I students were repeating the same grade
for the second time.

eee Fifty percent of the boys at the junior and senior high school
level were more than two years behind their grade level in
reading ability, and 31% of the secondary school girls were
more than two years behind their grade level in read;ng.




PRIORITIES ASSIGNED TO TITLE I PROGRAMS*
FOR 'SCHOOL YEAR 1969-70

Priority 1-A

Pupil Personnel Services (including Youth Serving Youth)

Speech Correction (Public and Non-Public)
Urban Service Corps (including Widening Horizons)
Classroom Assistance (Elementary)

Priority 1-B

Physical Fitness (Elementary)

Reading Incentive Seminar (Secondary)
Gonzaga Prep Experiment (Secondary)
Experimental Staffing Patterns (Secondary)
Introduction to Data Processing (Secondary)
Urban Journalism (Secondary)

Community School (MSD)

Teacher Aide Program (MSD)

Cardozo Data Processing (MSD)

Priority 2

Audio-Visual Services :

Strengthening Instructional Services (Elementary)
Health and Psychological Services (Elementary)
Cultural Enrichment (Elementary)

Cultural Enrichment (Secondary)

Cultural Enrichment (MSD)

English in Every Ciassroom (MSD)

Cultural Enrichment (Non-public schools)

Priority 3

Project READ (Elementary)
Mathematics Clinic (Secondary)

Projects with Separate Evaluations

Follow-Through Project - Morgan School
-~ Nichols Avenue School
Elementary and Secondary Staff Development (MSD)

*No significance to the order listed within priorities,
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Forty-three percent of the junior high school boys and 29% of the
junior high school girls were more than one year behind their
grade level in arithmetic,

The teachers in Title I schools tended to see their girl students
in a much more favorable light than their boy students,

Over 2600 students had behavioral problems, the greatest percentage
of these being reported in the 7th grade.

Over 1000 (6%) Title I students have severe physical or health
problems.

Teachers stated that about 8% (1462) of their students had educa-
tional problems because of being withdrawn,

Classroom teachers stated that 37% of their students had speech
patterns which interfered with their ability to communicate with
adults, and that 15% had speech and language problems which
affected their aducational development,

Only 20% of the students had parents who were very supportive of
the students' efforts in school,

Half of the boys in the 10th grade in 1969-70 were absent more
than 32 days, and 10% of them were absent more than 95 days.
Half of the 10th-grade girls were absent more than 18 days, and
10% were absent more than 79 days.

In the elementary schools, grades 1 through 6, half of the students
were absent more than 9 days, both boys and girls.

In the junior high schools, half of the boys were absent more than
22 days, and half of the girls were absent more than 16 days,

In the high schools, half of the boys were absent more than 25 days,
and half of the girls were absent more than 19 days.

Sixty percent of Title I area students were "identified" as potential
dropouts by their principal, as compared with 49,6% for the pre-
vious year,

The problems of the students identified as potential dropouts, listed
in the order of frequency, are as follows: (1) Crucial -economic
need, (2) Reading retardation, (3) Emotional/behavioral problems,
(4) Arithmetic retardation, (5) Absenteeism, (6) Failure in class
subjects, (7) Health problems, (8) Speech/hearing problems, and
(9) School transfers.




«s+ The Pupil Personnel Services Teams found that 527% of the students
' in their caseload had both parents in the home, 39% had only one,
and the other 9% lived in an extended, substitute family, or some
other type of home.

«ss The Teams found that 19% of the students in their caseload had no
personal books,

«se The Teams found that 15% of their caseload had no adequate place to
study,

«ee The Teams found that the families of 22% of their caseload wanted
the student to graduate from college, 10% wanted him to get some
college education, and 147 wanted the student to get a.technical
education beyond high school, indicating that 46% of the parents
wanted their children to have more than a high school education.

ees The Pupil Personnel Teams felt that they had been very effective
with 29% of their caseload, fairly effective with 53%, not very
effective with 15%, and not effective at all with 3% of them,

eees Thirty-eight percent of the elementary school teachers who responded
to an anonymous questionnaire said that they had had contact with
the parents of less than half of their students,

»ee Teachers who responded to the anonymous questlonnaire said that
: only 13% of the parents of their students had aLtended special
school events when invited.

" +e. Teachers'felt that parent participation in school activities and
planning would increase’ the inteérest of parents in the education
of their children and improve the educational climate, and that.

o an effort should be made to p"ovide educational and. social. oppor-
tunities for the parents at the school, such as adult education
courses and workshoeps.,.

VII. RECOMMENDATTONS

1, Gathering information on individual students from classroom teachers
should be continued on a longitudinal hasis in order to determine the effects
of Title I programs on the classroom performance and school adjustment as

wall’ as on other aspects of the educational problems of students in the
Title I area,
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2, Greater efforts should be made to assist boys in overcoming their
reading and other academic difficulties, particularly in the elementary
grades, There are twice as many boys as girls who are retarded in reading
in elementary schools,

3. Secondary school programs should make a more concerted effort to
assist identified students, particularly those who are two years or more
behind their grade level in reading and arithmetic, as well as those who
have other educational problems. Most of the present programs, while highly
desirable for many Title I students, appear to draw their participants
primarily from those above average in classroom performance and school
ad justment,

4, Efforts should be made to reduce the number of students who repeat
the same grade a second year. In the target-area schools during the 1969-70
school year, almost 20% of the boys and 15% of the girls repeated the lst
grade; also, in the grades above the 3rd, 347 of the boys and 18% of the
girls were two years or more behind normal grade level, (In accordance
with the policy of the D.C. schools, children normally enter the 1lst grade
in the calendar year in which they become six years of age.) Most of the
research concerning grade retention shows that those students who are kept
back do not make up their deficiencies by the extra year but actually drop
farther behind, and in addition often develop a habit of failure.,*

5. A permanent city-wide identification number should be assigned to
all students in the D.C, School System, This is needed to efficiently process
Title I information, and would considerably decrease the clerical load of
gathering, processing, and evaluating information, At present, the movement
of students in and out of the Title I area substantially increases the diffi-
culty in assembling this information, particularly as all Title I elementary

students do not go to Title I junior high schools, nor do the Title I high

schools restrict their enrollment to students from only Title I junior high
schools,

6. In addition to the present system of overall assessment of the effects
of Title I programs through the measurement of changes in student classroom
performance and school adjustment based upon classroom teacher evaluations,
it is recommended that certain of the Title I programs, particularly those
where the interaction of the school and community are involved, be evaluated
in depth, While the ultimate goal of all Title I programs is to overcome the
educational handicaps of Title I students, intermediate goals are necessary
to measure progress,

*Jarvis, 0,T., & Wootton, L.R, The Transitional Elementary School and
its Curriculum, Dubuque, Iowa: Wm. C, Brown Co.,, 1966,

Dobbs, V,, & Neville, D, '"The Effect of Nonpromotion on the Achievement
of Groups Matched from Retained First Graders and Promoted Second Graders,"
J. of Educational Research, Vol, 60, No, 10, July-August 1967,
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PURPOSE OF THE RESEARCH

The purpose of the research was to continue the evaluation of
special programs in the District of Columbia schools funded under
Title I of the Elementary and Secondary LEducation Act of 1965,
Public Law 89-10.

The primary objective of the evaluation was to obtain estimates
of changes in student performance and behavior that could be reiated
to each of the various programs, Answers were sought to the follow-
ing questions:

ees Do students perform better in school because of the
expenditure of Title I funds?

«++ What programs appear to be the most effective in terms
of measurable pupil gains?

«ees What programs and services obtain the most student gain
per dollar of Title I funds?

+ee Do Title I programs prevent dropout?

13




Chapter 1

S4CKGROULD AMI IITIRODUCTICH

Title I of the Llementary and Secondary Education Act of 1355 is a program
to provide financial assistance to local educational agencies serving areas
with concentrations of children from low-income families in order to expand and
improve their educational programs by various means...which contribute particu-
larly to meeting the special educational needs of ecucationally deprived
children.”* These funds make possible many services over and above those the
schools normally supply -- services which attempt to develop programs that
will rectify the effects of poverty in a snecial effort to provide compensatory
education to inner-city children.

This report is an evaluation of the Title I programs in the schools of the
District of Columbia during the regular school year of 1969-70. It continues
and builds upon nrevious evaluative techniques as described in previous reports
of this series.”** 1969-70 was the fourth year the District of Columbia schools
received Title I funds.

It is very difficult to measure the short-term effects of Title I programs
by traditional methods of measurement, many of which have been found to be
invalid for testing children from disadvantaged cultural backgrounds. Although
Title I funding has been used in D.C. schools since 19566, the majority of the
srograms conducted were of short duration so that no evaluation could be made
to cover a sufficient length of time for positive results to have been accom-
plished. Another complication arises from the fact that Inner-city families
are usually highly wobile, making it difficult to keep children in one jrogre&~
long enough for change to take place. Turnover rztes above 50% are not uncommon.
Also, there were many programs being conducted in the [.C. schools in addition
to those funded by Title I, making it impossible to account for all the influ-
ences affecting any one child or groups of children in the target area.

*Elementary and Secondary Education 4ct of 1965 (PL 89-10).

**Ivaluation of ZSEA Title I Programs for the District of Columbia, 1968
and 19577 - December 1967

YZvaluation of ZSEZ4 Title I Programs for the District of Columbia, Summer
1957" « liarch 1968

YZvaluation of ZSiZA Title I Programs for the District of Columbia, 1967-68%
- lay 1959

“Tvaluation of ZSEA Title I Programs for the District of Columbia, 1958-G9"
- December 1969




Because of these considerations, a statistical model was developed whereby
the probable performance of a student in any given program can be predicted =--
if the student performs better than predicted, then the program is apparently
accomplishing favorable results.

The information collected and evaluated for school year 1969-70 shows certain
trends which have enabled recommendations to be umade with regard to individual
programs (particularly when considered in connection with the recommendations of
previous reports). These recommendations, considered together with various
administrative factors, have been used by the administrative personnel of the
D.C. schools in reaching decisions with regard to continuing, strengthening,
revising, or discontinuing, individual Title I programs.

The evaluations of 1966-37 angd 19567-38 showed that, while certain programs
did produce some measurable progress, generally Tiltle I funds did not result
in reducinz the cultural and educational gap, so it was decided in 1968-69 to
concentrate expenditure of these funds on just 24 elementary schools, 4 junior
‘high schools, 2 high schools, and 5 non-public schools. Selection of these
schools was made using a feeder-school concept and considering the chal;:zs in
school beundaries. Earollment in these schools was approximately 19,800, thus
reducing the number of students affected by Title I funds from 70,00C in
1967-568 and 55,400 in 1986-G7. During the 1969-70 school year, the same
schools continued to receive Title I funds as in 1963-69.

I. DiTA BANK

In carrying out the previous evaluations, a substantial amount of information
has been accumulated about students in the District of Columbia, particularly
those in Title I schools and Title I programs. As described in considersbly more
detail in previous Title I evaluation reports, information has been gathered
using the following instruments and tests: .

Student Zvaluation Form - lMay 19656 and Summer 1969
" n N o May 1967 and Summer 1957
H n n - Tiay 1963
i i & - lay 1959
Student Evaluation and Identification Form - iiay 1970
Instrument for Identifyinz Potential School Dropouts - Cctober 1963 -
Pupil Personnel Services Zvaluation Form - 1965-6¢ ‘
N h 3 n ) - 1966_37
N k] il ki 21 - 1957_:)8
n n b B H 1958-69
7 n k) FH n - 1969_70
y Model School Division Program Participation List - March 1967
Principal's Questionnaire - 1965-67
n a - 1959-70 (about Title I programs)
Teacher Questionnaire - 1966-067

(List continued on next page) i
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Teacher /ide Tuestionnaire - 1956-57 and 1939-70:
for 2rincipels
for Tecchers
for Teacher Aides
Student Questionnaire - 19556-057
i g - 1959-70 (junior hizh schools only)
Themes -~ 1055-57
Baseline Testing Information - 195.-37:
Project Talent Test
Technical and Scholastic Test
Language Facility Test
iietropolitan Achiavement Test (IIAT)
Sequential Tests of [iducational FProgress (sTIF)
Stanford Achievement Test (SAT)
*Sequential Tests of Educational Progress (STEF) - iarch 1970
*“Gates-liacGinitie leading Test - October 1938
0N i N n - iu‘ay 1939
0N 3! n 3 - lay 1970

*These tests were in addition to the citywide testing program and
were given specifically for the evaluation of Title I programs.

For the 1959-70 evaluation, the previous Student iZvaluation rorm and Instru-
ment for Identifying Potential School Dropouts were combined into a form which
could be optically scanned, thereby reducing much of the data-processing oneratio

A master direcrtory has been developed containing the identification number,
i name, sex, date of birth, school, grade, and identification status for all
j students who have been in Title I schools and programs. This directory contains
- approximately 125,000 records, and will be used in future data processing to
ascertain whether or not information for amny narticular student is in the data
: bank. This file contains records for some students who are not in Title I
schools but who have been in Title I programs; during previous years summer
programs sometimes enrolled students from non-7itle I schools when space was
available, and other non-Title I children have besen involved in Title I base-
line testing programs. This is a tremendous body of valuable background data
that can be used for future resesarch on the growth axd development of these
children.

In addition to the master directory, there are a series of analysis files
containing information for the current year and the preceding year as a pre-test:
the 1967-58 file contains 51,758 records; the 1958-39 file contains 20,051
records; and the 1969-70 file contains approximetely 13,000 records. Other in-
formation is available on the data-gathering instruments or punched on cards for
use as needed But has not been' put on tape.




II. 2ISULTS OF FLEVICUS IVALUATIONG

4As a result of evaluations conducted i previous years, recommendations were
made as to the relative priority of the programs funded wholly or in part by
Title I. This was done after considering both the statistical and rnon-statistical
aspects of each program, ~he principal statistical evidence of the effect of
Title I programs was based ujon the change in teachers'! evaluations of the ner-
formance or attitude of the students in their classes who had particinated in
these programs. Since the teachers who made the evaluations were usually not
the ones who conducted tihe programs, the evaluations should be relatively free
from this kind of bins. This method of evslusz=icn has sroved to be effective,

Lbstracts or suitneries of the previous reports in this series are included
at the end of this report as attachizents.

1965-87 Regular Schocl Year Title I Programs

In general, it was found that the ewvaluations by teachers showed, overall,
the students had changed in a negative direction between kiay 1906 and iiay 1907.
However, there were a number of Title I programs in which the students had re-
versed the trend, or changed in the positive direction, according to teacher
evaluations. Cther programs had reduced the negative effects of the general
trend.

The types of programs which appeared to be the most promising from this
evaluation were: ore-kindergarten, enriched primary and secondary summer school,
Pupil Personnel Services Teams, reading incentive seminars, summer social ad-
justment, specialized summer camping, and the special high schools - one for
pregnant girls and the other for giving drooouts a chance to complete high school
after regular school hours.

These results are reported in greater detail in the first remort of this
series,

Summer 19867 Title I Zrosrams

The programs conducted during the summer of 1967 are described ia detail
in the report entitled ‘'Ivaluation of ESZA Title I Programs for the District of
Columbia, Swmer 1957.7 3Decause of the fact that it was desired to use the
teacher evaluations for June 1907 as the pre-~test and the evaluations of Juue
1958 as the post-test,; it was not possible to include in that report anything
i more thain the non-~statistical evaluaticn of these oprograms. The non-~statistical
aspects included discussion of the summer programs with admiriistrative personnel,
site visits to the program activities, and iaformation zbout the programs and
their operation from admiinistrators, teachers, and students, obtained from inter-
views, questionnaires, and other sources.

-

Recommendations with regard to effectiveness of the summer Title I
programs were included as part of the following report.

ERIC Qe
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1857~08 Repular School Year and Summer 1937 Title I Progrems

Zy use of the statistical model, it vas possible to detect small changes
in evaluated student performance associated with individual Title I programs of
less thaun a year's duration, such as gains in classroom performance, school ad-
justment, and improvements in absenteeism cf the students in the prograims. <The
following types of programs were agaiin found to be associated with positive
change: pre-kindergarten, enriched primary and secondary summer school, Pupil
Personnel Services Teams, reading incentive seminars, special surmer classes for
social adjustment or orientation, summer campinz, and special high schools which
directly rehabilitate notential dropouts (such as 5T4Y and Webster Girls! School).
There was little correlation between program effectiveness and cost per pupil.

1958-52 Regular School Year Title I Programs

Title I funds cduring the 1908-59 school year were concentrated in fewer
schools and on fewer students (31 public schools and 5 private schools, with

21,000 students, just over 10,000 of whom vere identified;.

The tynes of programs found to be associated with the greatest nositive
change in the classroom performance and school adjustment of the students were:
pre-kindergarten, reading incentive programs, special high schools (Webster
Girls' School for pregnant girls, and STAY where cdropouts could complete their
high school education after school hours), and special programs where scudaiats
who were themselves having difficulty in school were called upon to help younger
students who needed help (Youth Serving Youth).

Certain programs were found to be associated with decreases in student
absences as compared with other students of the same grade and sex.

It was found that in Title I schools 20/ of the boys and 147 of the girl
reneated the lst grade. ifter the 3rd grade, 75% of the boys and 5%% of the
girls in Title I schools were one year or more behind their normal grade for age.
I was also found that after zhe 3rd grade 33% of the boys and 207% of the girls
yere two years or more pehind their normal grade for age.

“he evaluation of rroject READ shoved that students in the 3rd grade
gained more than the equivalent of one year's grouth in both vocabulary and
comprehension as measured by the difference betweeinn the pre-test andé post-test
scores on the Gates-iizcGiritie Reading Test. Students in other grades averaged
approximately the equivalent of two-thirds of a year's growth (when change in
grade equivalent score was prorated over one year).

235
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Chapter 2
PROCEDURE
I. TVALUATIO! SYSTIM

To separate out the effects of any one Title I program on an individual
student or any group of students is a very difficult task indeed, as there are
so many other in-school as well as out-of-school influences affecting each
student. Some of these influences are known and others are unknown. Statis-
ti.al ceatrol, by thie use of control groups, is usually impractical in - -h
situations, as it is not possible to anticipate the particular students who
would be in any program, nor is it usually possible to obtain groups of students
with characteristics similar to those of the ones who are participating at any
one time. It was therefore necessary to develop a statistical model, in which
the effects of a program on the student®s performance in the classroom and his
adjustments to the school situation could be measured.

The evaluation system for the present analysis continues the procedure
used in the preceding analyses of Title I programs, in that it compares the
performance of students in various programs with that of students in other
programs and with students in various grade groups, by sex. This comparison
is limited to students in the Title I target-area schools because these are
the ones for whom the data are available from the teachers' Student Evaluation
Forms, which are the primary basis for this comparison. This year, essentially,
it measures the change in teacher evaluations between May 1969 and May 1970
with the additional feature during the current school year of having obtained
from the teacher and the principal various measures of academic and socio-
logical factors related to the educational development of each student. The
description of the rationale used in the three preceding evaluations will be
found in Chapter 2 of each of these reports.¥

The evaluation system developed depends upon the ability to retain data
in a data bank in such a manner that they are available for the analysis of
programs and other aspects of school performance of individual students and
groups of students whenever desired, This required the development of a
system of student identification numbers for students in the various Title I
schools and programs as well as in the baseline samples obtained. This data
bank now covers approximately 125,000 students and extends over the last five
years.

* ¥YEyaluation of I3ZA Title I Programs for the District of Columbia, 1966
and 1967, December 1967.

“Evaluation of ZSZ4 Title I Programs for the District of Columbia, 1967-
68," March 1968.
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The basic ingredients of this evaluation system are the systematic evalu-

ations of students by tiieir classroom teachers on an annual basis, combined
with various measures of studeni performance as provided by routine testing

supplemented by special tests in the Title I areas. Teachers have raiced their

students on many aspects of their achievement, behavior, and attitudes which
influence scliool performance and motivaiion, as well as on such factors as
their speech pattern, the amount of family support received in their school

work, their participation in classroom activities, absences during the current

school year, etc. The evaluation system also depends on information about
membership of students in the various Title I schools and programs which is
obtained partly from lists of students supplied by tlie directors of thas pro-
grams corcerned and partly from the teachers’ responses to the questions on
the Student Tvaluation Forms. /4nother dimension added this year was the in-
clusion of information previously obtained by means of the ¥Instrument for
Identifying Potenitial 3chiool Dropouts,” which is more fully described later
in this report. This permits a beiter description of the various educational
problems related to the development of each student, and also permits an 1in-
ventory of these problems by grade and school when this is desired. In the
interpretation of the statistical data obtained from the data bank, the
non-statistical information collected is considered as well.,

IT, GON-STATISTICAL IVFORLIATION

4sn extensive amount of non-statistical descriptive information, such as
evaluations by the project directors and teachers, and observations while
visiting ithe programs ir operation, was collected during this current year,
by both e evaluation staff and the staff of the D.C. Schiools Assistant
Superintendent for Plannirng, Research, and Innovation. Visits were made to
survey Title I activities in a number of scliools and to talk with principals
and program directors on an individual basis about the objectives and results
of their programs. DMembers of the evaluation staff also aittended Title I
advisory meetings to discuss research plans, procedures, and findings, and
to report on various aspecis of the evaluation,

IIT. GSTATISTICAL IilFOITLLTIOLN

2

L. Title I Student Identification and Evaluation Form (SIZF70)

This form was by far the most important of the data-gathering instru-
ments in fhe evaluation of Title I programs since it was filled out by the
largest number of persons in tihe D.C. school system for Title I schools and
because it continuus thie collection of information similar to that cobt=l..ad
in five previous data-gathering periods. Also included on this form this
year is information previously contained on the “Instrument for Identifying
Poteniial Schiool Droupouts” (called ti.e Yellow and Green Forms).

2
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This new form was designed to be optically scanned, thereby reducing
much of the daita-processing operation, I :hie case of elementary school
studeni:s, the forms were filled out by the classcoom teacher, and for secordary
school studenits by tie ieacher deemed best able to supply overall irformaizion
about tihe student (not necessarily the liomeroom teachier). A4 copy of the nevy
form as well as the Student valuation Form used in 1969 will be found in the
Appendix to this reporiz,

It will be seer :that the SIEFP70 consists of student information (name,
date of bir:zh, sex, etc.,), questions concerning various aspects of hiis per-
formance in school, evaluations of iL:iis characteristics, and questions con-
cerning his educational development. /. detailed analysis of the information
from this questionnaire and a comparison with information from the previous
Student Avaluation Forms will be found in a larzer chapter of tihis reporc.

%)
L]
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unil Porsonnel Servicos Teams ivaluation Form (PPF)

The form used for the 1969-70 school year was identical with the one
used in 1962-69, and has been used eacii year in much the same form for the
evaluation of Title I students. It is filled out by the Pupil Fersonnel
Service Team members to assist in the evaluation of various aspects of
identified students, and to determine what types of problems they have and
viat types of solutions have been found for tiiese problems, ilany of the
items on the PPF were tl:e same as on the SIF, in order to gather. equivalent
information on the same s-udents from both the teachers® and Pupil Personnel
Services Team workers' point of view. It was lioped that the two evaluation
forms together might assist in knowing better those students who were having
difficulties, and enable the development of a better picture of the kinds of
studenis who were being assisted by thz Pupil Persornel Services Teams,

The analysis of this Form as it applied o tihe students in the Pupil
Personnel Teams' caselozd will bz found in 2 later chapter of this report.

C. Gates-llacGinitie l-zading Test

This standardized test batiiery was used again in 1969-70 in the
evaluatzion of studenis iin the Project READ program. Tlie pre-test scores
used were obtained by the rteacher from the post-test results of the previous
yerr¥s testing. The post-test Gates-llacGinitie scores weare obtained by
additional testing using the appropriate versions of the test in those
scitools were Project IEAD was conducted. The details of the use of this
test in the analysis of Project READ will be found in a later chapter of
this report,
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D. Gequential Tests of Lducational Progress (STEP)

The STSP Test was given in the non-iodel School Division Title I schools
by the staff of the Assistant Superintendent for Planning, [esearch, and Inno-
vation, in order to continue to use this test for those studenis who were in
Title I schools durin~ 1969-70., These cesi: scores were used in evaluating the
overall performance of Title I schools (outside the Model Scliool Division),
and are reported in more detail in compariscn with other itest batteries in a
later chapter of «his report.

IV. BASIS FOR THE AI'ALYSIS

The basis for the statistical analysis of Title I programs is the data
contained in the ilaster /nalysis File as in preceding years., Briefly, this
computer tape contains the information obtained from teacher evaluations of
students (Student Evaluation Forms) in ilay 1969 as a pre-test, a separate
set of teacher evaluatiors obtained in ilay 1970 as a post-test, and information
concerning specific Title I programs in which each student had participated
during the school year. In addition, the 1970 HMaster Analysis Tape contains
information from the Pupil Persounel Team Forms on students who were in their
caseload,

4 detailed description of the statistical findings of the evaluation will

he found later in this report in the chapter on the Student Evaluation Form
and in the chapter on the Pupil Personnel Teams TForms.

2»7 2=4
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Chapter 3

PROGRAM DESCRIPTIONS

This chapter contains brief general descriptions of the various Title I
programs conducted in the District of Columbia schools during the regular
school year of 1969-70 and financed under the Elementary and Secondary Edu-
Cation Act of 1965, as amended. In some cases, particularly the secondary
school descriptions, results of staff observations, interviews, and question-
naires have been included in some detail.

The figures shown in the table for the funding level are the Title I
budget allotments. These were used since final figures for actual expended
amounts were not avallable at the time this report was written; however,
indications were that the amounts spent would conform closely to the budgeted
allotments in most cases.

Many programs could not function without additional support from the
operating funds of the D,C. Schools and in some cases without financial
assistance from other sources such as private foundations and institutions.
Other programs depend greatly upon voluntary participation of private indi-
viduals with or without partial reimbursement for their expenses. To
attempt to separate or account for these contributions would be extremely
difficult if not impossible; however, these contributions to the success
of the programs should be acknowledged.

Figures are shown in the table for the estimated number of children
served and the number of schools participating in the programs. These
will differ from the number of students who actually participated as shown
in other sections of this report since they were obtained from different
sources, and In some cases reflect the number of students in certain programs
where complete data are available rather than the actual enrollment.

Evaluations of the Title I programs will be found in subsequent chapters
of this report.
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TITLZ I PROGRAMS FOR SCHOOL YZAR 1969-70

*Budget allotment, rather than actual expenditures, which are not available

until final audit is completed.

4 :
N Y
1 "3_..}‘
NN *Funding
AREA WIDE; Y* ° Level
1. Pupil Personnel i $1,230,437
Youth Serving Youth - Tutees s
- Tutors

2, Audio-Visual Services 43,543

3. Urban Service Corps 155,000
Widening Horizons 4

"4, Speech (lon-Public %. Public) 170,277
SLEMTUTARY

1, Classroom Assistance $568,495
2. Project READ _ 17€,760
3. Strengthening: Instructional g 83,063

Services o

4, Physical Fitness - 125,324

5. Health & Psychological 74,942
© " iServices

6. Cultural Enrichment 10,175

7. Follow~-Through Project 21,266
Morgan School
8. Follow-Through Project 50,000
MNichols Ave. School

ECOIIDARY

1. Reading Incentive Seminar $ 83,661
2, Mathematics Clinic 3,042
3. Cultural Enrichment 12,878
4, Gonzaga Prep Ixperiment 16,500
5. Experimental Staffing Patterns 225,196
6. Introduction to Data Processing 12,623
7. Urban Journalism Project 18,508

29 32

Estimated

Number of

Children
Served

12,000
272
176

19,000

'12,000"

162
6,120

3,000
5,433
8,000

261
/8,000
. 8,000

315

175

519
141
3,100
30
3,100
28

72

“Jumber of

Schodls

/ Particap&ting

{3
713
6
34
34
3
3¢

16
16
16




TITLE I PROGRAMS FOR SCHOCL ¥:Iil 1969-70

EEstimated
'umber of umber of
*Funding Children Sclhiools

MODEL 3C1Q0L. DIVISIOL. Level ___Served Participating
1. Community Sciool $ 62,320 1,322 2
2. Cultural .lorichment 44,532 7,774 - 10
3. Teacher Aide Program 537,202 7,774 10
4, Elementary and Secondary 262,981 7,774 10

Staff Decvelopment
5. English in Every Classroom 19,533 4,784 3
6. Cardozo Data Processing 21,133 59 1
LLAMELTARY (1i0i1-PU.LIC)
l. Mathematics DProgram® $153,517 1,563 5
2. Cultural iInrichment 14,067 1,563 5

o,
e

The parochial ilathematics Program was not evaluated since it was not
fully operational because of inability to obtain necessary personnel,




LIST OF TITLE I PROGRAMS ~ 196970
Showing Page Numbers Where Described

Pupil Personnel Services

Youth Serving Youth - Tutees and Tutors
Audio-Visual Services
Urban Service Corps

Widening Horizons
Speech Correction (Public and Non-Public)
Classroom Assistance (Elementary)
Pro ject READ (Elementary)
Strengthening Instructional Services (Elementary)
Physical Fitness (Elementary)
Health and Psychological Services (Elementary)
Cultural Enrichment (Elementary)
Follow-Through Program - Morgan School

« Nichols Avenue School

Reading Incentive Seminar (Secondary)
Mathematics Clinic (Secondary)
Cultural Enrichment (Secondary
Gonzaga Prep Experiment (Secondary)
Experimental Staffing Patterns (Secondary)
Introduction to Data Processing (Secondary)
Urban Journalism Project (Secondary)
Community School (MSD)
Cultural Enrichment (MS5D)
Teacher Aide Program (MSD)
_Elementary and Secondary Staff Development (MSD)
English in Every Classroom (MSD)
Cardozo Data Processing (MSD)

31 3.4

3-15
3-17
3-19
3.21
3.23
3-25
3-27

3-29

3-31
3-33
3-35
3-38
3-41
3-43
3-44
3-46
3-27
3-17
3-48
3-50
3-52




PUPIL PIRSCLIEL SERVICIS

DEISCRIPTICIH AiRD O2JZCTIVES

This was a program specifically aimed at the source of the difficulties of the
most seriously educationally handicapped children in the target area and the ones
identified by their principals, teachers, and school counselors as the most
likely to drop out of school. The criteria fcr identification of these children
included economic, social, physical, and emotional, as well as educational needs.
The Pupil Personnel Services Worker-Aide Teams and Clinical Consultants, under
the supervision of the Department of Pupil Personnel Services, provided special
assistance to these children identified as potential dropouts.

Pupil Personnel Worker-iide Teams were assigned to each target area school,
The size of the team was determined by the aumber of students identified. The
thrust of the efforts of the Teams has been to minimize or remove the causes
for potential dropout from school. The teacher does all she can within the
classroom, but the Pupil Personnel workers and aides, assisted by the specialized
skills of the consultants, worked outside the classroom setting to gives experc
attention to the problems of each individual child.

£Lach school was served by a Team which included one or more fupil Fersonnecl
vorkers, one of whom was designated as Team leader and one or more Pupil Person-
nel aides (one worker or aide to approximately 100 children to be served).

Cne Child Development Specialist (either psychologist or social worker) was
assigned to serve each school. The Specialists served one to five schools
depending upon the number of children and upon the complexity and severity of
the problems within the child population and the school community.

Some of the varied activities carried on by the Pupil Personnel Team were
as follows: :

1. In order to assist in getting students to school, home visits were
made to explain the need for regular attendance to parents or guardians.
Individual counseling was given to students and help provided for the necessities
to facilitate regular attendance, such as shoes, clothing, and referral to
supporting ageihcies,

2, In order to improve cocial interpersonal relationships among
students, parents, and school personnel, Pu»il Personnel Teams explored problems
and provided opportunities for solutions and self-evaluation. Team leaders at
schools on the secondary level orgaenized club meetings and field trips, geared

to the students' interests, for students who were having difficulty in adjusting
to school.




Pupil Personnel

3. To assist students having difficulty in specific subject areas such
as reading and mathematics, arrangements were made for remedial aid and home-
vork centers were organized.

4. Students with severe emotional and behavioral problems were referred
to the Child Development staff of the Pupil Personnel Services. These trained
specialists, psychologists and psychiatric social workers, had the expertise of
their respective disciplines to attack the more severe problems of students.

Cne successful and innovative project sponsored by the Pupil Personnel
Services has been a progzram called "Youth Serving Youth’ which began in the
summer of 1958. Each semester about 200 educationally disadvantaged secondary
school students provided tutoring for an equal number of Title I elementary
s~hool students who were experiencing serious educational difficultizs., The
success of this program has been notable, as evidenced by the nationwide
publi:ity it received as the subject of a Huntley-3rinkley report on NBC-TV.

The concept of cross-age tutoring is becoming increasingly acceptable as a
way of meeting the needs of two groups of students:

a. The teenage tutor who needs to have financial aid, job experience,
new learning methods (one of which is “teaching”) and s way of upgrading his
self-image as a productive, helpful person who can relate to adults, to his
peers and to younger children in a positive way.

b. The tutees who are helped by having the individualized and personal
attention of an older child who can help him learin and to see himself as a
succeeder®,

Members of the evaluation staff of The George “Jashington University had
numercus conferences with Pupil Personnel Teams in the various schools, Also

each principal was asked to comment on the effectiveness of the Pupil Personnel
Teams in his school.

A

A summary of comments and suggestions from these conferences follows:

Principals - Positive Comments:
1. Contacts and follow-through kept pupils in attendance everyday.

2, Supportive services allowed for closer contact between home and
school., ‘ : :

3. The .team has constantly worked with students who have attendance
problems. They have provided clothing and trips to clinics and such agencies
in order to improve attendance.

3-6
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Pupil Personnel

4. There was a positive feeling of the team toward students and parents
and excellent rapport of the team with coworkers.

5. The team was well organized and was effective in school-community
relationships.

5. The services rendered have greatly bhenefitted the identified students.

7. This program has been very effective in eliminating some of the
environmental problems that students have. The team has the time and lmow-how
to help families with these probicms.

8. iLxcellent coordination between home and school; meets pupils’
individual, social, economic, and emotional! needs.

Principals - Suggestions for Improvement:

l. liore efficient personnel workers are needed., lore cooperation with
school programs are also needed.

2. There should be a clear delineatioa between the team leader and the
rest of the team. The team is just beginning to focus on school problems and
work with pupils who can be changed, rather than with adults who have fixed
behavioral patterns and may not see a need to change.

3. Services rendered are excellent, but severity of problems make it
impossible for the workers to adequately serve all of their cases.

4. Pupil Personnel Team should be under direct supervision of the school
principal. As system now operates, there is no immediate accountability.

5. There did not seei to be an understanding of all the facets of the
Pupil Personnel Team's position in the school. There seemed to be a lacli of

understanding of the “line of authority.

Tezm lMembers - Observations

1. ZIfficiency of their services was reduced because of inadequate
office space in the building (space provided not properly heated in winter, etc.)
and the lack of adequate telephone facilities.

2. Behavioral problems of a small minority of students (particularly
on secondary level) required attention out of proportion to the total population
of the school. Team leaders felt the existing system of handling the severe
behavioral problems in the schools was not adequate and was adversely affecting
the majority of students who wished to take advantage of education the schools
of fered.




Pupil Personnel

3. <Caseload was too heavy to permit satisfactorily solving the problems
of the students in need.

STATF

The worker-aide teams consisted of 1 supervising director, 2 assistant
directors, ¢3 Pupil Fersonnel workers, 49 Pupil Personnel aides, 2 administrativc
aides, 1 stenogranher, and 10 clerk-typists. The Child Development Specialists
consisted of 1 supervisory director, 1 assistant director, 9 clinical psycholo-
gists, and & psychiatric social workers.

Pupil Personirtel workers were required to have a college degree with
specialization in sociology, psychology, or education. Pupil Personnel aides
were required to have graduated from an accredited high school and to have
one year of college or work experience with a youth, community, or social
service agency. When possible, aides were selected from the community in
which a Title I school was located.

-7
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Identified students from'SA‘Title I schools, including 5 non=-putlic schools,
were served by Pupil Personnel Service Teams.

Budget allotment: $1,250,437.




AUDIO-VISUAL SIERVICES

DESCRIPTION AlID OGBJEICTIVEIS

he Audio-Visual Department has been responsible for the maintenance,
repair, processing and delivery of audio-visual equipment and materials to
Title I public and non-public schools. The department also provided in-
service training sessions for teachers and other personnel in the use of the
audio-visual equipment and materials.

The over-all objectives of Audio-Visual Services are:

1. To provide training in the operation of audio-visual equipment in the
in-service education of teachers, paraprofessionals and students
with the Title I schools.

2. To produce audio-visual materials to be used in the schools.

3. To engage in research and to locate from hundreds of producers,
government agencies or private producers the material which will most
effectively implement the curriculum.

4, To organize and work with groups of officers, teachers and other
persons involved in evaluating materials.

5. To exercise discrimination in the final selection of the materials.

6. To provide audio-visual instruction material to be used in the
classrooms,

7. To provide audio-visual instructional materials related to abilities,
background and special needs of students.,

8. To provide sufficient high quality equipment to meet the needs of a
rapidly expanding audio-visual program in Title I schools.

9. To maintain this equipment and to supply accessories for equipment.

During the school year 1969-70, the Media Center has filled requests for
6,000 films, 3,000 filmstrips and loans of some 60 different pleces of equip-
ment. he system of having all equipment and audio-visual supplies consigned
to the schools flow through the Audic-Visual Services Department insures
accurate receipts and inventory control,

A professional member of the Audio-Visual Services staff worked with
teachers in evaluating materials and equipment, participated in faculty
meetings for the purpose of acquainting teachers with materials, techniques,
and trends in audio-visual equipment, and worked with students in photo-
graphy and audio-visual clubs.




Audio-Visual Services

Audio-visual assistants provided service in library booking and processing
audio-visual materials for delivery to the schools and assisted the school
personnel in operation of the equipment.

The primary function of two teacher aides assigned to Audio-Visual
Services by the Elementary School Department was to work with teachers within
the audio-visual program in individual Title I schools. They assisted in
workshops and audio-visual clubs. -

Plans for the future in the Audio-Visual Services Program call for a
transition from an Audio-Visual Library to an Educational Media Center.
Because the importance of audio-visual materials in the teaching proces: Is
accepted and realized by most teachers, there is a growing need for the system
to handle sophisticated visual materials, tape decks, television and closed
circuit television and so forth. Trained personnel who can give leadership
and education in the use of these instruments to help facilitate the learning
process will be needed.

A good program in photography and television production would satisfy:
some of the objectives of Title I programs, and give Title I students trained
in the Urban Communications Project at American University an opportunity
to use the technical knowledge they acquired in this special Title I program.
Research studies show there are job opportunities in the communications field
for well trained inner-city Black youth.

STAFF

T3A-15 teacher

film and equipment repairman
audio-visual assistants
teacher aides

supply clerk

NN -

PARTICIPANTS

This program provided audio-visual equipment and services for 34 public
and non-public. Title I schools.

" BUDGE

The budget allocation for this program was: $43,543.




URBAL! SERVICE CORPS -
WIDENIRG HORIZOLIS

DESCRIPTIGN AMD O3JiECTIVLS

The objectives of the Urban Service Corps was to bring services to school
children. Washington, C.C., as all other major cities, has many educational
problems, reflected most frequently in its inner-city areas. It was felt that
the Urban Service Corps could be effective against the typical inner-city
child's background of social, economic, cultural, and educational deprivation
through the pursuit of two major goals:

1. The development of plans, projects, or programs to augment or suppcrt
the present educational offerings of the school, as well as to explore new
avenues to education for the disadvantaged.

2, The recruitment and training of voluntzers to bring needed services
to children. The Corps operates on the premise that there are hundreds of
people in the community who have services, talents, skills, or training who
will be willing to give help, if asked, to children in the public schools.

Services offered by the Urban Service Corps during the school year 1969-70
included:

1. Purchase of eyeglasses, hearing aids, and clothing. Funds through
Title I made possible the purchase of eyeglasses, hearing aids, and clothing for
students in Title I elementary and secondary schools. 1Ia addition to the rew
clothing purchased, large quantitics of used clothing were distributed.

i 2., Imergency requests for funds. Emergency requests for assistance

with school fees and exmination fees for continuing education were met where
i funds were availa®%le. In the absence of Title I funds and from private dona-
: ‘ tions, resources were found from community resources by members of the Urban
' Service Corps staff.

3. Recruitment of Volunteers. More than 30 programs operated through
the use of approximately 15,000 volunteers. Volunteers included hundreds of
college students, housewives, professional people, government personnel, cabinet
i wives, and members of church clubs and business groups. Volunteers were
recruited to work with children on a one-to-one basis and served as aides in
art, music, library, reading, mathematics and other school subjects. Typical
comments regarding ths work accomplishad by these aides follow:

‘Interest in reading has come from negative to positive. Attention increasec.
Some hetter performance.”
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Urban Service Corps

las attendance problem. Interest of child good on field trips wefve taken.
Hasn't missed a day when I'm here. Has improved in reading.”

"A great need for individual attention. Tragic home situation - emotional
problems deep., Ilo real academic progress, although some improvement in
reading. Child really needed individual help in reading. Good rapport
established through field trips, talks, games, etc.”

"Child has heavy home responsibilities. Felt when I could get through to
her, I helped her overcome her feeling of discouragement and helped her
tovard a better attitude about school.”

4, Widening Horizons Program. This program offered organized tours to
government agencies and private agencies as a part of the regular secondary
school program at Garnet-Patterson, Shaw, and Terrell Junior High Schools. The
objective of these tours were to help students become aware of occupational
opportunities, as well as to analyze their own strengths and weaknesses in
relation to their careers, A vocational aide was assigned to each of these
schools to help arrange the tours, acéompany the students on the tours, to
provide information about the various occupations and to do follow-through work
#.th the students on planning for a career. Tours included:

a. A tour to the Washington lietropolitan Area Transit Authority. iere,
the students were given information about the future subway system. They
were given the opportunity to get on one of the subway cars.

b. ‘nother tour took them to the Departmgnt of Agriculturé where autumn
colors, seeds, and other changes in plant life were emphasized. The
students had an osportunity to work with plant specimens.

c. There was a tour to the White Hoqse’énd the.students were given a guided
tour of the White House, which included special rooms.

d. There was also a tour to the WFTIG-TV station. Here, they'learned about
thhe many jobs and people involved in the TV industry.

e, Students took a tour to the Beltsville Agriculturai Experiment Station.
Here, they learned about occupations and requirements involved in
exper iments conducted with animalse.

f. Students also went to the Smithsonian Institution where they visited
laboratories and research departments to learn about interesting occupa-
tions of people who collect specimens and prepare them for exhibit,

g. One important tour was attending one of the court sessions. Here,
students learned about the function of the courts, the occupations in-
volved, and how they affect students' lives. A lawyer from the District
Courts volunteered to come back to the school and talk further with the
students about the cases they saw being tried. One was a murder case,
and another was a case involving auto theft.

JY 3-12
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Urban Service Corps

h. Other tours included a visit by the girls in the program to the Columbia
Women's Hospital, where they learned the requirements to be a practical
nurse or a registered nurse; a visit to the Chesapeake and Potoinac
Telephone Company; a tour of the vocational high schools to show the
students the many areas offered in specialized education training
for jobs; a tour to the Howard University School of Medicine; and a tour
of the United States Civil Service Comnission.

5. Project MNiN. Widening Horizons also sponsored Project MiIi, Project uEll
Wwas an operation in which ‘fidening Horizons of the Urban Service Corps and tle
D.C. Citizens for Better Zducation worked together to give new vocational
experiences to eighth grade boys. This orogram was offered to boys at Chew
aind Garnszt-Patierson Juniior High Schools. The Joys chose a vocation in
sthich they have cn interes”. £ wman who was engaged ir this vocation acted
as their host. & youth spent a day with his host as often as the Project
IiEl! participant could fit this into his professional or business schedule.
The primary purposes of Project ME!l were: to expose as many boys as possible to
the vast number of careers available for the educated man; and second, to let
them see ilegro men actually performing these various duties; to establish
contact with successful legro men for those boys and persuade them to complete
their education in order to follow this lead.

6. Sneakers' Bureau. Co-sponsored by the D.C. Citizens for Better Public
Education and the D.C. Federation of Civic Associations. The DBureau sought
to strengthen ties between adults in the community who are involved in a
variety of businesses, professions and occupations, and students in the public
schools. Speakers were available for assemblies in classrooms Or auditoriums.
The topic for the discussion was selected by the student body. Participation
was entirely voluntary. The Speakers® Bureau hoped to build confidence in the
youth, heighten their aspirational level, and increase their knowledge of variou:
occupations and vocations that may be available to them,

7. Sports Program. Widening Horizons also sponsored a year-vnuad sports
program, in which there yere swimming teams, canoeing teams, bouling aud rowing
teams. This program worked in collaboration with the Department of Defense who
provided both direction and money for the pnrogram. <Yhis programwas not limited
to Title I schools but involved both inner-city children and suburban children.
A charge was made for the middle-class student who participated in this and any
necessary fees were paid for the imner-city children.

8. Pilot Training Program. This year, W7idening Horizons also sponsored and
directed two pilot training programs, The first group consisted of 20 students,
15 years and over, from Terrell, Garnet-Patterson, and Shaw. The purpose of
this program was to work with community agencies and community businesses in
trying to help place these students on jobs. Widening Horizons received coop-
eration for this pilot project from the Board of Trade and from the C&P Tele-
phone Company. The telephone company offered to train students for jobs in the
telephone company in office procedure, supply and equipment, and so forth. Ivar.-
power through the Board of Trade worked in trying to find jobs for these students.
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Urban Service Corps

The second pilot project sought to give special training in child-care to girls,
14 to 10 years-old, and training to boys .of the same age in landscaping. The
training was given at Howard University. . There were 3C students in this program
- 10 students selected from each of the three schools - Terrell, Garnet-
Patterson, .and Shaw. Many residentswere hesitant to hire inner-city children
for baby-sitting or mowing the laun, etc. This program provided specially
trained students in these areas and provided these students with guaranteed
references from the D.C. Schools and Howard University. Ads were placed in the
neyspapers for the students who successfully completed this program.

PARTICIPALTS

There were 50 situdents from each of three schools, Garnet-Patterson, Shavw and
Terrell Junior High Schools, enrolled in the Widening Horizons Tour Progran.
Students who were potential dropouts were encouraged by the principal and
teachers to enroll in this program. The program was also open to all other
interested students.

STAFF

The Widening Horizons staff consisted of 1 coordinator, 3 vocational aides,
2 school assistants, and 1 secretary.

BUDGET

Budget allotment: $155,000.
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SPEECH CORRECTION -
for Public and Non=-Public Schools

DESCRIPTION AND OBJECTIVES

The purpose of the Speech Correction Program was two-fold:

l. To diagnose and provide therapy for students having specific
speech disorders; and

3 2. To enrich the opportunities in speech and hearing for all students.

During the school year 1969-.70 the Title I Speech Correction Program was
directed toward the elementary school level, for both public and non-public
schools, where it was hoped that the students could be reached and helped
before their problems became entrenched and intensified. Title I funds were
used to augment the staff to the point where a full-time five~day-a=-week
speech correctionist was provided for each of the elementary Title I schools.
Limited speech services were also offered on the junior and senior high
levels where the dropout problem was a serious factor and where speech prob-
lems might critically affect a student’s educational, social, or vocational
adjustment.

: The assignment of a full-time speech correctionist to the Title I elemen-

? tary schools made possible improved working conditions, better knowledge of
the special needs of each school, more effective therapy, coordination with

; the classroom teachers, cooperation with other professionals such as the

! nurse, doctor, psychologist, etc., and parent conferences.

: Speech is the basis of language mastery, including reading and writing.
i Students will fail in subject matter, fall behind their grade level, or drop
out of school because of speech problems. An intensive approach was needed
in Title I schools to emphasize the importance of speech, not only for edu-
cation in general and reading in particular, but also for widening the

i students' social and economic opportunities in life.

Principals in Title I elementary schools were asked to express their
opinion of the Speech Correction Program in their school. Following is a
summary of the comments received:

l. The speech therapeutics administered in our school was most
effective in all aspects, from the viewpoint of every teacher dealing with
the chi ldren who attended the therapy classes. A definite schedule was
followed and the children displayed in class the theories taught to them
in the speech class they attended several times weekly.,
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Speech Correction

2. The speech correctionist has "proved her weight in gold.” Cur
pupils take pride in speaking well,

3. The worker involved in this program is a conscientious person;
hence, she is improving the speech defects of these children,

4., lleed more speech therapists.
5. Full-time speach teacher has.ziven more service in this area,
, He Speech services have improvgd speech patterns of many of our
pupils and provided situations where pupils could appear in audience/stage
activities.

. 7. Limited service and nzed is great (individually and group-wise),

8, A p1uS'in'any school where effective help is given,

Plans for future deveiopments in the Speech Correction Program include:

1. A multi-discipliﬁary approach utilizing school psychologlists and
school social workers as regular members of the diagnostic team,

2, Installation of listening centers in selected schools to introduce
the concept that auditory training is an important adjunct of speech therapy.

3. Establiéhing a diagnostic center wheré épeech correctioniscs may
bring students for diagnostic appraisal, and observé and practice methods
and techniques, ' '

&, Introduction of a programed therapy unit on the secondary level.

STAFT

assistant director

speech correctionists - public schools (Title I funds)
speech correctionists « non-public schools (Title I funds)
administrative assistant

clerk-typist

el

PARTICIPAIITS

411 students with speech nroblems in the Title I public and pzrochial
elementary schools were given eppropriate therapy by speech corrasctionists,
Therapy was provided for serious cases on the secondary level.

‘ BUDGET ALLCTMENT: $170,277
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CLASSROOM ASS ISTAIICE PROGRAII - 1l0N-MODEL SCHOOL DIVISION
TEACHIR AIDE PROGRAM - 1ODEL SCHOOL DIVISIONM
(Elementary)

DISCRIPTICH

The Classroom Assistance Program and the liodel School Division Teacher Aide
Program were designed to provide para-professional help to classroom teachers
and school staff. The underlying premise upon which these programs were based
was that by providing the teacher with assistance in the many non-teaching
duties that she must perform, she would have more time to spend in actually
teaching and working with the students themselves. This would hopefully result
in more individuzal and ccncentrated attention by the teacher and would thus
benefit the student.

Zach Title I elementary school had an average of five tesacher aides.
Their duties were extremely varied, such as: assisting the teacher in the
classroom, working with small groups of children while the teacher worked with
another group, setting up bulletin boards, correcting papers, housekeeping,
assisting on the playground and in the lunchroom, vpatrolling the halls, working
with audiovisual equipment, and assisting on field trips.

03JECTIVES
Classroom Assitance Program - Non-ilodel School Division:

l. To provide teachers with assistance in instructional activities; and
2, To provide teachers with assistance in housekeeping, clerical, and
recreational duties.

Teacher side Program - lodel School Division:

l. To assist in reducing absenteeism of students;
2. To helo the students develon understandable oral expression;

3. To help the students in reading and performing mathematical activities
at grade level;

4. To assist in after-school study programs; and

5. To provide clerical and non-clerical assistance to teachers and
librarians.

Classroom Assistance
Teacher Aides (JiSD)

STAFF

The staff consisted of 1 field supervisor, 2 program coordinators, and
approximately 105 classroom aides and assistants.

PART ICIPAITS

In that teacher aides served in all Title I schools, ali the teachers and
students may be considered as program participants.

"~ BUDGET

Classroom Assistance Program - Lion-liodel School Division: $553,496.

Teacher Aide Program - IModel School Division: $537,202.




PROJECT RIALD
(Elementary)

DESCRIPTION AND 3ACKGROUID

Project RIAD has been opnerating in the District of Columbia Public Schools
for the past two years, since September 1938, Although the program has been
basically the same for both years, there have been certain changes made in the
1969-70 school year: whereas in 1968-69 it was obligatory for all teachers in
Title I schools (exclusive of the 1jodel School Division) to use Project &ZAD,
in 1969-70 it was o»tlonal; also extra materials were added during the second
year,- such as extra enrichment materials and extra comprehension and audio-
visual materials. In the first year it was required that Project RLiD be used
exclusively and not in conjunction with any other reading programs; in the
second year this was suggested but not required.

Project RZAD consists basically of four phases or units. The Readiness in
Language Arts unit is the first step in the program for the non-reader. This
unit is entirely teacher-~administered, and all student responses are oral. The
teacher works from a large master book which is visible to the students of the
class. The children are first'taught the basics, such as directions, spatial
relations, and color. Cnce these have been mastered, they progress systematically
to the alphabet and letter sounds, learning sound/symbol relationships to relate
symbols to sounds as they appear in words.

The next phase is the Reading Readiness unit. when the student has learned
the basic concepts of the previous,unit, he is ready for this one. The Keading
Readiness phase consists of four books, A, 3, C, and D. Book A is teacher-
administered and is areview of basic concepts as well as an introduction
to new reading concepts. The teacher and students do Book A4 together, and the
students do the othsr three hooks on their own.

The third unit, the Sullivan Decoding Kit, is used in conjunction with the
Reading Readiness unit. The kit contains sound symbol cards, teacher letter
cards, word cards, an alphabet chart, and a teacher's manual. These materials
are used to enhance, reinforce, and clarify concepts covered in the four books
of the Reading Readiness unit.

The fourth phase is the Sullivan Reading Program. This phase is made up of
20 textbooks and 28 correlated readers. Students work in the programed textbooks
at their own rate of speed. 7The basic theory is that of tesaching the student
a decoding process which trains him in the elements of language as we use it.
The correlated readers are a series of high interest, low vocabulary booklets
which supplement the programed textbooks.




) Project READ

Students were given thé Sullivan Flacement Test at the beginning of the
program and were placed in the different phases of the program based upon their
performance on the test.

OBJECTIVES

The objectives of Project READ were:

1. That the average student participating in the program will make a
year's progress in one semester; and

2. That compared with national standards the average student will double
his rate of progress in reading.

STAFF
The staff for this program consisted of 1 supervising director and 1 Project

READ coordinator. In addition, the reading specialists and teachers in Title I
schools actively participated in the program.

BUDGET

Budget allotment: §178,760.
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STRENGTHENING INSTRUCTIONAL SERVICES
(Elementary)

DESCRIPT ICH

Teachers in Title I schools have often requested instructional guidance
or c-urses pertinent to their work. The Strengthening Instructional Services
Program was designed to provide this kind of assistance, by providing training
in teaching methods as well as supplies and assistance in preparing materials.
Teachers who participated in this program were not removed from classroom
service, but rather worked on a rotation basis for a period of eight weeks at
a time, being replaced at these times by regular teachers hired on an annual
hasis.

Some of the areas explored and studied by the teachers were:

1. Techniques for motivating and creating sustained attention of
children in the classroom;

2, Techniques that would encourage children to have pride in achievement
while facilitating learning growth in order to offset the attitude of defeat
produced by school failure;

3. The use, production, selection, demonstration, and manipulation of
instructional materials to gain attention and to provide meaningful and relevant

learning;

4. New and innovative ways of organizing the classroom for achieving a
more effective learning situation;

5. Diagnostic approaches for the rectification of learning deficiencies;

6. Audiovisual and kinesthetic materials and methods to add new dimensions
to the l=arning experience.

Uemonstrations, workshops, and special activities were held wihen requested or
felt necessary.




Strengthening Instructional Services

OBJECTIVIS
The objectives of this program were:

1. To strengthen the quality of instructional services; and

2, To provide supplies for and assistance in the preparation of materials
to individualize instruction,

STAFT

The staff was made up of 1 coordinator and 7 teachers.

PARTICIPANTS

Teachers in Title I elementary schools particpated in this program.

BUDGET

Budget allotment: $83,063.




PHYS ICAL FITIIESS PROG:HLAM
(Clementary)

US5CKIPTICH

The ultimate nurnose of all Title I programs is to orevent school dropout.
In order to orevent students from dropping out of school, it 1s necessary to
make school interesting and relevant to them. The Physical Fitness Program
was an effort to do this. It was designed to get children to come to school,
to imoprove their interest in school, to improve their performance in school,
and to improve their ovasrall physical condition.

The program was conducted each day from 3:55 A.ii. until 3:30 A.ii. Students
first participated in physical activities, such as exercise, sports, games, and
competitions. Following this, they had a supervised shower period which included
instruction in cleanliness and physical hygiene. They were then given a nutri-
tious breakfast, after which they went to their own schools.

Participants included identified students and, when facilities were adequats,
unidentified students who wished to participate. Before he entered the program

each child was given a permission slip which had to be filled out by his parents
or guardian.

Zach center had at least one trained physical education instructor, in
addition to another teacher and one or two teacher aides. A number of high
school boys under the Work Scholarship Program were paid $1.60 an hour to
assist in this program, performing such chores as setting up breakfast,
clzaning up after the meal, and helping with the showers.

O3JECTIVES
The objectives of the program were:

1. To improve attendance;

2. <o develon self-discipline, self-confidence, and self-direction; anc

3. To provide a nutritious brezakfast.

AF

The staff consisted of 1 education specialist, 8 teachers, 2 center
coordinators, and 4 teacher aides.




Physical fitness

PARTICIPANTS

i total of 300 students participated in the program, 50 of whom were girls,
411 of the participants were from Title I schools.

SUDGET

Budget allotment: $125,324.
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HEALTH AURD PSYCHOLOGICAL SERVICES PROGRAM
(Z1ementary)

DESCRIPTION

The physical and psychological health of a student is a matter of great
importance to his success in school. D!any of the students in the D.C. school
system suffer from varying degrees of these types of problems. Oftentimes the
parents do not have the time nor means to rectify or treat such problems in
their children, and worse yet, in many instances problems of this nature are
not even known to those concerned. The Health and Psychological Services
Program was initiated in tha D.C. Schools in an effort to meet this need.

The program was divided into two aspects: the health and the psychological.
Two crisis teachers served the psychological aspect of the program. The basic
rationale was that children with behavioral or psychological problems need more
individual attention than the classroom teacher can give them. Thus, if there
were a crisis teacher available she could work with these students to give them
the care and attention they need. The health aspect of the program provided for
health aides in each of the regular Title I elementary schools, who assisted in
keeping school health records, in weighing and measuring the students, in helping
the regular school nurse, and in administering emergency first-ald treatment.
It was felt that in providing these extra services for the students, health and
psychological problems might be discovered at an early stage and thus make treat-
ment sooner, easier, and more effective.

OBJECT IVES
The objectives of this program were:

. 1. To Ilmprove a child's present function by finding all existing health
defects;}

2. To remedy any existing defects through arranging for medical, dental,
or othervtype of treatment; and

3. To improve the health of the community in which the child lives throug!
increasing the awareness of and concern for health problems of children.
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dealth and Psychological Services

PARTICIPAITS

All students in Title I schools participated in this program,

STAFF

The staff consisted of 2 crisis teachers at J.F, Cook and J.C, Jilson
elementary schools as well as 8 health aides at each.

BUDGET ALLOTMENT

$74,942
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CULTURAL CIRICHMENT - HOit-t/ODEL SCIIOOL DIVISION
CULTURAL EIRICIMMENT - MODEL SCHOOL DIVISIOL!

DESCRIPTIOI!

The basic purpose of the two Cultural Znrichment Programs was to provide
d.sadvantaged students with a variety of first-hand cultural experiences, in
an effort o broaden their cultural scope. The types of activities to which
the students were exposed wvere extremely diverse, dependent upon ithe age group
and the available resources. The general activity types can be classified as
follows:

» rerformances at :the zchool;
. Performances not a= =lie school (s:udents are transported); and
3. Visits to centers of interest in the District of Columbia area.
Ixamples of some of the cultural activities in which the children tock par:
vere: a guided tour of loward University, a performance of the [J.C. [lfational
Symphony Grchestra, a visit to Oxor I'ill Children's Farm, a trip to DNlock Creek

Park, a ‘hite louse concert, a performance of the Wizard of 0z, a Tiny Tot
Concert at Catholic University, and many more.,

Teachers vere encouraged to integrate these cultural experiences into
their classroom curriculum. It was found that the activities were more
effective if the children were prepared for them, usually by means of class
discussion, or reading or research of some typa., Af-ar tlic experience, many
teachers also had class discussions or asked students to write their impres-
sions, or followed up in some other way.

OBJECTIVES

1. To provide for enrichmer:ic of classroom instruction;

2. To increas=z the students? awareness of their cultural heritage;
3. To provide a basis for aesthetic judament:

*« To help students to communicate ideas tlirough writing; and

5. To ielp in the development of understandable oral expression.

STAFF

The staff consisted of one coordinator in the llodel School Division.




BUDGET ALLOTMCNT: $170,277
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Cultural Enrichment

PARTICIPANTS

211 students in Title I elementary sclhiools :-ool part in these programs.

DUDGET
Budget allotmenis lon-ilodel Schocl Division - 310,175,
Model Sc'iool Division - $44,5C02,
4
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Aruitoxt provided by Eic:

[FOLLOW TIRCUGH PROGRAM -~ TICHOLS AVENUE
FOLLOW THROUGH PROGRAM - MORGAI
(Llementary)

DESCRIPTIOIN!
_ The Follow Through Program, initiated during the 1905-59 school year, was
an experimeui in primary-level education of disadvantazed children, held at
two elementary schools, i'iciiols /fwvenue and iforgan Sciiools. The progiam was
continued during the 1932-70 school year zalong the same lines as in the pre-
vious year.

The overall purpose of this program was to continue tihe preschool education
these childrer had received in suclhi programs as liead Stari and other similar
efforts, since it had beern found that in many instances the strides made by
such programs vere lost because they vere not proderly followed through. The
programs at llichols /venue and ilorgan schools vere designed to counteract such
losses by continuing the early childliood activities,

Llthough the overall premise was the same for botii llichols Avenue and tlorgan
Schiools, the two schools used different teaching approaches, The progran at
iliciiols Avenue was based on the Bereiter-@ngelman approach, a theory which main-

tains that every child can achieve well if he is properly instructed and if a
chiild does not succeed it is because he is not being correctly taught. Opera-
(o4
]

tionally, the Bereiter-3ingelman method puts the children in small learnin

groups of 5-10 per group; providing a greac deal of individual attentiong

aving the teacher slioot questions at ilie children at a very fas®t rate, thus
recuiring a great number of respornses from them; and planning the instrucition

so that the children work on tasks which are important for the mastery of future
tasks.

The program at lliciiols Avenue functioned primarily at the kinderga_.on level,
There were four classes of approximately 25 childrei: each, which vere further
broken dovm into small groups of 5-7 chiildren., The ciiildrern wenit from one group
to another as they either overtoolk or fell benrind the group,

The program at ilorgan Sclhiool used the Infant Scliool approach., ‘lach class-
room contained &-, 5-, and OG-year-old children, and operated on an ungraded
sysitenn, The atmospliere was extremely free, lio set learning pattern or curric-
ulum was imposed upon tihe children, the purpose thereof being to allow them,
uvizhin certain limitations, to explore tliose subjects and areas in which they
vere most interested. The underlying rationale of the liorgan School method
was that regardless of subject content:, if a child is kept keenly interested
in whatever activity lhie is pursuing, cven if lie las some major gaps in infor-
mation, he will be successful because he will continue to explore, question,
and observe things with whicii he comes in contact,
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Follow Through

At both schools, a major aspect of the program was community and parent
involvement in the school and its activities, An advisory committee made
up of parents and community members worked with the school administration
in planning and making decisions. Parents were also extremely active in
the actual day-~to-day functioning of the school,

In order for children to be enrolled in the Follow Through Program they
had to meet the following criteria:

1, Must lhave attended a preschool program for at least 7 montl.;

2, Must have reached kindergarten age (5) before 31 December; and
3. Must live within the school community.

OBJECTIVES

The objectives of the Follow Through Program were:

1. To meet the physical, psychological, and instructional needs
of *he children; and

2. To give comprehensive services to children who have been in an
early childhood program, to promote total deve lopment,

STAFF

Nichols Avenue School: The Title I staff consisted of 1 Assistant
Director, 1 Community Coordinator, and 2 special teachers,

Morgan School: The Title I staff consisted of 3 community aides.

PARTICIPANTS

A total of 200 students who met the selection criteria took part in the
Follow Through Program at Morgan and Nichols Avenue Schools,

BUDGET ALLOTMENT

Nichols Avenue School: $50,000
Morgan School: $21,266

P e
\

J

3-30

a

\




READING INCENTIVE SEMINAR
(Secondary)

DESCRIPTION

This program was designed to help students at the secondary lcvel who
had average and above average learning ability but who lacked the motivation
to read and achleve in school work in general, Paperback books on a great
variety of subjects were used; field trips were taken; visual alds such as
films were used in classes; and the classes were kept small. Everything
possible was done to provide the students with an incentive to read.

1969-70 was the fourth year for this program. The Reading Incentive
Seminar Program began in the 1966-67 school year as a voluntaiy program for
students, In classes conducted during and after regular school hours, Be-
cause of student and teacher enthusiasm, the program was expanded during
1968-69 and programmed as a regular class at Stuart and Terrell Junior High
Schools and Dunbar High School, Evaluations of this program showed that
students improved in both c lassroom performance and school adjustment; had
fewer absences than comparable groups of students; and were ahead of the
average junior high school students in age-for-grade placement.

Teachers organized the classes according to the reading level and
interests of the students, In one class where students expressed an
interest in Negroes and Negro History, paperback books were provided and
a unit developed on this topic. In another c¢class, students expressed a
desire for books on how to apply and be interviewed for a job, so some
class time was devoted to this.

Teachers expressed the opinion that the reading seminar approach was
successful with the students because material could be presented which was
re.evant to them; that paperback books were valuable alds in developing .a
interest in reading; and that students in these classes were not ready to
read the "classiecs®” which are usually offered at the junior and senior high
school level,

Interviews with the teachers and principals by the evaluation team
revealed the following other comments:

l. A scheduled monthly meeting of the teachers involved in the
Reading Incentive Seminar Program at the three schools would be helpful,
to more clearly define objectives and exchange ideas.

2. The funds for the purchase of the paperback books and for field
trips should be allocated in a lump sum at the beginning of the school year,
to alleviate red tape. Teachers felt the efficiency of the program was re-
duced by the complicated purchase order system which existed.
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Reading Incentive Seminar

3. Teachers and principals felt that, while the program was highly
effective for the students it was serving, another phase should be developed
to serve students who needed help in basic reading skills. The program as
now designed was not reaching the group of '"non-readers” at the junior high
school level.

OBJECTIVES

The objectives of the Reading Incentive Seminar Program were:

1. To help students who have average and above average learning
ability but lack motivation to read and achieve in school work in general.

2. To seek numerous approaches to learning - including less con-
ventional methods.

STAFF

There were nine experienced reading teachers in the program.

PA;. TICIPANTS

Seminars were held in the three participating schools (Stuart and Terrell
Junior High Schools and Dunbar High School) and 519 students from these
schools took part in the program. At Terrell the 7th-grade students were
selected for the program by teachers, and the 8th- and 9th-grade students
volunteered for the program. At Stuart all the students were selected. At
Dunbar the course was offered. as an elective,

BUDGET ALILOTMENT

$83,661
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MATHEMATICS CLINIC
(Secondary)

DESCRIPTION

This program provided extra help for secondary school students in an
effort to increase their mathematical competency, Student failures in math-
ematics are considered to.be high for students. living in the target area,
and to be related to low interest and lack of success experiences rather than
to low levels of ability,

The Mathematics Clinic Program was set up at Terrell and Stuart Junior
High Schools and Dunbar High School, which operated 45 minutes each morning
and afternoon before and after school hours, Attendance was voluntary
although in some cases class teachers did make recommendations, Students
participating in the clinic received individual instruction from the regular
mathematics teachers at the school,

Interviews with the teachers of this program, conducted by the evaluation
team, revealed the following:

l. Attendance by students was very poor, Students lacked the
necessary motivation to attend an instructional period which is conducted

before and/or after school,

2. For the students who were regular in attendance, the individual
instruction and attention offered were beneficial,

3. Students who attended the clinic were interested in learning to
use the adding machines and calculators.

4, The clinic was used intermittently at the senior high level by
students preparing for the College Board Entrance Examinations,

5. It was the consensus of the teachers that the clinic should be
scheduled into the regular school day,

OBJECTIVES
The objectives of the Mathematics Clinic Program were:

1. To provide individualized help to students experiencing "blocks"
to learning mathematics; and

2, To introduce students to different ways of learning mathematics.

3-33

60




Mathematics Clinic

STAFF

The staff conu.isted of 7 regular mathamatics teachers at the threo
| schools, Stuart and Terrell Junior High Sclicols and Dunbar High School.

PARTICIPANTS

Mathematics Clinics were held at the three schools (Stuart and Terrell
Junior High Schools and Dunbar High School), with 141 students participating
at some time in the clinicse.

BUDGET ALLOTMENT

8,042
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CULTURAL ENRICHMENT
(Secondary)

DESCRIPTION

The Cultural Enrichment Program provided funds for Title I students to
engage in a wide variety of aesthetic experiences in the areas of the arts,
music, dance, and literature, The program sought to improve students®’ per-
formance in school subjects through self-raised. standards and aspirations,

This program was conducted at Stuart and Terrell Junior High Schools
and Dunbar High School,

At the high school level, the rationale of the program was that although
the students may have been culturally deprived they were not deprived of the
capacity to grow intellectually. The program sought to compensate for the
deficiencies of these students and to provide the motivation which would
facilitate learning.

The program concentrated on the following categories:

Physical education: Visits were made to many schools to observe
games and equipment and to participate in workshops. Modern dance ins:.uc=-
. tors were brought.in to teach students to dance and to gain an appreciation
of modern dance, Through the Cancer Society, arrangements were made for
students to visit a mental health program, a family services program, and
the District of Columbia Health Department.

Music: Selected groups of studeénts attended concerts and symphonies,
Dance groups were brought to the school to perform.

Art: Visits were made to museums to see sculbturés, paintings, etc.
Social Studies: Visits were made to the Courf, the Senate and House

of Representatives, the Federal Bureaii of Investigation, and to the United
Nations, and movies related to history were shown,

English: Students attended stage productions at Arena Stage and
Olney Theater. Authors and lecturers spoke to classes at the school, Per-
spective students visited various college campuses,

Mathematics: Students visited computer and data processing instal-
lations,

Foreign languages: Students in foreign languasge classes attended
French and Spanish plays and movies,




Cultural Enrichment

Home Economics: Students went to various restaurants for meals, and
attended fashion shows,

Business Education: Tours were conducted to various business insti-
tutions so that students could learn the job qualifications necessary for
varlious occupations,

Science: Students in science classes toured well-equipped scientific
laboratories and science centers in the Washington area.

The following suggestions were made at Dunbar High School for an expanded
program, budget permitting, for the next school year:

l. Continue the existing activities but on a larger scale in order
that every child could be reached.,

2. Provide paperback books for leisure reading for all students,

3. Arrange for llth-grade students to visit Gettysburg, Williams-
burg, and/or other historical settings.

4, Bring in such authors as Alex Holey who would encourage students
to have a better self-1image. '

5., Develop a resource center for the science department with
adequate materlials and visual ailds.

6., Take choir and choral music classes to hear famous choirs,
soloists, and musical shows in Washington and other cities,

7. Take music appreciation classes and band classes to hear
symphony orchestras and symphonic bands.

8. Take students to the All-City Choral Festival,

Q" "ECTIVES
The objectives of the Cultural Enrichment Program were as follows:

1. To develop new interests and new insights into the values of
education; and

2., To improve students' performance in school subjects through
self-ralsed standards and aspirations.




| Cultural Enrichment

STAFF

Other than the regular school staff there were no additional pe-~sor- -l
necessary for this program. The Assistant Vice Principal for Title 1 pro-
grams in each school, however, was able to give valuable assistance in the

coordination of all activities. |

PARTICIPANTS
All studeﬁts froﬁ Terrell and Stuart Junior High Schools and Dunbar High

School participated in this program.. An attempt was made for every student
to have the uvpportunity ta attend at lanst one cultural evente

'BUDGET ALLOTMENT

$12,878




GONZAGA EXPERIMENTAL PRE-PREP PROGRAM
(Secondary)

DESCRIPT ION

Counselors and principals in the public and parochial schools selected
thirty 7th-grade boys to attend the first year of a two-year program at
Gonzaga College High School, The program sought boys who had a good pucential
but average achievement in school, and particularly boys who lacked home
support, The purpose of the program was to improve achievement and motivation,
and to encourage these boys to prepare for college,

Funding for the program was provided by Title I from the District of
Columbia Public Schools, the Maryland Province of the Society of Jesus, and
the Eugene and Agnes Meyer Foundation.

Gonzaga College High School is a private Jesuit school, located in
Washington, D.C., and noted for its high scholastic standards, Approxi=-
mately 98% of Gonzaga®s graduates continue their education in colleges.
Gonzaga has an environment which can provide much of the motivation which
a student needs to acquire basic skills and understanding which a college
education demands., The program was able to offer to the group of inner-city
students optimum pupil-teacher ratio, extensive counseling, and supportive
services such as food, transportation, books, etc.,

A staff member from the Pupil Personnel Division of the District of
Columbia Public Schools was assigned to work with the program on a full-
time basis. Auxiliary help was obtained from the public schools in the
areas of social work, psychology, psychiatry, testing, and speech and
mathematical skill improvement,

Gonzaga will obtaln and make available the financial equivalent of
ten full scholarships for those boys who at the completion of two years
in the program are academically qualified to enter Gonzaga.

While the Gonzaga College High School had had previous experience in
working with inner-city boys in the Higher Achievement Program conducted
during the summer, this was the first year for a regular school year program,
and problems did arise:

Curriculum and staff problems:

This program called for curriculum development at a junior high
school level in a school that had previously been a four-year prep high
school, This created the problem of integrating the program into the
organizational structure, both as to activities and subject matter.




Gonzaga Prep

Many of the staff had not previously worked with this age students
or students from the inner city, and found difficulty in setting up criteria.

Several changes in the staff during the school year hindered the
effectiveness of the program.

Problems of Students:
Thirty Black 7th graders were projected into a white middle-class
prep school, Gonzaga boys wear coats and ties to school; inner-city boys

do not. Gonzaga boys walk quietly through the halls; inner-city boys do not,

What did the inner-city students think of their year at Gonzaga? In
a questionnalre given to the students, two things were outstanding:

All of the boys said they would rather go to Gonzaga than to the
school they had previously attended because they were learning more,

The boys did not seem to feel any particular problems in relation
to the regular Gonzaga students, They had some complaints about teacher

favoritism in their own group and indirectly expressed need for more counsel-
ing on problems,

Twenty-eight of the thirty inner-city studants completed the year at
Gonzaga., Two of the students were returned to their previous school because
of emotional and psychological problems, The Gonzaga staff requested the aid

of the clinical teams of the Pupll Personnel Services in reaching this
decision,

It is projected that the 28 boys who successfully completed the first

year of the program will enter in the fall term of 1970 to complete the
second year of the program,

OBJECTIVES

To help students with excellent potential to arrive at their maximum
level of performance., For such students, this program provided individual-
ized instruction and continuous guidance far beyond that possible in a
regular school setting.

PARTICIPANTS

Thirty 7th-grade boys from the public and parochial schools in the
District of Columbia (mostly Title I schools) participated in this program.




Gonzaga Prep

STAFF

The instructional staff included one director-teacher, one counselor-
teacher, and seven teaching specialists.

BUDGET ALLOTMENT

Title I allotment for this program: $16,500




EXPERIMENTAL STAFFING PATTERNS
(Secondary)

DESCRIPTION

Funds for this program made possible additional staff members in
Title I secondary schools, The rationale for this program was that an
‘adequate staff can assist the total school program in moving toward the
goals which have been set for Title I schools, This program was an ex-
periment to determine what staff composition can best help to create and

maintain the most favorable educational climate at a secondary level.

'+ A freeze placed on hiring of personnel for new positions affected this
program, However, the following staff were added:

3 vice principals to assist the principals in the coordination
of Title I programs, at Terrell, Stuart, and Dunbar

18 teacher aides

The.pbsitions of two educational specialists, one business manager, and one
school-community coordinator were not £filled,

The presence of a vice principal whose activities could be confined to
Title I activities was reflected in a review of the Title I programs. The-
vice principal was able to:

l, Assist in early scheduling of students enrolled in the Reading
Incentive Seminars, and act as a coordinator of activities for this program;

2. Asslst ir. early school opening and arranging for class facilities
for the Mathematlcs Clinic;

3. Coordinate and make the necessary detailed arrangements for the
many and varied activities of the Cultural Enrichment Programj;

4. Detall the teacher aides to the most critical areas - patrolling
halls to maintain discipline, monitorlng lunchroom activities, devising
innovative activities to develop school spirit, assisting teachers in various
ways, etc.; and

5. Participate in regularly scheduled administrative meetings to
pinpoint problemvareas and develop plans to alleviate these problems.
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Experimental Staffing Patterns

Teacher aides were delegated responsibilities by the vice principal according
to the most critical needs in the school. One problem with the teacher aides in
the secondary schools was that some were hired at a GS-2 level, which requires a
high school diploma, and some at a GS-4 level, which requires two years of college.
However, the duties of all the aides are the same; in some instances the GS-2
aides are more efficient and effective in their jobs than some of the GS-4 aides.
It is recommended that all aides be hired at the GS-2 level and promoted according

to performance. This would permit dismissing those who did not prove to be effective.

The Experimental Staff budget also made possible a teacher training course in
Reading Techniques in the Secondary Schools for interested teachers at Stuart and
Terrell Junjor High Schools and Dunbar Senior High School. The course offered
colle~e credit and was conducted by faculty members of the D.C. Teacher's College.
There were 11 teachers from Stuart, 19 from Terrell, and 24 from Dunbar enrolled
in the course.

The training course was geared to teachers of all subjects, so that every
teacher could aid their pupils in reading more effectively. This was the second
year this course was offered to Title I secondary school teachers. As a result
of suggestions made by teachers who previously participated in the course, arrange-
ments were made during 1969-70 for students to attend some of the classes, so that
teachers in the course would have some practical experience in using the methods
learned. Even with this focus added, interviews with teachers and administrators
revealed that the course was still not meeting teacher expectations of need.
Teachers suggested that the course would be more helpful to them if experts in all
the areas affecting reading could be provided for the class sessions, rather than
having the class conducted by one faculty member. Teachers felt they did benefit
from the interchange of ideas from various members in the class. A study of an

improved curriculum to meet teacher needs should be undertaken before this course
is offered in the future.

OBJECTIVES

This program was an experiment to determine the composition best able to serve
the students in the target area. The program sought to assist in the creation of
the kind of educational climate needed in Title I schools.

STAFF

The following staff positions were made possible through this program: 3 vice
principals, 18 teacher aides, and 3 clerk typists.

PARTICIPANTS

This program was designed to permit additional staff members at Terrell and
Stuart Junior High Schools and Dunbar High School. All students at these three

schools benefitted from the additional staff.

BUDGET ALLOTMENT

$225,196 G.ﬁz




IIITRODUCT IOIT TO. DATA PROCESSING
(Secondary)

DISCRIPTION

This program was designed to coordinate the instructional program in data
processing at Dunbar Senior High School with actual workshop experience in
operating and programming data processing equipment at Armstrong Adult JIducation
Center. Students were given guidance .in career opportunities in this and
related fields. ;

The program trained students in two phases in the data processing field.
During the first phase each student learned key punch techaiques and principles
of data process1ng. After initial training, the students were given instruction
in advanced techniques at the Armstrong Adult Center. -

Student enthusiasm for this program was very high. All students trained in
this program were able to locate employm2:n: in th2 data processing field,

 OBJECT IVES

To introduce new occupational possibilities to inner-city students.,

PARTIC IPANTS

28 students from Dunbar Senior High .School were enrolled in this project.
Students volunteered for the program. -

STAFT

- & regular staff member at Dunbar Senior High School was assigned to the
program and coordinated the activities.,

BUDGET

Budget allotment: $12,623,
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URBAN JOURNALISH PROJECT
(Secondary)

DESCRIPTION

This program provided an opportunity for students from Cardozo and Dunbar
Senior High Schools to participate in workshops in the communication field at
the American University in Washington, D.C. The workshops sought to provide
entry learning experiences in the fields of journalism and related occupations
and to motivate students to pursue careers in journalisin and related industries.

The Urban Journalism workshop at American University began as a pilot project
in the summer of 1968 under the sponsorship of the lewspaper Fund, the philan-
thropic division of the Wall Street Journal. The initial program in Washington
was successful enough to justify the expansion of the workshop by the Newspaper
Fund in twelve communities throughout the United States. Research studies, made
by the llewuspaper Fund and other groups, show that there are job opportunities
in the media for well-trained inner-city Black youth.

The workshops were divided into four areas: journalism, photography, radio
and television, and film making. Each group was headed by graduate students
with expertise in the area. The workshops were held on Saturdays from 9 a.m.
to 1 peme The students from Title I schools were given money for transportation
and paid $1.60 an hour.

Activities in the workshop included:

1. Students in the journalism workshop published a newspaper on the
theme of Tltle I programs and the community. Students in the photography group
took the pictures for the newspaper.

2. Students in the radio and television workshop learned many of the
technicalities in this field and produced an interview type show.

3. Students in the film class produced a film of high quality about
Title I activities in the schools.

A member of the evaluation group had numerous conferences with the director
and staff, observed the program in operation and administered a questionnaire
to the students in the program.

The majority of the students in the program had not had previous exposure
to the communication media areas. Student enthusiasm for the project was very
high, although a delay in the pay periods caused some poor morale among the
students,



Urban Journalism

OBJECTIVES

l. To provide entry learning experiences in the field of journalism and
related occupations.

2, To motivate students to pursue careers and higher education for the
journalism industry.

PARTICIPAIITS

There were 72 students from Dunbar and Cardozo Senior High Schools enrolled
in the program. Students volunteered for the project.
STAFF
The program was directed by the head of the journalism department at
American University and assisted by graduate students at the University. A
! staff member of the English Departments at each of the two high schools acted
: as liaisons between the high schools and the workshop.

BUDGET

Budget allotment: $18,508.




COMMUNITY SCHMOOL PROGRAM
(Model Scliool Division)

DESCRIPTIO!N

The community scliool corcept is an idea that is gaining increasing popularity
among school systems tliroughout tihe nacion. It is believed that the scliool can
and should be made into a focal point for community activities. If parents are
made to feel that the school serves and belongs to them they are more apt to he
supportive of their children®s sciiool efforts; they will become generally more
interested and active iu the school and education. A community school program
needs time to develop. Parenis and members of the neighborihood should initially
be offered something of value to them from the sclhiool, Thus it becomes tlie
sciiool®s job to find out wha: the community needs and wanis, and arrange to
provide it if possible,

Two scliools in the Model School Division, Garnet-Patterson and Harrison,
instituted a community school program during the 1969-70 scliool year. All pro-
grams vere in response to the needs and requests of the community, and included:
adult education courses, occupational skills courses, tutoring, and recreational
activities,

OBJECTIVES
1. To develop greater understanding and involvenment on the part of the
communi ty

2. To develop effective and meaningful relationships between children
and with parents and sciool personnel.

3. To provide children with the opportuniiy of learning skills necessary
for self-support.

4, To provide children with the opportunity for after-school study.

5. To provide activities within the community in the fields of education
and recreation,

STAFF :

Title I funds provided for 2 community school coordinators for Harrison
and Garnet-Patterson,
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Community School

PARTICIPANTS

A

Since participation in tihese programs was mostly outside of school hLours,
it vas on a voluntary basis, and was open to the entire community - chiildren

and adults.

DUDGET

Tudget allotmen:: $62,320.




ELEMENTARY AND SECONDARY STAFF DEVELOPHENT -
1MCDEL SCHOOL DIVISION

DESCRIPTION

The Elementary and Secondary Staff Development Program provided a team
(known as the Innovation Team) of 10 resource teachers who worked with the
classroom teachers of the llodel School Division. The Innovation Team was
housed in a separate center detached from any school. The function of the
Team can be divided into three basic areas:

1. Conducting workshops for Model School Division staff;
2. Providing on-the-scene support for classroom teachers; and
3. Preparing and disseminating new curriculum materials.

The Innovation Team has been in existence for the past three years, with
each successive summer having been spent in training and coordination. Team
members worked with teachers within the classroom as well as outside the
classroom. The main purpose of the Team was to improve and enhance existing
methods of instruction and to give help and advice wherever needed. The Team
members together with the teachers decided upon new teaching methods and
mterials which would be most beneficial for the students. Team members
helped to obtain these materials, and also helped in making arrangements for
and conducting curriculum and instructional workshoos.

One of the main assets of the Innovation Team was that in addition to
helping teachers it provided a means for experimentation in new areas. The
Team had the flexibility to research, study, and try out new teaching methods
and materials which could in many instances be more beneficial to learning
than the old ones. In effect, the Team provided the Fiodel School Division
with a generally broader view on the area of education.

OBJECTIVES

l. To provide a broad range of training and development opportunities for
teachers, administrators, and para-professionals which would assist in the
ungrading of instruction;

2. To provide coordination and articulation of the curriculum for an
improved learning environment; and

3. To provide a staff development center which would serve as a channel
for experts, specialists, parents, and community, to have a meaningful way of
interactingwith teachers and students.




hendl

Staff Development (IMSD)

STAFF

The staff for this program consisted of 1 coordinator, 10 team members,
and 1 aide.

PART ICIPALITS

The entire liodel School Division staff and student body could be considered
as participants in this program, in that the Innovation Team served teachers,
administrators, and para-profeusionals within the -Division, thus indirectly
serving the students.

BUDGET

Budget allofment: $262,981




THGLISH Il EVERY CLASSRCCL. -
MODIL SCHCOL DIVISIOL!

DESCRIPTION

The iInglish in Every Classroom Program was in its fourth year of exlistence
in the 1969-70 school year. Whereas in its three previous years the program
was confined to just one junior high school (Garnet-Patterson), during 1969-70
it was expanded to two junior high schools and one senior high school (Garnet-
Patterson, Shaw, and Cardozo, respectively.

The main objective of the program was to increase the students' proficiency
in the English language. The program was based upon the idea that if students
are surrounded with a wide variety of enticing reading materials they will
change their reading patterns -- reading widely, copiously, and willingly.

By definition the program was diffused throughout the school curriculum
by having every teacher in the school made aware that English is not a subject
but a discipline which is necessary for effective communication in every area
of school activity and work. The students in turn were made aware of the need
for skills in communication in their written work as well as their everyday
interactions in the classroom.

The English in Zvery Classroom Program provided pgperbacks, magazines, and
newspapers that were used in all subject areas. The rationale behind providing
reading metter in these forms was that psychologically the students would find
paperbacks, magazines, and newspapers more appealing than the usual textbooks
they were accustomed to, and would serve as an added motivating faccor to get
them to want to read. Another key factor in this program had to do with
relevance; if students were presented with reading materials that were relevant
to them, to their everyday lives, to what they were studying in school,; they
would become more interested.

In short, the English in Every Classroom Program was an attempt to take
the fnglish language out of the confines of the Fnglish classroom and diffuse
and integrate it with all other school subjects and activities.

OBJECTIVZIS

l. To develop understandable oral expression in the students;

2. Toassist the school staff and parents in providing a favorable learning
environment for students;

3. To increase reading proficiency through the use of paperbacks, newspapers,

and magazines; and

4. To assist students in reading and performing mathematical activities
at grade level,
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English in Every Classroom

STAFF

In addition to the regular classroom teachers, there was one overall
coordinator for the program.

PARTICIPANTS

All the students at Garnet-Patterson, Shaw, and Cardozo participated in
the program,

BUDGET ALLOTMENT

$19,533
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CARDOZO DATA PROCESSING -
MODEL SCHOOL DIVISION

ISCRIPTION

The Cardozo Data Processing Program was in its third year of existence
during the 1969-70 school year. This is a unique program in that it provided
student participants with a vocational background in a field where they can
readily find a job when they leave school. During the first phase of the
program students were taught how to operate the card punch machine, the veri-
fier, and the card sorter. In addition to functional skills, students were
taugiit the overall data processing and computer cycle. They learned about
how data processing evolved and grew, the various ways in which it was used,
and were given an overall understanding of what the field of data processing
entails, so as to be adequately prepared to work in this area.

After completion of the initial training course, students could go on to
a continuation course which was taught at Armstrong Adult Education Center
because the necessary equipment was not available at Cardozo. The students
were also given instruction to help them pass the Civil Service Examination,
the Clerk-Typist Examination, and the Office Equioment Operators Test.

All students who have in the past two years been trained as a part of this
programhave been employed in data processing or a related field.

OBJECTIVES

1. To provide students with a background which would enable them to
perform occupational skills necassary for self-support;

2. To develop within students the interest and skills necessary for the
data processing field; and

3. To enable students to successfully complete occupationally related
skill tests which qualify them for employment.

STAFF

The staff for this program consisted of 1 coordinator and 1 teacher.

PARTICIPARNIS

A total of 59 students at Cardozo High School took part in this programe.

BUDGET

Budget allotment: $21,133.
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Chapter 4

AVALYSIS OF T2 TITLZ I STUDTUT IDSUTIFICATION AUD ZVALUSTION FOLRIM

I. IITRODUCTION

During the 1969-70 sclhiool year a nev form, designed to permit computer
processing and optical scanning, was developed which combined the information
previously obtained by means of the Student ‘valuation Form and that obtained
by means of ti.e Insirument for Identifying Potential School Dropouts. This
vas called the "Title I Identification and Evaluation Form," and is divided
into four parts:

L. Student Identification Seccion

In the seciion at the top of the form, the computer inserted for those
students whose records were in the latesi Title I school rosters, the name,
date of birth, sex, student identification number, school, and grade. The
student identification number was also inserted into the optical scanning
sectior at the right of this section so that the processed data would have
the correct ID number. For those students for whom there was no previous
record, either because they were new to the school or for some other reason,
this section had to be filled in by the teacher (except for the identification
number, which was supplied by the evaluation staff).

n

BD. Student Performance Section

This section contained eight questions about the student in relation
to the classroom. The first six are ideniical in wording to questions on the
SEFG9; lowever, in putting the questions on the form for optical scanning it
was necessary to change :the options from three (‘bove averape, /verage, and
"Below average) to five (on a highest degree to lovwest degree scale). [For

"this reason the means and standard deviations for these questions are not
directly comparable to the means and standard .deviations obtained for the
1969 SiF. The other two items in this section (liow many months has he been
in the same classroom? and liow many months have you been the teacher in his
classroom?) are uew, although the wording of Question 24 on the 1969 SET
wvas similar (llave you been thie teacher in this student'’s classroom for at
leasi 5 months during the sciiool vear? - Yes or llo). his section had

another new feature, which was a space provided for tiie rater to mark whether
or noi the information requested wvas Unknowm.
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Aruitoxt provided by Eic:

C. ©Studer: Characteristics Jection

This section contains ten pairs of adjectives, similar to those used
in preceding years (eighi are identical, one lias a slight revisior,, and ore
is nev). The responses in this seciion are on a five-point scale, as in pre-
ceding years. There was no provision made in this section for Unknown
information.

yecial Problem Area Section

The heading to this s2ction states: ‘The following section is
designed to identify the special problem areas related Lo the cducational
developmenz of this studeni,? and contains eight questions which had pre-
viously been asked on tlie “Instrument for Identifying Potential School
Jropouts,? Twro of these juestioiis were also on the 3iEF069, One new question
wvas added, at the suggestion of the Title I Advisory Committee, concerning
the vithdrawn studeni. The answers to these questions provide a whole new
dimension to the diagnosis of the problems encountered in the Title I school
studeni which should assist both administrative personnel and advisory com-
mititees to arrive at realistic decisions concerning tiie problems of Title I
studenis, i'ot only are the data now available as to how many children have
what kinds of problems by also there is information as to the scliools in
vhich these children are located.

IT. DISTRIBUTION OF RESPONSES

There were a total of 17,343 forms re:turned out of an es:timated student
population of Title I schools (including parocliial schools) of 19,014 as of
16 October 1969, which is a return rate of 21:., Of these, 15,354 (33%) were
usahle after processing,

Distributions by grade and sex for each of the 27 items on the form will
be found in Appendix A to this report, These may be compared in detail with
similar listings of responses to the S3F of ilay 1969 by reference to Appendix
B-1 of the 1968-69 final report. Information obtained from Ungraded Primary
and Intermediate classes is not included in the distributions.

IHighlights of these tabulations are given below:

Elementary and secondary school teachers see more positive attitudes,
attributes, and achievements in girls than in boys. Tiie only items on which
boys and girls are approximately the same are items 7 and 3 (months in the
same classroom and months witch the same teacher, respectively). In other
words, these teachers, most of wlom are women, tend to see their girl students
in a more positive and favorable lighi than boys.

rir—e + [



Question 4 - Does his speech pattern interfere with his ability to

communicate with most adults? - The girls and boys marked in the most favor-
able and unfavorable categories were approximately the same across grade
levéls. There were only 5-10% marked in the most unfavorable category, and
- 5-10% in the next most unfavorable category, with girls being slightly more
favorable than boys in every grade. These students were not the same cmcs
‘as those who were marked in item 24 as having speech and language problems,
as the correlation between the two, at least at the 4th, 5th, and 6th grade
levels, was very low (boys r = -0.21, girls r = -0,18), This means that
classroom teachers did not see lack of ability to communicate with adults

as an educational handicap.

Question 6 - How supportive is his family of his school efforts? -
It might be expected that because the boys and the girls come from the same
families that they should be marked the same on this item., However, 21% of
' the elementary school girls were marked in the Very supportive category
“while only 18% of the boys were., In the secondary schools the differences
were much greater, ranging from 2% to 12% more supportive families for girls
than for boys.

Question 7 - How many months has he been in the same classroom? =
The 1lst grade level was the one in which the most frequent change of class-
room occurred,  Only 78% of the boys and 81% of the girls remained in the
same classroom for the 8 months or more. The overall average for elementary
school students was‘approximately.83% for boys and 847 for girls in the same
~classroom for the whole school year, Almost 907 of boys and girls in the
secondary schools remained in the same room for 8 months or more during the
school year,

Question 8 - How many months have you been the teacher in his
c]assroom? - In all elementary school classes, only 817 of the teachers
_reported having been in the same classroom for 8 months or more. There
" were 7,57 of the elementary school teachers who reported being in the
student's classroom only 3 months or less.

_ Questions 9-18 - Please indicate where this student stands on each
~ scalet UncooperatIVe--”eoperative, Alert--Dull; Non-aggressive=-Aggressive;
Irresponsible--Responsible; Tidy, Neat--Unkempt Untidys-¥Withdrawn--Out-

,!: going; Follover--leader; Positive attitude--Negative attitude; Friendly--

" Hostile; Defiant--Compliant - These items are similar to those contained in
previous Student Evaluation Forms and in the Pupil Personnel Teams Evalu=-
ation Forms, The one difference was Question 16 - Positive attitude--
Negative attitude, Factor analysis of the SIEF at the 4-6 grade level




showed that this item was related in the teachers' evaluations with Item 2 -
Attitude toward school, Item 12 - Responsible--Irresponsible, and Item 9 -

Cooperative-~Uncooperative, and did not yield any new information. As with
other items, teachers gave girls a more favorable rating than boys. They
categorized 8-12% of the boys at the elementary level as having a negative
attitude, and 4=77% of the girls. At the secondary level, 7th-grade teachers
found 24% of the boys have negative attitudes but this percentage dropped

off to 5% at the l2th-grade level. Secondary school girls, however, continued
to have a relatively low percentage with negative attitudes, ranging from a
high of 10% in the 7th grade to a low of 3% in the 12th grade,

Question 19 - Indicate how many years this student is below grade
level in reading. - Answers to this question indicated that approximately
50% of the boys in junior high school and senior high school were more than
2 years behind their grade level in reading. Junior high school teachers
indicated that 31% of these girls were more than 2 years behind in reading,
and 24% of the high school girls were categorized as 2 years or more behind.
It should be pointed out that these are teacher evaluations of the reading
level of these students and not necessarily the result of test score infor-
mation. These percentages by grade and sex are shown graphically below.

It can be seen in the figure that in the elementary schools the
number of both boys. and girls who were at reading level for their grade
decreased from grade to grade, until at the 6th grade there were only 29%
of the boys and 38% of the girls in this category, The result of the policy
of promoting students to junior high school when they are 13% years old is
evident in the fact that the percentage of students at grade level goes up
from the 5th grade to the 6th. At the 5th grade there were reported only
24% of the boys and 337% of the girls at grade level.

3 The table which follows shows the percentages of boys and girls at
grade level, the percentage one or more years behind, the percentage 2 or
more years behind, and the percentage more than 3 years behind. It should
be pointed out that this retardation in reading level as compared to grade
is compounded by the fact that in general Title I students lag behind their
grade level for their age., This will be discussed later in this chapter,

Question 20 - Indicate how many vears he is below grade level in

arithmetic. -~ The table below shows the responses to this question by
classroom teachers as to the percentages of students at grade level, one
or more years behind, 2 or more years behind, and more than 2 years behind,
These percentages are also shown graphically below,
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READING RETARDATION

BOYS GIRLS
At 1 Year More than At 1 Year More than
Gradé or More 2 Years 2 Ycars Grade or More 2 Years 2 Ycars
Grade Level Behind Behind Behind level Behind Behind Behind
1 45% 55% - - 57% 43% - -
2 31 69 28% -- 41 59 17% .-
3 25 75 41 17% 38 62 27 9%
4 24 76 48 27 37 63 34 13
5 24 76 35 33 33 67 40 20
6 29 71 44 27 38 62 31 15
7 15 85 69 49 25 75 45 24
8 26 74 54 42 35 65 45 25
9 14 86 77 58 21 79 61 45
10 34 66 55 43 40 60 35 25
11 16 84 68 50 29 71 41 29
12 39 61 59 54 56 44 25 18
ARITHMETIC RETARDATION
1 54% 4L6% -- - 64% 347, -- -
2 45 55 20% - 51 49 12% -
3 35 65 33 157 41 59 24 9%
4 30 70 40 22 36 64 30 12
5 28 72 46 27 30 70 37 18
6 32 68 41 24 36 64 34 15
7 13 87 65 47 23 77 43 24
8 30 70 54 36 32 68 40 23
9 . 15 85 61 47 21 79 60 40

Note: Figures for the 10th, llth, and 12th grades have been omitted
since responses to this question were avallable for only
approximately 10% of the students at these grade levels,

: In the junior high schools the data are based upon only about 50% of
§ the students in these classes, However, there is evidence that a consider-
able number of students are in need of remedial instruction, '

j It 1s also more difficult to establish the exact grade level for
secondary school students, using standardized tests. It would appear that
the teachers consider that only 20% of junior high school boys and 25% of

; junior high school girls are at grade level in arithmetic. Almost half of
b the remainder in each case are more than 2 years behind,
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The table on Arithmetic Retardation and the figure which follows
show that in the 4th, 5th, and 6th grades approximately 25% of the boys and
15% of the girls are more than 2 years behind their grade level. Vhen to
these percentages are added those who are 2 years behind, then 457 of the
boys and 35% of the girls are 2 years or more behind their grade level,

Question 21 - How does he compare with othg;istudents'in your school
as to severe economic need? - Teachers placed about one-eighth of their
students in the Most need and about one-sixth of them in the Least need cate-
-gories, a relatively "normal” distribution. Correlational analysis of these
data shows that these categories have very little relationship to whether or
not the student is classified as an "identified" student, It would seem
logical to use this item as a component of the "identified" student determina-

_ tion because in this item the teacher is marking this student as having
economic need as a special problem related to his educational development, as
-compared to the other students in her class,

Fewer girls than boys have severe physical or health problems at almost every
grade level except the 7th and the 12th, The highest percentage with this
type of problem was for the boys in the 3rd grade (19%), dropping from this
i point to about 5% in the high school grades., Girls, on the other hand, had
| - a high point of about 7% at the 7th grade level, but in general the percentage
of girls with this type of problem ran between 4% and 5%. A projection of
; the total number of students with physical or health problems in Title I
| -schools would be approximately 1068, with approximately 3 boys to 2 girls in )
: this category. The nature of these physical and health problems was not
" Investigated at this time,

Question 22 - Does he have any severe physical or health problems? -

Question 23 - Does "he have behavioral problems requiring referral to
‘the Pupil Personnel Services Department? - The maximum percentage of both

g boys and girls with behavioral problems was at the 7th grade level (327 for
boys and 19% for girls). The percentage of boys and girls with ‘such problems
. Iincreased from the early elementary grades to a high point in the 7th grade,
! then generally dropped off to a low at the 12th grade., The total number of
students with behavioral problems is projected to be about.2622., There were
about twice as many boys as girls with these problems through the 8th grade;
i ~ In the 9th grade boys and girls were equal with 187, and in the 12th grade
7% of the girls and 6% of the boys were reported to have behavioral probloms.

Question 24 - Does he have any speech or language problems? - The
distribution showed approximately 5-10% fewer girls than boys with speech or

language problems at almost every grade, The high point for the boys was at
the 7th grade (20%), with 19% in the 1lst grade and 18% in the kindergarten
and 2nd grades,




There was an unusual rise in the percentage of students with speech
or language problems from the llth to the 12th grade., It is not known why
this occurred or what the specific speech or language problems were; this
would require further investigation, It is estimated that there were approx-
imately 2175 students at the various grade levels who "had speech or language
problems,

Question 25 ~ Does he have any educational handicap because of being
withdrawn? - There were more boys than girls with educational handicaps be-
cause of being withdrawn, except at the kindergarten level, where 8% of the
girls were reported in this category and 7% of the boys. The maximum per-
centage of students with handicaps because of this characteristic occurred
at the 7th grade for both boys and girls (15% for the boys and 12% for the
girls)., In general the percentage was much lower in the secondary grades
than in the elecmentary grades., It is estimated that there were 1462 students
in the Title I schools who had this characteristic, which is approximately
8% of the total population,

Question 26 - Is he repeating thls grade this year? - A plot of the
Yes answers to this question distributed by grades is very unusual., The
plot for the boys shows three peaks, one of 20% at the lst grade, a second
of 227 at the 7th grade, and a third of 25% at the 10th grade, All other
grades are less than these, dropping to 3% at the 6th-grade level. The
girls, on the other hand, had only one peak, occurring at the lst grade,
where 15% repeated that grade during the 1969-79 school year. The curve
for the girls drops to a low of 1% at the 6th grade, rising again to 7% at
the 8th grade and then gradually falling off to 2% at the 12th grade,

The data for this school year show similar patterns to those of
previous years, although there were fewer students retained at almost every
grade level during the 1969-70.school year than previously, A table showing
this information for last year can be found on page 6-18 of the evaluation
report for the 1968-69 school year,

Quastion 27 - How many days has he been absent for any reason this
school vear? - Teachers filled jin the number of days that the student had
been absent for any reason during the school year. As with previous evalu-
ations, the number of absences went up in the secondary schools, and was
greater for boys than for girls at every grade level, The numbers shown in
the distribution in the Appendix were used as norms for comparing students
In programs with students in general in Title I schools,
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III. AGE-GRADE DISTRIBUTION

The year of birth of both boys and girls was distributed by grade (as in
the 1958-59 final report, page 6-15)., The results of this distribution are
shown in the two tables and two figures which follow., The numbers shown in
the tables are percentages of each grade group, except for the line marked
"7, which is the actual frequencies upon which these percentages are based.
The numbers directly above the stair-step in each part of the table are the
percentages of students who were at the "normal” age for their grade. Each
successive number in each column below the stair-step shows the percentages
of students one year older in that grade. These same data are repeated at
the bottom of the tables but with the number of years older or younger than
"normal® arranged on the same line, Mot included in the tables are the data
for boys and girls in the Ungraded Primary and Ungraded Intermediate classes,

It is understood that the admission policy of the D.C. schools is to
admit children to the 1st grade in the calendar year in which they become
¢!X years of age. Therefore, all those children whose birth dates were in
1983 would be admitted to the lst grade in September 1970,

It will be seen that 77% of the boys in the lst grade were at grade for
age and 22% are older than 'normal,” Some of these older students may be
repeating the 1st grade., It will be seen that the percentage of boys at
grade for age decreases to 21% in the 6th grade and remains relatively the
same through the secondary grades., This can also be interpreted as showing
that 79% of the boys beyond the 5th~grade level are one year or more behind,
The table also shows that in the secondary schools approximately 40% of the
boys are two years, and 4-8% are three years or more, older than they would
normally be for that grade,

For girls, the amount of dropping back is not so pronounced although it
.1s substantial, In the 1lst grade 82% of the girls are at the proper grade
for age and 18% of them are one year older, The percentage drops off to the
3th grade as with the boys, with only 38% of them having mainiained the
year-for-year pace. The other 62% have dropped back a year or more., As
with the boys, this percentage was relatively constant throughout the
secondary schools, rising somewhat in the 1lth and 12th grades. The table
also shows that there were approximategy 20% of the girls who were two years
or more behind in the 5th grade and higher,

lhen these percentages are compared with corresponding information from
the 1968-69 report it will be seen that they are somewhat lower, particularly
at the lst-grade level, Illowever, this grade retention combined with the
percentages who were lagging behind in both reading and arithmetic (Questions
19 and 20) give a very poor picture of their academic achievement.
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Grade

N

1965
1964
19€2
1962
1961
1960
1959
1958
1957
1956
1955
1954
1953
1952
1951
1950
1949
1948

DISTRIBUTION OF BOYS IN TITLE I SCHOOLS
BY YEAR OF BIRTH AND GRADE, 1969-70
(From Master Analysis File 1970)

K

1

p)

6

7

8

9

10

11

12

548 740

1
97

————

2.

77

19

815

832

42

40
15

753

_29

46
21

675 694 581

26

42
28

22

43
33

21

38
34

526 388 337 273 211

25

36
34

20

42
32

18

40
33

25

41
26

1 yr, younger
At grade/age

1 year older

2 years older 2 7
3 ycars older 1 1
4 years older

42
40
15

1

1
29
46
21

2

26
42
28

22
43
33

21
38
34

25
36
34

20
42
32

1

18
40
33

7

25
41
26

7

33
39
23

4=12




DISTRIBUTION OF GIRLS IN TITLE I SCHOOLS
; BY YEAR OF BIRTH AND GRADE, 1969-70
§ (From Master Analysis File 1970)

§ Grade K 1 2 3 &4 5 6 7 8 9 10 11 12

N 560 752 716 831 735 719 643 601 547 425 387 311 286
1965 1
1964 96 1
1963 3/.81 3
1962 16{ 68 2
| 1961 : 2 25| 53 1
1960 6 35 47 1
1959 | 10 39| 37
1958 11
1957 2
i 1956
1955
: 1954 |
1953 3 20 37| 48
} 11952 1 19 36
1951 o 2 12 32
( 1950 ‘ 3 10
1949 ' 2
| 1948

w1 N
L\

e e e et e —— ——

1 yr. younger 1 1 3 2 1 1 1 1 1 1 12
At grade/age 96 81 68 53 47 37 41 42 37 35 41 L& 54
| 1 year older 3 16 25 35 .39 46 39 35 37 43 37 36 32
| 2 years older 2 4 10 11 15 19 19 22 20 19 12 10
3 years older 2 1 1 3 3 1 2 3 2
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Chapter 5

ANALYSIS OF RESULTS OF STANDARDIZED TESTING

I. INTRODUCTION

The reports of previous years have given a detailed analysis of the per-
formance of Title I schools as measured by standardized test batteries,
primarily the Metropolitan Achievement Test - Reading, in the 2nd grade, and
the Sequential Tests of Educational Progress (STEP) - Reading, in the 4th
and 6th grades ("Evaluation of ESEA Title I Programs for the District of
Columbia, 1968-69," Chapter 7). These analyses were primarily based upon
the school as the statistical unit, using the school medians by grades,
Comparisons were made with previous Title I schools as well as with other
schools which were not in Title I,

These comparisons showed that the present Title I schools were performing
well below D.,C, schools in general, even below those schools which had been
in Title I and dropped after the 1967-68 school year,

II. TESTING IN 1969-70

In the 1969-70 school year, a change of policy permitted the principal of
each school to request whatever testing he deemed necessary for his own school,
However, in order to evaluate the effects of Title I upon the target population,
the STEP tests in reading were given to the 4th and 6th grades in Title I
schools, and also to the 5th grades in Title I schools not in the Model School
Division,

The results of this testing are shown in the table on the next page.
There were 16 schools which had had a 4th grade for the last four years, and
14 schools with a 6th grade, The table shows the average for these schools,

A comparison is made with the results of the city-wide testing as reported
by the Assistant Superintendent, Department of Pupil Personnel Services, in
his reports dated July 1969 and September 1969, as shown in the second table on
the next page, '

The data from the two tables have been combined graphically in the accom-
panying figure., These data indicate that the school median test scores for
Title I schools have gone down slightly in the 4th grade and about 5 percentile
points in the 6th grade,




STEP READING TEST - TITLE I SCHOOLS

4th Grade 6th Grade
Converted Estimated Converted Estimated
Score Percentile Score Percentile
1966-67 236.9 29th 250,7 33rd
1967-68 236 .4 28th 250.8 33rd
1968-69 2345 24th 249 .4 31st
1969-70 233.8 24th - 247.5 26th
STEP READING TEST - CITY-WIDE
4th Grade 6th Grade
Estimated Estimated
Converted Percentile Converted Percentile
Score Bands Score Bands
1966-67 . 240 43-50 254 39-54
1967-68 238 3448 252 35-51
1968-69 238 34-48 251 30-46
257 40-62

National norms - 243 46-56 -

-
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Figure 5-1. Comparison of Title I schools and all District of Columbia
public schools on the 4th and 6th grade STEP Reading Test
scores for the last four school years,




III. COMPARISON OF THE STEP AND THE GATES-MACGINITIE TESTS IN READING

Some of the students who had been in the Project READ program had taken
the STEP reading test during the regular city-wide testing in March 1969,
and had also taken the STEP reading test in the special administration of
this test in the Title I area in May 1970, There were 251 5th-grade Project
READ students who had been in the 4th grade in the 1968-69 school year for
whom scores were found on the STEP test administered in May 1970, The
difference between these two testing dates was approximately 14 months, and
therefore the change between the two test results would be an over-estimate
of the amount of change in one year. The results of these two tests are
shown in the following table:

GATES-MACGINITIE AND STEP READING TESTS - 5TH GRADE

(N=251)
Gates-MacGinitie ' STEP
Reading Comprehension Reading Test
Pre-Test Avg, Grade Equiv, Score 3,342 Converted Score 239,54
Corresponding Corresponding
Percentile Rank 18th Percentile Rank 44th
Post-Test  Avg, Grade Equiv, Score 3,997 Converted Score 244,17
Corresponding Corresponding -
Percentile Rank 18th Percentile Rank 35th
Change ‘Avg, Grade Equiv, Score +0,655 Converted Score 4,63
Corresponding 0 Corresponding 9¢th
Percentile Rank Percentile Rank h

This comparison shows that while this particular sample of 251 Project
READ 5th-grade students neither lost nor gained in percentile rank as measured
by the Gates-MacGinitie Reading Comprehension Test, they did lose 9 percentile
points as measured by the STEP Reading Test. It should also be noted that as
far as the Gates-MacGinitie Test is concerned, this sample had the same grade
equivalent scores as the entire 5Sth-grade sample as shown in Table 1 of
Chapter 7, page 7-5,

- It should be noted that the longer period of time between March 1969 and
May 1970 for the STEP test increases the period of growth, The percentile
points lost therefore indicates less of a drop than if it had been corrected
for this longer interval. As the STEP test does not have any equivalent
srade scale it wes not possible to use this as a comparison,

Another fact revealed by this comparison is that while the Gates-MacGinitie
Test places this 5th-grade Title I population around the 18th percentile on
its particular national norms, the STEP test shows them to be at about the
40th percentile,
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Chapter 6

AFALYSIS OF PUPIL PERSCNMEIL SZRVICES TEAMS EVALUATION FORM

A description of the Pupil Personnel Services Teams Program will be found
in Chapter 3 - Program Descriptions, The present chapter is principally con-
cerned with the analysis of the operations of the Teams, particularly the
non-clinical teams, and a description of the student population with which
they dealt. The analysis is based upon the distribution of items from the
Pupil Personnel Services Teams Evaluation Form (PPF) filled out by Team
members about the students in their caseload, and a factor analysis of these
data. The form, a copy of which will be found in the Appendix, was identical
to the one used during the preceding year,

A description of the initial development of the Pupil Personnel Services
Team Evaluation Form and an analysis of its contents last year can be found
"in Chapter 9, Part A, of the final report for 1968-69* and for the 1967-68
school year in Chapter 8, Part A, of the final report for that year.*

A description of the way in which the caseload of identified students
was obtained can be found in Chapter 3 - The Target Area, of the 1968-69
' final report,*. To summarize, prior to January 1970, students were designated
(*identified®”) by the school principals, assisted by the teachers, using the
form “Instrument for Identifying Potential School Dropouts®” (sometimes called
the Green and Yellow Forms), on which the factors involved in the identifi-
cation were marksd, Lists of names and copies of the forms for the icd=ntified
students were turned over to the Pupil Personnel Teams and were used by them
as a basis for their intervention in assisting them with their educational
problems or other causal factors which affected their educational problems,
Although the primart source of identified students was the Yellow and Green
Forms filled out at the beginning of the school year, other students were
discovered during the year who had problems and needed assistance from the
Teams, and were added to the casecload, usually at the request of the principal,

? “Evaluation of ESEA Title I Programs for the District of Columbia,
1968-69% - December 1969

“Evaluation of ESEA Title I Programs for the District of Columbia,
-+ +1967-68" - May 1969




Initially approximately half of the students in the target population
were designated as potential dropouts, The percentage of identified students
by schools has varied considerably during the four years of Title I. The
number and percentages of identified students in Title I schools are shown
in the tables which followe.

Previous analyses have shown that the basis on which the different
schools identify their students as potential dropouts differs considerably,
particularly between elementary and secondary schools, However, the caseload
of the Pupil Personnel Services Teams is made up from this list of identified
students, Ths PPF-70 forms filled out by the Team members are the basis for
the analysis herein.

DISTRIBUTION OF RLESPOIISES

There were 6657 PPF-70 forms available for analysis, on students from
kindergarten through 12th grade., There were about six girls to seven boys
(46.2% and 53,8%, respectively). About 50% of all the students in Title I
elementary schools were in the caseload, 35% of the junior high schools, and
227% of tha senior high schools,

Distributions of the responses to the questions on the PPF-70 are shown
in the Appendix. It was found by comparison with the responses to the same
questions in the previous school year that there are only minor differences
between the distributions for the two years, particularly on the first 23
items, From Items 24 and 25 it appears that the Teams averaged one more
contact per student during 1969-70 than in the previous year, and that the
number of contacts with parents increased also,

A comparison of the responses between 1969 and 1970 on Item 26 as to the
percentage of students with educational problems reveals that the number of
problems has increased, and that the rank order of these problems has remained
relatively constant, The table below shows these average responses in the
rank order of the number of students in the caseload with each problem:

1970 1970 1969 1969
Problam % Rank % Rank Change
Crucial economic need 51.9 1 53.5 1 +8.4%
Reading retardation 40,8 2 37.6 2 +3,2%
Emotional/behavioral problems 25.0 3 28.1 3 -3.1%
Arithmetic retardation 23,7 4 21,6 6 +2.1%
Absenteeism 21.4 5 2040 4 -5,2%
Failure in class subjects 16,5 6 22,0 5 =5.4%
Health problems 12,56 7 13.4 8 -0.8%
Speech/hearing problems 10,8 8 14,7 7 -3.9%
School transfers 1,7 9 2,2 9 -0,5%
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TITLE I TARGET SCHOOLS -- 1969-70
ENROLIMENT AND NUMBER OF IDENTIFIED STUDENTS

Enroll- Iden- Enroll~ Iden-
Public Elementary School ment tified Public Junior High ment tified
BUndy cececccceccacsccas 190 158 Garnet-Patterson .ceecceees 635 350
Cleveland eeeeseccescsees 322 202 ShaW seececccssscssecssass 1252 568
Cooky JeFe covcsncncnnce 562 151 StUArt ceceescscscscsccsss 794 667
Ednionds 000000 0.0.0,0 0.0.0.0,0 4210 131 Terrell esscscessscsctecee 998 593
g§2€;§°T.::::::::::::::: _ ggg g;g Total Public Junior High . 3379 2178
Grimke 0000 0.00000.0000080 373 258 ) .
Harrison .cececccecccces 487 405 Public Senjor High
Hayes ooopo;;ooo;o;o;;o} - 198 154 oo e .
Langston-Slater ceeeesee 427 285 CardoZzo .eesecescsccssssccs 1641 331
LEWiS 9 00.0.00000000000000 546 438 Dunbar 0000000;000000000;0 1215 927
Loy Il 23 dge  Total Public Senior High . 283 1258
Madison ee00sss00sscsnse e 280 162 ) .
Montgomery -eceesescesscce 622 283 Parochial
MOrSe ececesecccccccccess 224 59 . o
Mott e0 0000000000000 000 0 682 39838 HOly Name eceecccocssscccas 438 195
Perry eess0scscsctsssssne 177 168 HOly Redeemer eecececcccee 289 94
Seaton .s.ecessesssansssss 398 327 Immaculate Conception .... 76 51
Simmons escssessesesnss s 605 443 Sto'Martinvs essssessssscse 351 181
Taylor cececessccecessee 223 196 St. Paul & St, Augustine . _330 170
lalker JONES ecesecescccs 720 695

w1lson’ J.O. tevecessees 1013 588 Total Parochial'.;i....... 1484 691

Total Public Elementary.11,295 7,238

TOTALS

Total Public Elementary Schools seccesssesessssssessetenseace 11,295‘ 7,238
Total Public Junior High Schools R RN 3,379 2,178
Total Public Senior High Schools ©00 00000000 s0000000000s0 000000 2,856 1’258

"Total Publi¢ Elementary and Secondary SchoOlS seeesesesess 17,530 10,674

Total Parochial Schools secscsccescrecesssssscsccccsstassensans 1,484 691

Grand Total ..‘.....'................._....._....!........?.... 19,014 11,365
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PERCENTAGE OF IDENTIFIED STUDENTS

Elementary Schools

Walker JONeS .eeccecccccccs
Perry cecececccecccesccsscsce
Taylor eeecccecsccsssssscsns
Bundy sececececcccccccecene
Harrison sceeeecceccccacces
LudloW seececceocsssacsacse
Lewis ...............;.....

Hayes 0000006000000 0000s00000

Simmons e0000 0000000000000

Garrison secececcecccecccee
Grimke svececeosccscesscces
Langstone=Slater ceececcecsne
Cleveland ceceeoecccscccces
Edmonds eeceesssccccccccces
Goding seeececcscccccoccnse
Wilson, J.0¢ ceeeececacaces
Madison .eceesececccccccace
Logan seeeevecccscesccsscsse
Seaton cesesesccecssesccess
Montgomery secececccscesses
MOtt eeecesscsoscesccancnee

COOk’ J‘F‘ 00606 0600606000000 000

Morse 60 ec00sc000000000v0oee

OVERALL - ELEMENTARY saceece

BY SCHOOL

Junior High Schools

Stuart 00;0-00000..»00.0000
Terrell cseeecescccacosccee
Garnet-Patterson XEEXXEXEY)

Shaw 00 e0nesesesensgoesoocse

OVERALL - JUNIOR HIGH eeea.

84 ,0%
59.4
55.1
45.4

6445%

Senior High Schools

Dunbar @0 0000000000000 00000

Cardozo 060000006 c00s0sdose

OVERALL - SENIOR HIGH secce

Parochial Schools

Immaculate Conception ,....
St, Martin®s seeeeccccceccs
St., Paul & St, Augustine .,
Holy Mame .ceseceseseccccess

HO]-Y Redeemer 080606 06060600000

OVERALL - PAROCHIAL 200 anas

67.1%
51,6
51,5
44,5

OVERALL -« TITLE I ..ees002e




The table shows that the three top problems have remained tha same
although the percentages in each category have changed. The fact that the
. percentages for reading and arithmetic retardation have increased probably
! reflect the emphasis on these problems during the last school year,

Question 27 asks, Have you referred this student to any of the following?®
and then enumerates eight different kinds of intervention which may have been
taken, as well as an Qther category., It is interesting to compare the rank
order of these categories with those for last year:

’

1970 1970 1959 1969
: Ircatment or Referral 7% __ Rank 7 Rank Change
Clothing t1.4 1 33.4 1 +8,8
Reading Clinic 22,5 2 22,5 3 0,0
o Tutoring assistance 20,4 3 27.7 2 -7.3
Medical or dental clinic 14,7 4 15,7 4 -2.0
) Pupil Personnel Clinical Services 10,0 5 9.6 6 +0.4
Speech and Hearing Clinic 9.5 6 13.3 5 -3.8
Community agency 5.5 7 7.8 7 -2.3
Heading aids and/or glasses 4,5 8 5.0 8 -0.5

Again the rank order of these services remain relatively constant, with
only minor changes, However, the number of services has dropped, except for
; clothing referrals and Clinical Services, with the percentage referred %o
o the Reading Clinic remaining the same,

Question 28 asked the Team members to say whether or not they felt that
their efforts with this student had been effective, The percentage reported
as Very effective increased from 26.4% in 1969 to 28.9% this year, and the
percentage reported as being Not effective dropped from 3.3% to 2,9%. This
represents 171 students in 1970 with whom the Teams judged they were ineffec-
tive. On the other hand, they felt they were effective with 1692 students.,

[ FrENE—— Y

3. Question 29 places each case in Category I (most critical), Category II,

- or Category IIT (least critical). Over half of the cases where categorized

in the middle, a little more than last year, The Teams classed 27,8% of the
students as Most.critical, compared to 36,7% last year., This categorization
probably has little bearing upon the amount of effort that the Teams expend

for each .case but rather emphasizes the fact that there are varying amounts

of criticalness among the Title I identified 'students.

[T
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FACTOR ANALYSIS OF PPF-70

A sample of 2000 cases was selected at random from the 5557 total avallable
for analysis, and a factor analysis obtained using the standard computer
routines at the George Washington University Computer Center, The correlation
matrix, the six factors extracted, and the means and standard deviations and
descriptions of each variable are given in the Appendix, The Appendix also
shows the various technical details concerning the factor analysis,

A factor analysis is a statistical method of reducing the number of vari-
ables to their common dimensions, The siy factors extracted were in effect
six different and independent methods of measuring these students in the
Pupil Personnel Teams caseload., These six dimensions (factors) were:

Home Environment
Behavioral Problems
Speech Problems
Severe Economic Need
Aggressive Leadership
Classroom Performance

One significant aspect of this analysis is that Home Environment was
different from Severe Economic Need., In other words, a good home environment
can occur in cases of severe economic need., Dehavioral Problems were also
different from Home Environment, a."d so on, The Pupil Personnel Teams found
that Aggressive Leadership occurred in cases withhighand low values in other
dimensions, These dimensions are described by various questionnaire items,
and are summarized below:

Home Environment (Factor I), This dimension is made up primarily of the
responses to the four questions about the home, and high educational aspira=~
tions, all adding together, plus the number of personal books the student had,
as well as his characterization as neat and tidy. It is also interesting to
observe that the Teams felt that they were least effective with the students
who scored on the negative side of this dimension,

Behavioral Problems (Factor II), Grouped in this dimension are the student
characteristics Uncooperative, Defiant, Irresponsible, and Hostile, Also as
pa-t of this dimen:ion are those who Get in trouble with neighbors, othe
children, and the police, and who have a helow average Attitude toward school.
Boys seemed to be associated with the negative aspects of this dimension.

The treatment (from Question 27) most frequently associated with this group
of characteristics was that of Clinical Services, which was also associated
with the Classroom Performance dimension described later in this chapter.
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Speech Problems (Factor III), This dimension is characterized by the
presence or lack of a speech or language handicap and whether or not the
students were referred to the Speech and Hearing Clinic. It is interesting
to note that also related to these two variables were Questions 2 and 3, How
Well do you understand him when he speaks? and Does his speech pattern inter-
fere with his ability to communicate with adults? This is in contrast to
the evaluation of the classroom teachers (on the SIZF) who found little
relationship between speech and language handicaps and ability to communicate,

Severe Economic Ileed (Factor IV)., This factor defines the economic need
of the student., Receiving clothing, referrals to medical or dental clinics,
or community agencies, help to measure this dimension, This was also related
to whether or not a great many parent or student contacts were required,

Apgressive Leadership (Factor V), The characteristics which nerged to-
gether to form this dimension were being Outgoing, Agoressive, a Leader, and
Alert on the adjective scales, versus their opposites, These characteristics
were not related to either problems or treatments; that is, students who were
Leaders had just about as many problems as Followers., This group of char-

acteristics have occurred together again and again in the study of Title I
students,

Classroom Performance (Factor VI), At one end of this dimension were
the students who were older, had reading and arithmetic retardation, had
failed class subjects, and had a high incidence of absenteeism, They were
also deemed by the Teams to be their most critical cases, At the other end,
of course, were the younger, non-retarded students, with better attendance
records, The students at the unfavorable end of this dimension required the
greatest number of contacts on the part of the Teams.

Implications from Factor Analysis

Severe economic need is not related directly to educational retardation
except as it involves health or medical problems and lack of clothing. Speech
and language problems are also not directly related to educational retardation,
What the indirect effects may be, and whether or not the various Title I pro-

grams alleviate these problems and contribute to school retention, cannot be
determined from these data,

CONCLUSIONS FROM ANALYSIS OF PPF-70 FORMS

The percentage of identified students has increased from year to year, and
now exceeds the number which can be served effectively by the Teams at their
present strength,* Ifit is the intention of the Title I program to have the
Teams cover all students identified as potential dropouts, there should be a
balance between the caseload capacity of the Teams and the nimber of students
identified, This would mean that those students most in neec of assistance
should be determined on a Title I area-wide basis rather than determined by
each individual school,

*8,000 - 10,000 cases '1(){3
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Chapter 7

PROJECT READ

I. BACKGROUND

1969-70 was the second year for Project READ in the Title I schools of
the District of Columbia. During the previous school year all students in
the 16 Title I elementary schools not in the Model School Division were in-
cluded in this program. A report of the evaluation of the first year of
operation will be found in the final report covering the evaluation of all
Title I programs for that year: "Evaluation of ESEA Title I Programs for
_the District of Columbia, 1968-69,"1/

A special program in reading was urgently needed in the District of
Columbia Title I schools because the average reading level of these students,
as revealed by standardized test scores, showed considerable deficiency, with
median scores declining from year to year. In 1967-68 the Title I schools
which had 6th grades stood at about the 37th percentile level, nationwide, as
revealed by STEP scores. The Title I 4th-grade students stood at about the
32nd percentile on the STLP Test. The standardized test scores for 2nd-grade
students, based upon different test norms, showed these Title I students to
be about 7 months behind the national norms and 5 months behind for the city
as a whole.,

I1. DESCRIPTION OF PROJECT READ

Project READ uses textbooks, readers, and other materials prepared by
Dr. M, W. Sullivan of the Behavioral Research Laboratories, Palo Alto,
California. There are placement tests to determine where the student should
start in the series of booklets (4 readiness booklets and 20 instruction
booklets). The booklets are programed, self-instructional texts which the
student uses individually and in which he progresses at his own speed. There
are also supplementary readers for use with the programed texts. There is a
test at the end of each booklet to be used by the teacher to determine if the
student is ready to proceed to the next booklet of the series, Certain sup-
plementary materials are provided both at the readiness level and in certain
aspects of language arts.

L/ Neyman, Jr., C. A. Evaluation of ESEA Title I Programs for the Dis-
trict of Columbia, 1968-69, final report to D.C. Govt, contract [N5-69356,
Washington, D.C.: The George Washington University, December 1969, chapter 9,
part B, pages 9-23 - 9-42,
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There was a delay in the signing of the contract with the supplier at
the beginning of the school year so that materials were not available until
approximately 2 months after the school year began. For this reason the
use of the Project READ materials was made optional to school principals
rather than required, as had been the case during the previous school year.

ITI. THE STUDENTS IN PROJECT READ

The previous evaluation showed that the Project READ materials were
ineffective with the remedial reading classes which used them at the junior
high school level during the first year of the program. For this reason the
materials were used this past year in the elementary schools only.

The schools participating during 1969-70 are listed showing the number

. of students participating by grade (next page) These are total participation
figures without regard to whether or not the students were included 'in the
pre-test/post-test analysis of the results.

IV. PROCEDURE FOR ANALYSIS

It was, desired to calculate the change in grade equivalent scores on the
Gates-MacGinitie Test for the students with available pre-test and post-test
scores, first by grade level and then by grade level by school.

o The pre- test scores were obtained at two different times._ for one group

the post-test from the previous school year (May) was used as the pre-test,
and for the other group the pre-test was given at the beginning of the cur-
rent school year (October). Data for the lst grade were not included because
pre-test scores were not available for this group.

In addition to evaluating the program using change in test scores, a
short questionnaire was prepared and sent to all Title I elementary schools
in May 1970, to be filled out by Project READ teachers, in order to gauge
their attitude toward the program and to obtain suggestions for its improvement.

V. .ANALYSIS OF PROJECT READ

* It was found that students who had been in classes where Project READ
was conducted gained more than was expected in Reading Comprehension in the
5th and 6th grades, based upon the norms of the GatesfMacGinitie Reading
Test. They gained the same or less than expected in Vocabulary in all
grades, and in Reading Comprehension in the 2nd, 3rd, and 4th grades.

7-2

107

—




TITLE I SCHOOLS PARTICIPATING IIl PROJICT READ, 1969-70

; By Grade

Zlementary Schools . 2 3 4 5 S Total
Cook, J. F. o5 94 123 98 30 5 445
Edmonds - © 48 33 - 33 31 59 204
Goding o o R T © 60 25 111
Lgngéton-s1ater = 52 8 99 . . . 237
Lewis 89 93 01 © 31 55 151 515
Logan . | 48 161 137 111 114 101 752
Ludlow (Blair;Ludlowifaylor) 95 , 54_: 30 .és 205
Madison | o3 | 38 45 30 20 36 | 230
; More 1 ' 83 o1 120 &5 - 348
| Perry i | S -'4:~ | | .50 18 68
é seaton | 100 89 88 99 75 35 - 507
; 5 immons 85 78 4 31 52 85 - 373
: 'Waiker-Jones | -..iQZ 121 136 139 101 .128 757
| , 4ilson, J. O.- ' 138 53 - 143 150 140 57 581
| 828 795 667 5,433

Total 1,079 920 1,144




Table 1 shows the pre- and post-test grade equivalent scores and the
differences between them. Changes of less than plus or minus two-tenths of

a year (0.2) are probably not statistically significant. This table contains

data for only those students for which a pre- and post-test score were
available. These data are shown graphically in Figure 1.

The change in grade equivalent scores for the 50th percentile of the
normative population for each grade group for equivalent periods of time
is given for comparative purposes. An inspcction of the difference between
the change and the norm shows that only two groups exceed the norm figure
and two are the same. Four other differences, shown as -0.1, are probably
not statistically different from 0.0. The differences are summarized at
the bottom of the table.

Table 2 shows the same data for a special sample taken of just those
students who scored on the pre-test at the 16th percentile or lower in
Reading Comprehension. This study was made in order to determine whether
or not the low-scoring students would profit more than the others from the
instruction received in the Project READ program. It will be seen that
these average scores are slightly lower than for the entire group as shown
in Table 1, and that the differences are slightly more negative. Again,
differences of one tenth of a year or less are probably not statistically
significant. From the summary of the differences shown at the bottom of
Table 2, it is noted that two groups out of the 20 exceed the gain of the
50th percentile population, five of them were the same or within one tenth
and the other thirteen were less,

It should be pointed out that all of the groups tested with the Gates-
MacGinitie Test scored considerably lower than grade level. The average 6th
grader was two years behind the norms in both Vocabulary and Comprehension.
If he were to catch up with his grade level in the six years i'emaining in
school, then he should gain eight years of reading in six years, or at least
1.3 years per year. The 3rd graders are a year and a half behind at the end
of their 3rd year, so must gain back this amount in the next nine years,
which means about 1.2 years of reading per school year.

Neither of these objectives were met. As a matter of fact, if these
students continue at their present rate, they will not even keep up with
the national norms, which calls for an average of 1.0 year gain per year.
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Table 1

COMPARISON OF PRE-TEST AND POST-TEST GRADE EQUIVALENT SCORES
ON THE GATES-MACGINITIE READING TEST (VOCABULARY AND COMPREHENSION SUBTESTS)
FOR STUDENTS IN PROJECT READ, 1969-70 SCHOOL YEAR

May 1969 to May 1970 October 1969 to May 1970

Vocabulary Comprehension Vocabulary Comprehension

Grade Grade Grade Grade

Grade N Equiv, N Equiv, N Equiv. N Equiv.
2nd Pre- 392 1.5 381 1.4 122 1.4 119 1.4
Post- 2.1 1.9 2.0 1.9
Change .6 D .6 3
50% Norm* .8 1.2 1.1 1.3
Difference - o2 - o7 - .5 - .8
3rd Pre- 492 1,9 490 1.9 198 2.0 192 1.8
Post- 2.7 2.3 2.3 2.4
Change o7 .6 .5 .6
50% Norm® 1.0 1.0 8 1.1
Difference - <3 - 4 - 3 - &5
i 4th Pre- 376 2.8 374 2,7 119 2.8 118 2.5
" Post- 3.6 3.2 3.5 3.2
Change .8 ] o7 .6
50% Norm™ .9 .8 o7 .9
Difference - ol - .3 0.0 - 3
5th  Pre- 332 3.6 330 3.3 76 3.8 76 3.2
Post- 4.5 4.0 bub 4ol
Change .9 o7 .6 .9
50% Norm* 1.0 .9 .7 .6
Difference - o1 - o2 - o1 + .3
6th Pre- 165 3.8 165 3.6 66 4.3 65 4,0
Post- 4.8 Lol 4.9 4.9
Change 1.0 .8 ) .9
50% Norm™ 1.0 1.0 .7 .6
Difference 0.0 - .2 - o1 + .3

COMPARISON WITH SOTH PERCENTILE
2nd - 42 - o7 - 5 - .8
3rd - 3 - ob - «3 - 5
4th - .1 - <3 0.0 - o3
5th - .1 - .2 - ol + .3
6th 0.0 - .2 S | + 3
% Based on Gates-MacGinitie test manuals,

Note: Differences of less than + or - 0.2 are probably not statistically
significant,
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Grade (years and months of school)

Change in grade equivalent scores for matched Project READ
students, by grade level, for Gates-lacGinitie Vocabulary
and Comprehension subtests (October 1969 to lay 1970)
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Grade

2nd

3rd

4th

5th

6th

2nd
3rd
4th
5th
6th

COMPARISON OF PRE-TEST AND POST-TEST GRADE EQUIVALENT SCORES

ON THE GATES-MACGINITIE READING TEST (VOCABULARY AND COMPREHENSION SUBTESTS)

FOR STUDENTS IN PROJECT READ AT OR BELOW THE 16TH PERCENTILE
1969-70_SCHOOL YEAR

Pre-
Poste

‘Change
50% Norm¥*

Difference

: Pre-

Post-

~-Change

50% Norm*
Difference

Pre-
Post-
Change
50% MNorm™

May 1969 to May 1970

Table 2

Vocabulary ‘Comprehension

October 1969 to May 1970

* “Grade
Equiv. -

N

N

Vocabulary Comprehension -

297

359

192

Difference -

Pre-

Post-
Change
50% Norm®*
Difference

Pre-
Post-
Change

- 50% Norm®

Difference

* Based on Gates-MacGinitie test manuals.
Note: Differences of less than + or - 0,2 are probably not statistically
significant,
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Distribution of Gains and Losses, by Grades

Because means and standard deviations do not tell the whole story of
how many students gained and how many did not when measured by the Gates-
MacGinitie Reading Test, a distribution was made of gains and losses by
grades, Distributions of the Grade Equivalent Score changes for the Vocabulary
and Reading Comprehension Tests are shown below:

VOCABULARY

1 Yr. Gain

No % Year 1 Year More than + More than

Grade N Loss Change Gain Gain 1 Yr, Gain 1 Yr. Gain
2 502 1.4% 46,0% 21.5% 14,3% 16,8% (31.1%)
3 683 4.6 23.9 24.7 28.4 18.4 (45.8%)
4 484 9,2 17.3 25,3 22,7 25,5 (48,2%)
5 406 10.3 17.6 22,4 23,7 26,0 (49.7%)
6 226 10.7 18.5 19,5 22,2 29,1 (51.3%)

READING COMPREHENS ION

2 495 3.0% 41,5% 29,3% 13.9% 12,3% (26,2%)
3 681 6.2 26,3 31.4 20,5 15,7 (36,2%)
4 487 12.5 23,2 26,4 23,3 14,6 (37.9%)
5 405 12,7 19,2 28,1 17.4 22,6 (460,0%)
6 225 10.1 14,2 24,5 21,3 29,9 (51,.2%)

" It will be seen from these figures that a considerable number of
students in almost every grade gained one year or more in both vocabulary and
reading comprehension during the period they participated in Project READ.
This amounts to about 30% of the 2nd graders, and over 50% of the 6th graders.,

In order to interpret these results it would be necessary to know
whether the classes of 6th-grade students were specially selected to par-
ticipate in Project READ or were just randomly selected, While 51,3% of them
gained a year or more in vocabulary and 51.2% gained a year or more in com-
prehension, there were still 10% who actually got lower test scores on the
post-test than on the pre-test, and another 14-18% of the 6th graders whose
scores were essentially the same at the beginning and end of the program,

It would be possible from the data collected to make a study as to
which students in which schools actually made the gains of a year or more in
test scores, inorder to find out what caused the change,
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Distribution by Schools

It became quite obvious that the amount of gains differed consicoev-
ably between schools as well as between grades, When these gain scores
were distributed by schools, it was found that no one school had all gains
and no losses -~ in other words, no one school stood out above the others,
Because of the fact that the classes that participated in Project READ were

. not selected on the same basis, there was no real way to compare schools.

However, to show)thé range of the.gains made between schools, the amount of
gain for the high and the low school for each grade are given below:

GAINS IN GRADE EQUIVALENT SCORES - HIGH AND LOW SCHOOLS

Vocabul ary Comprehension

Grade Low Gain High Gain Low Gain High Gain
2 2% months 1 yr, 6 mo. 3% months 1 yr, 3 mo,
3 4% months 1 yr, 2% mo. 1. month -1 yr, 6 mo,
4 4% months 1 yr, 1% mo, 2% months 1 yr. 0 mo.
5 5% months 1 yr, 5 mo. 2% months 1 yr. 3% mo.
6 5% months 1 yr, 3 mo. 6 months 1 yr. 3% mo,

This table shows that there were some classes in every grade in some
schools where the average gain was greater than a year in terms of grade
equivalent scores, It also shows that some schools had very little results
from using Project READ, at least as measured by the Gates-MacGinitie Test.

Relationship between Placement Test and Gates-MacGinitie Pre-Test

The Project READ materials consist of 20 graded exercise of work books
with accompanying readers to reinforce vocabulary and increase comprehension,
The Placement Test is used to determine the book in which each student should
begin., In order to determine the correspondence between this Placement Test
and the Gates-MacGinitie Test, the pre-test scores in vocabulary and compre-
hension were tabulated for the placement book used by each student, While
there was considerable range of pre-test scores for each of the placement
books, the following estimate of the equivalence was obtained:

Vocabulary ) ) Comprehension
Grade Equiv, Score Placement Book Grade Equiv. Score Placement Book
2,0 - 3 2,0 3
. 3,0 4 3.0 5
4,0 8 4,0 9
5,0 14 5.0 13
7-9
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Project READ Questionnaire

A total of 124 questionnaires were returned directly to The George
Washington University evaluation office in a specially provided envelope,
It is estimated that there were approximately 223 teachers who used Project
READ during the 1969-70 school year, which gives approximately 56% return.

A copy of the questionnaire is attached, together with a tabulation
of the responses to each question distributed by grade level.

The respondent teachers were distributed by grade level as follows:

Grade Number Percentage
K 10 8
1 18 15
2 20 16
3 21 17
4 17 14
5 17 14
6 16 13
Unknown 3 3
Total 124 100

Eighty-eight percent (88%) of the teachers had had Project READ
during the previous year, and most of them said they would like to use it
again during the next year. However, as is shown in the following table,
two thirds of those who wanted to use it again preferred using it in combi-
nation with another method.

Q.2. WOULD -YOU LIKE TO USE PROJECT READ
AGAIN NEXT YEAR?
Yes, combined

No with another Yes, by Tntal
method itself
N % N % N % N %
Q.1l. DID YOU USE PROJECT
READ LAST YEAR?
Yes 13 60 31 104  87.4
No 3 1 5 15 12,6
Total 16 13.4 67 56.3 36 30.3 119 100.0

7-10
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This table also shows that whether or not teachers had previously
used Project READ did not seem to have any bearing on their preference
about using it in the future. The significant things about these findings
are that over half of the.teachers want to use the Project READ materials
but combined with something else, and that most of these teachers have had
" two years' experience with the project.

There also appears to be very little difference between the teachers
at the various grade levels as to whether or not they want to use the READ
materials combined with something else, as shown in the following table:

Q.2. WOULD YOU

Grade Level
Il;;g:ngg EEAED K 1 3 3 A 5 6 Total
AGAIN NEXT YEAR? _Il. .Z. ..N_‘ _/"_ ..I.l .?é. ...Il .Z’_ ...Il _/_"- .ﬂ. _/’. _N_ .Z’. _.I.\]__ ....4‘..
Yes, by itself ‘9 90 3 .18 6 35 9 43 2 11 4 25 2 12 35 30
Yes, combined '0 0 10 59. 10 59 9 43 15 83 10 63 10 63 64 5%
No ' oL 10 4 23 _1 6 3 14 _1 6 _2 12 _4 25 _16 14
Total . 0 17 17 21 1 16 16 11

- It will be seen from this distribution that there are two groups of
teachers in which a considerable number want to use the Project READ materials
alone” -- the kindergarten and the 3rd-grade teachers, In general, it is the
primary grade teachers who want to use the READ materials alone, as 27 out of
thée 56 teachers (48%) in grades K through 3 are in this category, as compared
to only 8 out of 50 teachers (6%) in grades 4 through 6,

The teachers were also asked, "What kinds of children do you have
the most success with in using Project READ?" This was an open-ended question,
Of the 124 teachers who returned their questionnaire, 31 thought the method
was most successful in the teaching of slow learners, while 50 thought it
was more successful with average or fast learners, The teachers in the first
group were mostly in the intermediate grades (22 out of 31), while those in
the second group were divided almost equally between primary and intermediate
grades,

Teachers were also asked, "Do you feel that the program has been
hampered in any way?" The most frequent response (40, or 33%) was that the
teachers thought they had insufficient help. These answers came from all
grades. This agrees with the answers to question 4 about whether the teacher
had the assistance of a teacher aide, as shown in the following table:

7-11

116




Q.4, DO YOU HAVE THE ASSISTANCE

OF A TEACHER AIDE IN THIS Percentage, by grade level

K 1 2 3 4 5

o

Total

PROJECT? _ = = = = (
Yes, all of the time 10 6 0 0 0 6 7 4.2 '
Yes, most of the time 10 0 6 5 0 6 0 3.3
Yes, part of the time 30 19 50 24 17 19 33 26,7 i
No 50 75 44 71 83 69 60 65.8 Y

Almost two thirds of these tecachers reported no teacher aide at
all, and another fourth of them said they had a teacher aide less than
half of the time., The incidence of having a volunteer assistant was also
low, In addition, having an assistant did not necessarily indicate that
the teacher would want to use the program the next year, Responses to
question 2 were combined with those to question 4, with the following
results: '

Q.2, WOULD YOU LIKE TO USE PROJECT
READ AGAIN NEXT YEAR?
Yes, by Yes,

* -

Q.4. ‘DO YOU HAVE THE ASSISTANCE

OF A TEACHER AIDE IN THIS igself7 'Qﬁmblnsg» = No > FT°ta; P
PROJECT? = - - - - !
Yes, all of the time 1 3 2 3 2 13 5 4.2 /
Yes, most of the time 1 3 3 5 0- 0 4 3.4 ,
Yes, part of the time 13 36 18 27 1 6 32 27.1 ‘
No . 21 58 43 65 13 8l _77 65.3 oo
'~ Total | 36 66 16 118 i
: 1
)
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VI, FIMNDINGS AND CONCLUSIONS

l. Project READ appeared to be ineffective as a method for bringing
Uashington, D.C.'s under-achieving, inner-city school children up to or above
grade level in reading, While the average grade equivalent scores increased
for all grades, this growth rarely exceeded ‘normal’ growth, considering as
‘nermal an increase of one grade per year, as measured by the Gates-ilacGinitie
Reading Test.

2., There were considerable differences betveen the gains made by students
in the various grade levels on both the vocabulary and comprehension tests,
The greatest gains were made by the students in the 5th and 6th grades on the
Reading Comprehension Test,

3. The gains of those students at or lower than the 16th percentile
national norms of the Gates-MacGinitie Test Battery fell behind the desired
cne-grade-per-yecar improvement,

4, The average test scores by grades for the students who were in
Project READ were considerably below national norms, ranging from half a
year below in the 2nd grade to two years below in the 6th grade, From
the results of this testing it would appear that Project READ could not be
considered as a remedial reading method for these students,

5. The gain in test results observed for the 3rd grade last year in
both Vocabulary and Comprehension did not recur during the 1969-70 school year,

6. The results of an anonymous questionnaire returned by 124 teachers
who used Project READ in 1969-70 showed that 3 out of 9 would like to use
the materials again; however, about two thirds of them qualified this
statement by adding that they would like to use it in conjunction with
another method, particularly in the upper elementary grades,

7. Only one teacher in fourteen had a teacher aide for Project READ
all or more than half of the time. Another one teacher in four had an aide
part-time, The other two thirds of the teachers had no teaching assistant
for Project READ,

8, Teachers thought that the lack of sufficient help (teacher aides
in particular) in teaching Project READ was the most important factor
hampering the program, The ne:xt most frequently mentioned factor was
lack of extra materials, :

9. Teachers were not in agreement that the program was most ecffective
for slow learners, There were more teachers that thought the Project READ
materials were successful for fast or averaze learners than for slow
learners,

11




PROJICT RI&D ZUISTIOWIATRG

{(Responses of teachers, by grads)

K 2 3 4 5 6 Totai
%.1. DID YOU USZ PROJZICT RZIAD LAST YZAR?
a. Yes o = 8 15 17 17 15 13 15 101
., Ho M o= 2 2 14 3 2 0 e
Total W= 10 17 18 21 18 15 18 115
a. Yes % o= 78 S3 94 81 83 87 100 88 .
n. o v = 22 12 6 12 17 13 0 12 !
2.2. ¥WCULD YOU LIXZ TO USZI PRCJECT READ AGAIL INT YEAR? {
a. Yes, by itself = 9 3 6 9 2 4 2 35 '
b. Yes, combined with another method O 10 10 9 15 10 10 54
c. o w- 1 04 1 3 1 2 & 18
Total 11 = 10 17 17 21 18 15 1% 115 !
a. Yes, by itself % = 90 13 35 42 11 25 12 \C
t. Yes, combined % = 0 59 59 43 33 63 53 5%
c. llo % = 10 23 5 14 6 12 25 14
5.3, DID YOU USE AIlY OTHIR SUPPLEMZHNTARY RZADIUG PROGRAM OR MATERIALS
AT THE SAME TIME A5 PROJECT RIAD?
a. llo M= 8 3 5 o 7 4 3 42
b. Yes b= 2 8 1 15 1l l2 13 72
Total Ui = 0 15 17 21 1¢ 16 16 114 ¢
a. llo . % = 80 50 29 39 25 19 32 ‘
b. Yes % = 20 50 &5 71 61 75 81 57
aa. Yes - Basal Reader Il = 0 4 5 3 6 8 9 A ‘
bh, Yes - SRA 1= 0 0 0 0 1 0 3 4 .
cc. Yes - Cth S o= 2 4 5 9 5 9 8 3
aa., Yes - Basal Reader % = 0 24 23 33 33 50 56 34 2
bb, Yes - 3RA %= 0 0 0 0 5 0 19 4
cc. Yes - Cther % = 22 24 33 43 28 56 50 33 (
LS
Z.4. DO YOU HAVE THR ASSTISTAHCI OF A TRACHER AIDZ IN THIS PROJECZT?
a. Yes, all of tle time Il = 1 1 0 0 Q 1 1 4
h. Yes, most of the time i = 1 0 1 1 0 1 0 A i
c Yes, part of the time o= 3 3 9 5 3 3 5 31 -
d. Io =5 12 3 15 15 11 9 7
Total # = 16 15 18 21 13 16 15 T1l4 i
y a. Yes, all of the time - % = .10 5 0 0 0 6 7 4
B. Yes, most of the time % = 10 C 3 5 0 5 C :
c. Yes, part of the time % = 30 19 50 24 17 19 33 27
d. o 7% = 50 75 44 71 &3 89 60 65

‘ 7-14




{
i

S —— m— S S

4 s ek &

F®)
.
()

PROJECT

DO YOU 1AVI TR A3TISTAICE OF &

a. Yeszs, all of the time
b, Yes, most of the Cime
c. Yes, part of tiue time
d. ilo

Total

a. Yes, all of tha :ime
b. Yes, mosrt of the time
c. Yes, part of the tfima
2. ilo

27.D QUISTIOIMAIRT

(Continued)

K
L

VCLUL'TZEIR IiT 1T%

Il =

1 2

i
|93}
g
t)
g

0 G 1
o= 0 1 1
il = 1 2 b
1 = 9 13 12
i= 10 156 18

%
%

[t

¥
[eNeoReNo]

%=1
= 9

B2 YOU FIIL TIAT THIS PROGRANM AD 3BEER

110 il o= 5

Yes «-
Insufficieri: Lelp R
Cheating =
aterials late =

Lack of extra materizls

ilo traiwning

Tate sgtart

:lot erough comprahension
matarizls

Class too large

o follow-through

oyl
Cther

WNT XIS OF CUILSNIN DO YO
T -~ -

TILD
I: USILG TVE PROJECT DZnD MUTEIN

Interested

Slow learners

!.verage Learners

Fast or Average Lesarners
Fasz learrers

Matcure

Those with basis in learning
~11

C =
]

B

¥

WOO ™= QO OO0

]

TIUT e poran
VI v Pivo L

1,157

Ij = 1
T o= 0
it = 1
il = 1
il o= 2
il = 1
11 ¢
il 4

118 B

7-15

D —

= Loy O

oy N

1

r LD N O = ()

OO0 w

9]
[an]
0
(@]
]

L) r= k= L2 N O & O

~ DN Oy A

ST LT R RS T S S R ]
R VALPERSD 1U

3

e = ) O = O

w O

&

NN =N NDnD

(2]

[

—3
-

e
®l— oo

w
= O OO

[@))

LY VALY ?

(93]

=NW = NDNONMDNDNOOG

<
—
3

:

LW OO N

N

= O W N =N o0 W

WSS

-
ol s~ 00

NOO —= Or=v WO

OO = 0O

DL O

foo)

i
i

—
o

WO o O

~I =

o

O rs N O =N O L

LY O s WGV

—3
iO
e

N
FRVS R o IR VS R g

e

—
L 4" [ ~ o —
= (0~ e [ [SAWNE N U

-

[
i~ DN (D

10
31
14
23
13

8
10
i7




hand

Chapter 8

ANALYSIS OF THE TEACHER AIDE PROGRAM IN TITLE I SCHOOLS
School Year 1030-70

I. INTRODUCTION

For the last four years, approximately one million dollars have been
spent every year for the salaries of teacher aides in the District of
Columbia Title I schools. While the teacher aide program® has bzzn one of
the most sougzht-after programs as far as principals and teachers are con-
cerned, there is vary little empirical evidence that teacher aides per se
have contributed to the educational improvement of Title I children in the
classroom,

There is no doubt that teacher aides assist in many useful ways in
Title I schools, yet little is known about how this relates to improving
the. classroom performance of Title I students. It is for this reason that
three questionnaires relative to the teacher aide program were prepared,
to be filled out by teachers, teacher aides, and principals., The question-
naires had a number of similar questions, so that a comparison between them
could be made. This study included all teacher aides, teachers, and prin-
cipals in Title I schools.

Participants in the study mailed their responses directly to The
George Washington University, in a stamped addressed envelope supplied
for the purpose, without having the questionnairss go through other chan-
nels., It was assumed that this would facilitate frankness and uninhibited
answers to the questions, and thus a higher degree of validity. Also,
participants were not required to sign their names to the questionnaires.

It is estimated that of the 399 teachers in Title I elementary schools
approximately 310 had teacher aides full or part time. Since it was not
feasible to separate out the teachers who had no contact with a teacher
aide, it was decided to distribute questionnaires to all teachers, There
were 150 (48%) questionnaires returned,

*Descriptions of thz tzacher aide programs, in both Model School
Division and non-Model School Division schools, are contained in the final
report in the chapter entitled “Program Descriptions.”




There were approximately 100 teacher aides in Title I schools, 71 (71%)
of whom returned questionnaires.

Questionnaires from 19 (957%) of the 20 principals were returned.
The tabulated responses to these three questionnaires are given in

three tables in the appendix (teachers, teacher aides, and principals,
respectively). Also attached are copies of the three questionnaires. :

IT. ANALYSIS OF THE QUESTIONNAIRES

A, Teacher Aide Questionnaire for Teachers i

The distribution of responses of the 150 teachers who returned
this questionnaire is shown in Table A of the appendix.

Question 1 askad, "How many hours per week is a teacher aide ’
assigned to you?" As can be seen in Table A, the average teacher had a
teacher aidz working for her 7.5 hours a week., Table A shows that 25% {
of the teachers who responded had aides less than 2 hours per week, and i
only 25% of the teachers had aides more than 10 hours per week, The median
number of hours was 4.3 hours per week. There were 10% of the teachers who
had a teacher aide less than one hour per week.

L

Question 2 referred to Question 1 and asked whether the amount of
time a teacher had a teacher aide was sufficient for her needs. Only 42%
of the teachers answered Yes, while 58% answered No. In effect, then,
nearly 60% of the teachers felt that they nczeded a teacher aide for more
time, As expected, the longer the teacher had an aide, the more likely
she was to think the time was sufficient, although the correlation is
rather low (r = 0,34),

Question 4 asked the tcachers how much more time the help of aides
gave them to work individually with students in their class. Twenty-four
percent answered A great deal more time; 46% Some more time; and 307% Not
any more time to work individually with their students. The response
Not any may be interpreted two ways: it could mean that these teachers
felt they did not have a teacher aide working with them for enough time to
make any significant difference, or it could mean that the type of work
done by the aides was not such as to give them any more time for individual
student work, The correlation between the responses to Question 1 and
Question 4 is 0.44. This indicates that although the correlation is not
very high, the greater the amount of time a teacher aide is assigned to a
teacher the more time that teacher feels she has to work individually with
the students in her class.
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Question 3 asks teachers for the percentage of time teacher aides
spent in three types of tasks: clerical/housekeeping, working with stu-
dents, and holding classes for teachers. The overall responses were 417%,
37%, and 21%, respectively. In order to find out how the answers to this
question related to whether the teachers felt the teacher aides gave them
more time with students, responses to Question 3 were distributed by those
to Question 4, as shown in the following table (for exact wording of all
questions, see copies of the forms at the end of this report):

Table 1
TEACHER QUESTICNNAIRE -~ QUESTIONS 4 VERSUS QUESTION 3

Question 3 - Duties of teacher aides

Clerical/ Working with MHolding classes

Question & Housceckeeping students for teacher I
More time to work with
students indiviucally:

HNot any 49% 197 32% 31

Some 37% 427 20% 60

A great deal 417% 477, 12% 31

Weighted average 41% 37% 21% Total 122

There is a considerable amount of difference between the Not any
and the A great deal groups in their responses to Working with students and

Holding classes foi tcachers, but the percentage of time spent in Clerical/
housekeeping duties is not very different between them. One possible expla-
nation could be that the type of clerical work performed for the teachers
who indicated the A great deal category was of a different nature than the
clerical work performed for the teachers who indicated the Not any category.
Another hypothesis could be that teachers who checked the A great deal cate-
gory considered clerical work to be of more value than did teachers who
indicated the Not any category. The greatest difference between the groups
is in the category of Holding classes for tecachers who are absent -~ this
takes up one-third of the teacher aides® time, according to the Not any
teachers, and only one-ecighth of their time according to the A great deal
teachers.

Teachers did not necessarily associate the success of the program
with whether or not the aide enabled them to spend more time working indi-
vidually with students., The responses to Questions 9 versus 4 were dis-
tributed as shown in the following table:

12
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Table 2
TEACHER QUESTIONNAIRE - QUESTION 9 VERSUS QUESTION 4

Question 4 - More time to worlk with
students individually

Question 9 Not any Some A great deal Total
N % % i % i %
How effective have the Z N / Z A A

teacher aides been in improv-
ing the general classroom
performance of students?

Not effective at all 15 40 8 13 0 0 23 17
Moderately effective 13 34 38 60 15 45 66 49
Effective 7 18 15 24 11 33 33 25
Extremely effective 3 8 _2 3 1 21 _12 9
Total 38 63 33 134
Weighted average 28% 47% 25% 1007

There were 33 teachers who said that the teacher aides gave them
A pgreat deal more time to werk individually with their students. Of these,
only 7 said they found the program Extremely effective. This is only 21%
of this group. There were 11 more (33%) who found the program Effective,
but the others apparently found that something eclse besides providing more
time for the teacher to spend with the students kept the program from being
more than Moderatelv effective; or they may have felt that being provided
with more time to spend with their students d1d not necessarily make the
program effective.

Question 5 attempted to find out whether those teachers who had had
a teacher aide at some prior time were able to use the aide more effectively
this ycar, It was found that most of the teachers (82%) had had an aide
before. Examination of the interactions showed very little relationship
here.

) Question 6 asked whether the teacher had had any training in the
use of a teacher aide. There were 40% who answered Yes and 607% who answered

No. It is interesting to compare this to Question 7 which asked, "Do you
feel that instruction for classroom teachers in the use of teacher aides
would be helpful?" Sixty-eight percent of the teachers responded Yes and
32% responded No. In other words, although only 40% of the teachers had

had training in the use of teacher aides, 68% felt that this type of in-
struction would be useful,
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The correlation between Question 6, '"Have you had any instruction
or in-service training in the use of teacher aides?', and Question 7 is
zero., This means that any previous training the teacher may have had in
the usc of a teacher aide has no bearing on whether or not she felt such
training would be helpful,

Question 8 was a list of areas in which the teachers thought aides
needed more training. The'variables based upon the responses to these
items showed the following correlations with Question 9 (effectiveness of
the program):

Table 3
TEACHER QUESTIONNAIRE - QUESTION 8 VERSUS QUESTION 9

Question 9 - LEffectiveness
Question 8 of program

Training areas:

Role cof aide vis-a-vis classroom teacher r = -0,34
Playground supervision and field trips -0.22
Rele of aide vis-a-vis the students -0.21
Classroom housekeeping - ' -0.17
Clerical ‘ : -0,05
Basic teaching methods _ 0.00
Audio-visual ' ‘ 0.0%
Academic subjects 0.09

Negative correlations indicate that the recommendation for that
type of training correlates with the lack of effectiveness of the program
in the eyes of the teachers.

This correlation indicates that those teachers who said the program
was ineffective also said that the teacher aides should receive training in
the four areas at the top of the list above. All of the other correlations
are essentially zero. The teachers apparently did not associate ineffective
programs with any lack on the part of the teacher aides of basic teaching
methods or knowledge of academic subjects.

Item 10 on the Teacher Questionnaire was an open-cnded question
asking how the teacher aide program could be modified to make it more
effective in improving the general classroom performance of the students.
A more detailed explanation of the categories used in coding responses to
this question follows:
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1. Training: Included in this category were such responses as
in-service training, more instruction, extra courses, and better orientation
for teacher aides as well as for teachers in the use of teacher aides.,

2. More aides: This category was used for any responses that sug-
gested expanding the teacher aide program,

3. Supervision and scheduling of aides: This referred to better

.rganization of '.e program, and better ard more consistent schedulin :uf
the aides from a central location,

4, Clarification of duties: This category included such responses
as "clear definition of duties,'" *the aide should know her job,' or "the
teacher and aide should both be clear on what duties fall under the aide’'s
jurisdiction.?

5. More time: This referred to more time in the classroom as
opposed to duties for the school in general.

6. Better utilization: This category covered ways in which the
aide's time could be used to optimum benefit.

7. DBetter understanding between aides and teachers: This category
referred to the relationship between aides and teachers and suggestions for
improving it.

8. Other: This included responses that were not covered by the
other categories,

As can be seen from the tabulation of responses to Question 10 in
Table A , the greatest percentage of teachers (31%) felt that training
was the key to making the teacher aide program more effective., The second
most frequest response was More aides (18%), and the third highest number
of responses was in the category which suggested better supervision and
scheduling of aides (13%). Because the question was open-ended, it is not
rassible to know what the percentage of responses would have been, had -1l
the alternatives becen suggested,

B. Teacher Aide Questionnaire for Teacher Aides

This questionnaire consisted of nine questions, many of them similar
to questions on the teacher and principal questionnaires., Questionnaires
were returned from 71 of the estimated 100 teacher aides in Title I schools,




Question 1 asked, "With how many teachers do you usually work?"
The highest number reported was 6 teachers, while € aides reported working
with only one teacher. The median was approximately 3, although there were
more teacher aides working with 2 teachers (30%) than any other category.

The responses to Question 2, With which grade do you work?’, revealed
that the largest percentage of teacher aides worked with the 2nd grade (22%)
but all the other grades were represented,

Question 3, concerning which of the three types of duties the aide
was engaged in, showed that the largest percentage Worked with students in
and out of the classroom (40%), with Clerical and/or classrcom housekeeping
next (37%), but with Holding classes for teachers who are absent as a good
strong 26%. This compares with teacher respouses in these three categories
.i3 follows:

Table 4

TEACHER AND TEACHER AIDE QUESTIONNAIRES -
DISTRIBUTION OF TIME AIDE SPENDS WORKING IN VARIOUS CATEGORIES

Teacher Teacher Aide
(1=150) (11=71)

Working in a clerical and/or classroom house-

keeping capacity 41.4% 36.8%
Working with students in and out of the 5 7
classroom . 37.4% 39.7%
Holding classes for teachers who are absent 21.2% 25.5%

The actual percentages probably lie somewhere between the two figures,
It is surprising that the answers from teachers are so high as to the amount
of time teacher aides Hold classes because this iz against school policy.

Question 4 asked “Does your assistance give the teacher more time to
work individually with students in her class?" Responses to this question
showed that 49 (72%) teacher aides answered A great deal, 18 (27%) answered
Some, and only one (1.5%) answered Not any. Answers to this question were
predictable since it can be assumed that the teacher aides would naturally
Leel the assistaice they provide the teacher would be beneficial,




Question 5 asked the teacher aide to check the areas in which she
felt it would be helpful to have more training. As can be seen in Table B,
the largest nuinber of teacher aides (56%) felt they needed more training in
School suhbjects. The second and third largest categories in which the aides
felt they nezded more training were in the Role of the aide in relation to
the students (48%) and Role of the aide in relation_to the clagsroom teacher
(42%), respectively, The other categories which were relatively strong were
Audio-visual (31%) and Clerical (28%). The striking part about this response
was that, while not first on the list, about half of the teacher aides felt
that they needed to learn their role vis-a~vis the teacher better. The tabu-
lation also shows that the teacher aides' desire to learn more about school
subjects was not shared by the teachers.

Question 6 asked teacher aides whether they were asked to perform
‘duties which they felt were not a part of their job, and if so, to indicate
specifically what these duties were. More than half (52%) of the aides
responded No. Of the 33 (48%) who answered Yes, 23 specified Holding class
as the duty they considered to be not a part of their job.

Teacher aides were asked in Question 7 whether they felt that a
training program for classroom teachers in the use of teacher aides would
be helpful. Well over half (76%) felt that the teachers did not need such
a training program. The second part of the question asked the aides to
write in ways in which they felt such a program would be useful, Many of
the aides who indicated that a program was not needed nevertheless went on
to specify ways in which such training would be helpful, The most frequent
reéspouse was that such training would provide a Clarification of duties,
and the second largest response was that such training would result in Better
utilization of the aides,

Question 8 asked teacher aides to indicate the main purpose(s) of
their job. As can be seen in Table B , the category which was checked
most often was the Clerical category, which indicates that 757 of the aides
felt that one of the primary purposes of their job was to Help with the
clerical workload of the teacher. The second choice, which referred to
Working directly with children, was selected by 73% of the teacher aides;
and the third category, in reference to Discipline, was checked by 39%.

Question 9, like Question 10 of the Teacher Questionnaire, was con-
cerned with the specific aspects of the program which the aides felt could
be improved. Teacher aides did not feel as strongly about improvements as
did the teachers, The most-~often~suggested improvement (almost 30%) was
for Mors training, with Better understanding, Better utilization, .and Better
supervision following., (The definitions used in the coding of the open-
ended responses to this question were the same as those used in Question 10
of the Teacher Questionnaire.)
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C. Teacher Aide Questionnaire for Principals

The responses of 19 Title I school principals to the Teacher Aide
Questionnaire may be seen in Table C ., It is possible to get an overall
picture of the teacher aide program from the responses to the first three
questions: '

The average number of teacher aides assigned to Title I schools for
the 1969-70 school year was 6.3, The minimum number of aides at any one time
averaged 5.3, and the average maximum was 6.5. In almost all schools, the
aides were utilized by assigning one aide to a group of teachers, who evenly
divided her services among them,

When the principals were asked (Question 5) what they felt the ideal
ratio of teacher aides to teachers was, 477 indicated one teacher aide to
one teacher as an ideal ratio, and 42% indicated one teacher aide to two
teachers. The remaining 11% of the principals felt that one teacher aide to
four teachers would be an ideal ratio.

Question 6 asked how effective the teacher aides were in improving
the general classroom performance of the students, which corresponds to
Question 9 of the Teacher Questionnaire, The table below shows a comparison
of teachers® and principals® responses to this question:

Table 5

EFFECTIVENESS CF TEACHER AIDES
IN IMPROVING CLASSROOM PERFORMANCE OF STUDENTS

. Principals Teachers
Q. 6 (Principal Q.) and Q, 9 (Teacher Q.) ] % N %

How effective have the teacher aides been in improving
the general classroom performance of the students?

Not effective at all 0 0.0 24 17.5
Moderately effective 5 27.8 67 48,9
Effective 6 33.3 34 24.8
Lxtremely effective 7 _38.9 12 8.8

Total 18 100.0 137 100.0
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It can be secen from the table that principals felt the teacher
aide program was more effective than did teachers, Whereas 17.5% of the
teachers felt the program was Not effective at all, no principal checked
this option. Only 9% of the teachers felt that the program was Extremely
effective, as opposed to 39% of the principals., This discrepancy might be
because teachers possibly did not feel that the time teacher aides spent
working for the principal made the program effective, while the principals
probably did.

D. Training

Teachers, principals, and teacher aides were all asked the same
question in reference to training. They were given a list of possible areas
where training might be useful, and asked to check those areas where they
f21lt training might be helpful, Results of the responses to this question
can be seen in Table 6.

The largest percentage of both teachers and principals indicated
the desirability of more training for teacher aides in the area of the Role
.- the aide in ruiation to tne classroom teacher and sciiool proceus:z. Over
half of the teachers and principals (56% and 53%, respectively) checked this
category, while only 427 of the teacher aides did so., The greatoest number
of teacher aides (56%) felt that they needed more training in Academic_sub-
jects, while only 39% and 477% of teachers and principals, respectively,
checked this category. The training area checked by the second largest
number of teachers was that of Basic teaching methods (this option was not
inc luded on the teacher aide questionnaire), while the same number of prin-
cipals (47.4%) checked three of the training areas: Basic teaching methods,
Academic subjects, and Clerical., The second largest response from aides was
that of Role of the aide in relation to students, which was checked by al-
most half of the aides. The largest discrepancy, percentage-wise, between
the responses of teachers, principals, and teacher aides, was in the category
of Classroom housekeeping -~ almost a fourth of both teachers and principals
(22% and 21%, respectively) felt that more training was needed in this area,
but teacher aides did not agree (l.4%). It should be noted that although the
percentage of principals and teachers who felt aides needed instruction in
Classroom housckeeping was greater than that of teacher aides, it still ranked
last for all three groups,
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Table 6

AREAS IN WHICH IT WOULD BE HELPIUL
FOR THE TEACHER AIDE TC HAVE MORE TRAINIIIG

Teacher Aide Teacher Principal
7% Rank 7 Ranlk % Rank
Role of aide vs. teacher 42,3 3 556.1 1 52.6 1
Basic teaching methods 53.2 2 47.4 3
Academic subjects 56.3 1 3G.9 5 47.4 3
Role of aide vs. students 47.9 2 48.9 3 36.8 7
Audiovisual 31.0 4 39.6 4 42,1 5%
Clerical 25,2 5 24.5 7 47 .4 3
Playground/field trip supervision 7.0 6 26,5 6 42.1 5%
Classroom housekeeping 1.4 7 22,3 8 21.0 3

Other (8.5) (8.8) (5.3)

Teachers and teacher aides were asked whether they thought a training
program for classroom tecachers in the use of teacher aides would be helpful.
The table below shows a comparison of the responses of teachers and teacher
aides to this question.

Table 7

WOULD A TRAINING PROGRAM FOR CLASSRCOM TEACHERS
IN THE USE OF TEACHER AIDES BE HELPFUL?

Teacher Aide Teacher Difference
Yes 23,8% 67.9% +41,1%
No 76.2% 32.1% -44,1%

The responses as shown in the above table are rather surprising.
It would be expected that teacher aides more than teachers would feel a
teacher training program in the use of teacher aides would be helpful, but
the responses show just the reverse -- only 24% of the aides felt that such
a program for teachers would be helpful, as opposed to 68% of the teachers.
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It may be that teachers tend to be more oriented toward training
generally and thus would be in favor of almost any type of training; or
teacher aides may feel that whatever problems exist in the program would
not necessarily be rectified by giving teachers more training and that
rossibly another means would be more profitable, such as better clarification
of duties,

III, INTERVIEWS AND OBSERVATIONS

A separate phase of the evaluation of the teacher aide program consisted
of interviews and random observations of aides, conducted by members of the
evaluation team. The interviews were conducted in an informal manner by

gathering all the teacher aides at one school together in a room and candidly

discussing the program from the point of view of the aides themselves., Some
of the major points of discussion follow:

A, Salary and advancement

It was generally felt that one of the major drawbacks of the program
was the fact that there was no room for advancement in position or salary.
The highest level that a teacher aide could attain is GS-4. Some of the
aides had been originally hired at the GS-4 level and had been operating at
that level for four years., They felt that this makes for less motivation

and incentive, and also accounted for many good and experienced teacher aides

leaving their jobs in favor of more lucrative positions.
B. Duties

One of the major grievances of teacher aides was in reference to
their holding classes for teachers who were absent, The aides felt that
this was not a part of their job description, and therefore they should not
.2 asked to do ¢, but more than this, the aides felt it was unfaic [o.
them to do the job of a regular teacher and not receive proper compensation
for it. Also, many pointed out that they really did not have the training
for this type of task, and could not adequately carry it out. Some of the
aides suggested that if substituting were truly a part of their job, then
they should be properly trained for doing it.

C. Relation to and treatment by teachers

Many of the teacher aides expressed concern over the fact that some
teachers did not utilize the aide in the best way possible. A few aides
complained that teachers treated them in a patronizing manner; one example
given by an aide was that she was "traded" among teachers without being
asked.
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D. Program organization

A major portion of the teacher aides felt that the program lacked
a central organization, Some suggested that it would be helpful to have a
supervisor who would travel from school to school to overlook the program,
wandie problems, and offer suggestions.

E. Advancermant to regular teacher status

Since the inception of the teacher aide program there has been con-
siderable discussion about a program that would somehow allow teacher aides
to advance to regular teaching positions. The aides were asked how they
felt about such a program. The response was rather surprising in that, for
the most part, the aides were not particularly enthusiastic about it and,
with some exceptions, did not aspire toward becoming regular teachers.

In summary, it should be pointed out that most of the teacher aides
enjoyed the job and were happy with it, but felt that the points mentioned
above should be considered in order to improve the program,

V. LIMITATIONS CF Tii STUDY

The evaluation of the teacher aide program was based upon thz voluntary
anonymous responses of teachers, teacher aides, and school principals. The
criterion variable usad in determining the effectiveness nf the program was
of necessity the responses of the teachers, aides, and principals as to how
effective they thought the prngram was, rather than any documentable measure
of student performance.

ifore insight would have bzen obtained as to the workings of the program
if the study hau included measures of the teacher and teacher aide tiaining
and experience, This, however, was beyond the scope of the present study.
A consideration of which aides worked with which teachers in which schonol
was not possible because of the restrictions of anonymity of the data
collected. '

VI, [IMDIWGS
A, Teachers

1. Teachers who considered the program to be Effective or Extremely
effective were likely to be the ones who found that having a teacher aide
gave them more time to work individually with their students AIID who did not
think that aides needed more training in their Role vis-a-vis the teacher,
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2, The amount of time teachers could work individually with their
students was directly proportional to the amount of time aides were assigned
to them,

3. According to the teachers, there was very little relationship
between having previously had a teacher aide and the effectiveness of the
present teacher aide program,

4. A considerable amount of teacher aide time was spent holding
classes in the absence of teachers,

5. The majority of teachers felt that training in the use of aides
would be helpful, regardless of whether or not they had had previous in-
service training in the use of aides.

6., Teachers who found the program ineffective thought that aides
should receive more training in (1) their Role vis-a-vis the_classroom

teacher, (2) their Role vis-a-vis the students, (3) Playground supervision

and field trips, and (4) Classroom housekeeping. These teachers did not
associate inzffectiveness of the program with lack of training of aides in
Basic teaching methods, Audiovisual procedures, or Academic subjects.

7. When asked what would improve the teacher aide program, many
teachers thought the following would help: More training of the aides,
More aides, and Clarification ¢’ the duties of the aides.

8. Half of the teachers had a teacher aide assigned to them for an
average of less than one hour per day. Only one teacher in four had an aide
for as much as two hours per day, average.

9. Almost 60% of the teachers surveyed stated that the amount of

time they had a teacher aide assigned to them was not sufficient for their
needs,

B. Teacher Aides

l. The teacher aides in this sample worked with pre-kindergarten
through the 6th grade, with the largest number working with the 2nd grade
(22%). Teacher aides workaed with an average of threce teachers.

2. Teacher aides reported that 36% of their time was spent in
Clerical and/or classroom housckeeping duties, 39% Working with students in
and_out of the classroom, and 25% Holding classes for teachers who were
ahsent. This division of time was approximately the same as that reported
1or them by the czachers,

132514

o -




ERIC

Aruitoxt provided by Eic:

3. The greatest number of teacher aides expressed a need [or more
training in School subjects, followed by more training in their Role vis-a-
vis both the teacher and the students. Almost a third of them wanted more

training in the Clerical and Audiovisual areas.

4, Almost half of the aides felt that they were aslked to perform
duties which were not a part of their job, in particular Holding classes for

absent teachers,

5. While most aides did not feel that teachers nceded training in
the use of aides, the areas most mentioned for teacher training were: Clari-
fication of duties (83%) and Better utilization of aides (21%).

C. Principals

1. Principals expressed a desire for many more aides than are
presently being provided, most of them desiring either one aide per teacher
or one aide for every two teachers.

2. Seventy percent of the principals felt that the teacher ai '~
program was either Effective or Extremely effective, and none of the princi-
pals surveyed felt it was Ineffective. This differs considerahly from the
teachers’ responses where only one third felt the program was Effective.

3. Principals agreed with teachers in considering the primary training
needs of aides to be the Role of the aide vis-a-vis the teacher, and Basic
teaching methods. Principals disagreed with the teachers and teacher aides

in the belief that aides should be given more training in their Role vis-a-vis
the students, and they disagreed with the teacher aides as to the importance

of instruction of aides in Academic subjects.

D, Staff Observations

1. l!ost teacher aides enjoyed their job and were happy with it,
although they were not particularly interested in becoming teachers themseclves,

2. The morale of the teacher aides, particularly at the GS-4 level,
has suffered and turnover has increased because of a lack of a promotional
system,

3. Teacher aides felt that it was not a part of their job to sub-
stitute for teachers who werc absent; and if they were requested to perform
this service, they felt they should be adequately compensated and trained for
it.
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VI. RECCMMENDATIOMNS

A. The duties and functions of teacher aides should be clearly deflined
in terms of specific day-to-day operations.

B, The amount of time that the teacher aides spend in the classroom
or otherwise directly assisting teachers with students, should be inc~ased,
This could be done by either increasing the number of aides or by supplying
some other type of clerical assistance in the school,

C. Teachers should reccive training in the use of teacher aides,
particularly in the arcas of clarification of teacher aide duties, and the

role relationships between teachers znd teacher aides,

D, Teachers listed the areas for teacher aide training in the following
priority:
1., Role of the aide in relation to the classroom teacher and
school procedure

2. Basic teaching methods

3. Role of the aide in relation to the students
4, Audiovisual procedures

5. Academic subjeéﬁs

E. The time that teacher aides spend holding class should be sub-
stantially reduced, if not eliminated.

F. In future studies, the usefulness of the teacher aide 'program should
be evaluated against a criterion variable measuring student achievement
rather than teacher opinion of effectiveness,

13311

. —




Chapter 9

PARENT AND COMMUNITY INVOLVEMENT QUESTIONNAIRE

Parent and community involvement with the school and its activities
has been shown to be an important contributing factor to the successful
functioning of a school. In order to assess the kind of participation
that exists in Title I schools, a questionnaire was distributed to all
teachers in these schools. A total of 224 of these questionnaires were
returned to the George Washington University.

The questionnaire was divided basically Into two different parts:
the first part attempted to determine the type and degree of participation
that existed between the parents and the school; the second part asked
teachers to suggest ways in which parent invulvement and interest in the
school could be increased. A distriobution of the responses to this
questionnaire will be found at the end of this chapter,

The first question asked teachers whether they had had communication
with all, most, part, or none of the parents of students in their class.
Cver half (62%) of the teachers sald that they had communicated with all
or most of the parents of their students. A total of 38% of the teachers
indicated that they had contact with only some of the parents, and a
negligible number said that they had no contact with the parents.

In the next question teachers were asked to check a list of possible
reasons for their communication with the students® parents. The two
main categories indicated by teachers were school achievement problems
and discipline problems (71% and 69%, respectively), showing that parents
were concerned most about problems in these two areas. Teachers were
also given a chance to write in other reasons for parental communication
with them. The three main categories written in were: school activities,
interest, and health and psychological problems, respectively.

The third question asked teachers to indicate whether all, most, part,
of none of the parents of students in their class attended special school
events when invited. Over three quarters of the teachers (87%) said that
cither less than [.21f or none of the parents attended school events when
invited. The responses to this question clearly show that a greater
attempt should be made to get parents actively invclved in school events,

9-1
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The last two questions were open-ended, and asked teachers to suggest
ways for increasing the interest and involvement of parents and community
in the school, Question 4 focused mainly on the aspect of interest,
According to teachers, the best way of increasing parental interest in the
education of their children was by encouraging them to participate in the
activities and the planning of school functions. The second and third
most frequently mentioned suggestions were to require a certain amount of
parent-teacher interaction, and to provide adult education courses and
workshops,

The fifth question asked specifically for suggestions for increasing
community involvement to improve the educational climate in the school.
Here again the most frequently mentioned response was to increase parent
participation in activities and planning. The next three categories sug-
gested were: to move toward a community/school kind of organization and
to provide community activities; to have more social gatherings and
activities at the school; and to provide adult education courses and
workshops, respectively,

The results of this questionnaire show that, for the most part,
parents become involved with the school when it is necessary, or when
their children are having some type of problem. It seems clear that the
goal now should be to increase active parental and community involvement
in school life, by including parents in some phases of planning and by
providing both educational and social opportunities for them at the
school.
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PARENT AND COMMUNITY INVOLVEMENT QUESTIONNAIRE
Distribution of Responses by Classroom Teachers
(N = 224)

Number %

HAVE YOU HAD COMMUNICATION BY VISIT OR TELEPHONE WITH THE PARENTS (GUARDIANS)

OF THE STUDENTS IN YOUR CLASS THIS YEAR?

Yes, with all of them 3n
Yes, with most of them (more than half) 108
Yes, with part of them (less than half) 85
No 1

Total 224

WHAT WERE THE MAIN REASON(S) FOR THIS COMMUNICATION?

Discipline problem 154
Attendance problem ‘ 72
School achievement problem 158
Other(s) 4
Interest 24
School activities 36
Health and psychological problems 16

HAVE THE PARENTS OF YOUR STUDENTS ATTENDED SPECIAL SCHOOL EVENTS
INVITED (SUCH AS OPEN HOUSE, SCHOOL PIAYS, SCHOOL WEEK)?

Yes, all of them 5
Yes, most of them (more than half) 24
Yes, part of them (less than half) 163
No 27

Total 219

68.7
32,1
70.5

1.8
10.7
16,1

7.1

DO YOU HAVE ANY SUGGESTIONS FOR INCREASING THE INTEREST OF PARENTS IN THE

EDUCATJON OF THEIR CHILDREN? (write in)

Parent participation in activities and planning 68
Require parent-teacher interaction : 33
Adult education and workshops 33
Social gatherings and activities : 20
Other )

DO YOU HAVE ANY SUGGESTIONS FOR INCREASING COMMUNITY INVOLVEMENT
THE EDUCATIONAL CLIMATE IN YOUR SCHOOL? (write-in)

Parent participation in activities and planning 39
Community school and community activities 25
Social gatherings and activities 19
Adult education and workshops 16
Require parent-teacher education 10

Other 13

30.4
14,7
14,7
8.9
3.1
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Chapter 10

SUMMARY AND CONCLUSIONS

I. OVERVIEW

In the 1968-69 school year the number of Title I schools was reduced to 36
public and private schools, with a reduction of Title I students from about
70,000 to 21,000, During the 1969-70 school year the number of schools was
reduced through changes in school occupancy to 34, and the number of enrolled
students to 19,000, The present concentration of funding in the Title I area
amounts to approximately $242 per student, which is up slightly from the $240
in 1968-69 and considerably higher than the $80 per pupil of the year before.

During the 1969-70 school year there were 26 different identifiable programs
and a number of sub-programs, such as Youth Serving Youth, The size of these
programs varied from fewer than 28 students up to several thousands. While most
of the programs served Title I students directly, some of them (such as staff
development and teacher training programs) served Title I students only in-
directly., All of the programs had the general intent of supplying services
which attempted to compensate for the effects of poverty and to provide mean-
ingful education to the target-area children.

The objective of all these efforts was to bring about favorable changes in
the performance and attitudes of the students in the target area. It is ex-
ceedingly difficult to isolate and measure the amount and kind of effects of
any one of these many programs, because the effects of out-of-school factors
vary from student to student, from program to program, from school to school,
and from age group to age group., Also, the educational climate in the target-
area schools varies from time to time with the various moods of the general
population and the events that take place both locally and mationally. Questions
such as! How should the effects of these programs be measured? How can it be
determined which programs should be continued? Which ones dropped?, can only
be answered in terms of the effect of the programs on groups of students as
" reflected by their classroom performance and their adjustment to the school
" situation, backed by observation and interviews,

The evaluations in this report are baser upon both statistical evidence of

change in the students participating in the various programs and the observations
. "of the George Washington University evaluation staff and the staff of the

" Assistant Superintendent for Research and Evaluation of the D.C. Schools, The
teacher evaluations used as the basis for judgments concerning classroom per-
'formance and school adjustment were made by hundreds of teachers, These eval=-
uations have been combined for all the students in the various programs in

order to obtain information about the changes in attitude and performance of

these students compared with other students in the Title I area.
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The staff observations were obtained through interviews with the directors
of the various projects, their assistants, principals of schools, teachers of
the programs, and in some instances through interviews with students in the
programs, Additional information was obtained through questionnaires, par-
ticularly in connection with Project READ and the Teacher Aide program.

II. BASIS FOR THE EVALUATION

The statistical evidence of change in the students in the various Title I
programs must be interpreted in the light of all the available facts, both
statistical and non-statistical., In arriving at the recommendations which
follow, three factors were kept in mind: (1) the objectives of the program,
(2) the type of students served, and (3) evidence of staff effectiveness.
The stated objectives of the program might be quite appropriate for Title I
projects (that is, to prevent dropouts and/or educational retardation), but
the students served might not be those with severe erducational problems, or
the effectiveness of the program might have been substantially reduced by
operational or administrative problems,

The type of analysis used permits the comparison of the students in the
particular programs with other groups, as well as the observation of the
changes in teacher evaluations of these particular students or groups. The
questionnaire items which were particularly useful in this regard were those
in which the teachers evaluated the participation of the students in class,
the supportiveness of the family, the amount of absenteeism, the reading and
arithmetic levels, and the types of educational problems of the students.

IIT. PRIORITY ASSIGNMENTS
A, Definitiouns

The factors discussed above were taken into consideration in making up
the priority list which follows. Priorities were given only for thosz programs
about which sufficient information, both statistical and non-statistical, was
available, Priority groups are defined as follows:

Priority l: Those programs which appeared to be the most effective in
that they tended to improve the classroom performance and the school adjustment
of the students in them. They also appeared to reduce absence and to deal with
the part of the school population most likely to drop out of school. The cost
per pupil of these programs compared favorably with others. Priority 1-A
programs were found slightly more effective than Priority 1-B programs.
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. Priority 2: Those programs which appeared to have merit and which,
although they tended to improve either classroom performance or school adjust-
ment, may not have been fulfilling as many of the requirements or objectives
of effective programs as those in Priority 1,

Priority 3: Low priority projects, particularly those which appeared
to be assocliated with undesirable changes in the students involved, or to have
other undesirable characteristics, such as not dealing with the part of the
population most likely to drop out of school, or otherwise not fulfilling the
requirements for a satisfactory Title I program.

B, Priority Recommendations

(See table on next page)




PRIORITIES ASSIGNED TO TITLE I PROGRAMS*
FOR SCHOOL YEAR 1969-70

Priority 1-A

Pupil Personnel Services (including Youth Serving Youth)

Speech Correction (Public and Non-Public)
Urban Service Corps (including Widening Horizons)
Classroom Assistance (Elementary)

Priority 1-B

Physical Fitness (Elementary)

Reading Incentive Seminar (Secondary)
Gonzaga Prep Experiment (Secondary)
Experimental Staffing Patterns (Secondary)
Introduction to Data Processing (Secondary)
Urban Journalism (Secondary)

Community School (MSD)

Teacher Aide Program (MSD)

Cardozo Data Processing (MSD)

Priority 2

Audio-Visual Services

Strengthening Instructional Services (Elementary)
Health and Psychological Services (Elémentary)
‘Cultural Enrichment (Elementary)

Cultural Enrichment (Secondary)

Cultural Enrichment (MSD)

English in Every Classroom (MSD)

Cultural Enrichment (Non-public schools)

Piiority 3
Project READ (Elementary)

Mathematics Clinic (Secondary)

Projects with Separate Evaluations

Follow-Through Project - Morgan School
- Nichols Avenue School
Elementary and Secondary Staff Development (MSD)

*No significance to the order listed within priorities,
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PRIORITY 1

Priority 1-A

Pupil Personnel Services (including Youth Serving Youth)

This was (e largest of the Title I programs, accountl.ag fou ., oxi-
mately 207% of the entire Title I budget. It was also the one which mat with
almost unanimous approval by both principals and other project directors,
any criticism being the lack of enough Team members, This program was aimed
specifically at the sources of the difficulties of the most seriously edu-
cationally handicapped students in the target area, and the ones identified
by their principals, teachers, and counselors as being the most likely to
drop out of school, It was also a program upon which many other programs
depended for support, such as the Urban Service Corps programs for tutoring,
clothing, glasses, and hearing aids. DBecause of the fact that the Teams'
efforts were largely non-educational, except for the subsidiary programs
like Youth Serving Youth, the support which the Teams gave to overcoming the
educational handicaps of the approximately 10,000 severely disadvantaged
students in their caseload was quite difficult to measure objectively. The
information supplied by the Team members on the questionnaire about each of
the students in their caseload plus the information obtained from principals,
teachers, and others by interviews and questionnaires, leave no doubt that
these were the most severely handicapped students. There was some evidence
that the Teams' efforts checked the dropout rate to some extent, but there
was really no way of determining just what the educational attainments of
the identified students would have been without the intervention of the Teams,
unless an in-depth study of these students along with a control group from
outside the Title I area could be made,

A special section of this report is devoted to a detailed analysis of
the activities of the Pupil Personnel Services Teams as reflected in their
evaluation forms returned for each of their caseload students,

Included in the assessment of the 1-A priority to this program ~re
the activities of the Team members in the Youth Serving Youth program. This
project, undertaken in cooperation with the National Council on Youth, began
in 1968, and has received nationwide publicity. It has been demonstrated
that both the tutors and tutees in it have benefitted. The tutees, drawn
primarily from the 2nd through the 5th grades, improved in both classroom
performance and school adjustment. The tutors in the program, drawn mostly
from junlor high schools, at the end of the year were above average for their
age and grade in reading and arithmetic, This progrem, which helped  approx-
imately 200 tutors and an equal number of tutees during the year, reached
only a small percentage of the severely retarded Title I students. More
efforts should be made to reach more boys in the program, as there are
approxXimately twice as many boys as girls who are more than two years behind
in reading in the Title I elementary schools, As part of the success of the
program depends upon the stipend paid to the tutors, some other means of
reward should be investigated in order to expand the program to reach more
students, both as tutors and tutees,
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Priority 1-A (Continued)

Speech Correction (Public and Non-Public)

This project was given high priority by the Title I advisory committee.
This was the first year that speech correctionists were able to completely
survey the speech and hearing deficiencies of the elementary students in the
Title I areas. While most speech therapy requires time and is often accom-
panied by slow learning and lack of motivation on the part of the students
having this problem, the results for the sample (where pre- and post-test
teacher evaluation data were available) showed an increase in alertness and
school adjustment, These students also appeared to have better than average
absentee records, and to compare favorably in reading levels with their
classmates.

Urban Service Corps (including Widening Horizons)

The activities of the Urban Service Corps in the Title I area were
extensive, and included coordinating the efforts of the hundreds of volunteers
they train to assist the schools with educational problems. While the total
impact of this program cannot be directly judged because of its pervasive
nature, there were three parts where measurement was possible:

Clothing., There were 750 children to whom new clothing was given,
of whom about 550 had pre- and post-teacher evaluations available., These
predominantly elementary school students were well below average in almost
every- aspect of their teacher evaluations; their classroom performance
dropped more during the year than did their school adjustment, which dropped
slightly. Supplying clothing dves not by itself correct educational diffi-
cu'ties, However, the clothing undoubtedly enabled many stulents to 2% - in
school and thus prevented their falling even farther behind,

Volunteer Tutoring. Tutoring took place on a one-to-one basis in
many areas, not just in reading and arithmetic, Records were available for
34 of the many students tutored. These were in the elementary grades, and
as a group they showed positive galns in classroom performance and in school
adjustment, although they were considerably behind their classmates in
reading and arithmetic and had a large number of absences,

Widening Horizons., 1969-70 was the fourth year of this organized
junior high school program. Students participating in the program made
decided gains in both classroom performance and in school adjustment, At
the end of the year, teachers reported them to be above average in both
reading and arithmetic, although their absence rate was higher than for
others in their grade, :

The Urban Service Corps is a high priority program, serving not only as
a catalyst for obtaining invaluable volunteer assistance from many sources
in the community but because of its innovative nature, seeking out as it
does those students and their families who most need assistance, In this
regard the work .of the Corps closely parallels that of the: Pupil Personnel
Teams.,
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Priority 1-A (Continued)

Classroom Assistance (Elementary)

Although there is no direct evidence that having a teacher alde in
the classroom increases elther the scholastic achievement or the school ad-
justment of the students in these classrooms, there is no doubt that teacher
aides are highly desired by both teachers and administrators and that their L
presence in the classroom does improve the educational climate, The effec-
tiveness of the program, however, was marred somewhat by the use of teacher
aides to take over classes when teachers were not present, and by the feeling
r the »art of tV. aides tha% thay were being spread too thin, Choner- 3
the program planned for the 1970-71 school year should alleviate many of the
previous difficulties.

o

Priority 1-B

Physical Fitness (Elementary)

The students in this program made positive gains in both classroom
performance and in school adjustment, The program, which had five times
as many boys enrolled as girls, served the upper elementary grades and in
some situations continued on into the junior high grades., These students
had better than average attendance and were well above average in having
supportive families, The cost of the program was relatively high and
served a relatively small number of students, The program was restricted
in many ways because of its dependence upon cafeteria and gymnasium facilities
in junior high schools,

Reading Incentive Seminar (Secondary)

Students in this program did not improve in either classroom per-
formance or in school adjustment in 1969-70 as they had in previous years,
The amount of absences appeared to be less than for other students of their
age and grade. While the objectives of the program met the overall require-
ments for Title I, the students in the program were not particularly low in
reading ability. More effort should be made to include students who are
retarded in reading. This was arelatively inexpensive program as far as
cost per pupil is concerned, and was one which principals and administracors
found very ‘desirable.

Gonzaga Prep Experiment (Secondary)

This program was an outstanding example of public school/non-public
school cooperation to attempt to solve the educational problems of inner-
city students., The 30 boys in this 7th~grade class. were selected from both
public and parochial Title I schools as having average or above intelligence
but lacking sufficient motivation and family support for possible college — "
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Priority 1-B (Continued)

Gonzaga Prep Experiment (Continued)

attendance, Most of these boys amply demonstrated their ability to master
the demanding curriculum and to adjust to the quite different educational
climate of Gonzaga High School,

It is believed that solution of some of the problems met in this
program will assist greatly in developing public school curricula,

Thié was the first year of a two-year program, only partially
supported by Title I funds,

Experimental Staffing Patterns (Secondary)

Because of the fact that the effect of changes in staffing patterns
is not directly reflected in the performance of students, it was very
difficult to obtain *hard data® on the effectiveness of this program,
Interviews with program directors and school principals revealed that the
addition of more adults (vice principals and teacher aides) and their
assistance in the successful functioning of Title I programs increased the
efficiency and effectiveness of the whole Title I effort in the secondary
schools, ; L

Introduction to Data Processing (Secondary)

This program was modeled after the Data Processing Program at
Cardozo High School, The cost of the program was relatively high and the
number of students rather small, Like its counterpart at Cardozo, it
succeeded in placing for employment all the graduates of the program, It
has yet to be demonstrated that this program will assist those students
who are seriously retarded in reading or arithmetic skills,

Urban Journalism (Secondary)

This was a very innovative program of the type much needed to open
up the vistas of job opportunities to Title I students, The students in
this program improved in almost every category of their teachers' evalu-
ations, The cost of the program in Title I funds was relatively small as
the project had additional support from other sources., The number of
students involved was relatively small, and it would appear that those in
the program were not the ones who were retarded in either reading or
arithmetic, but were well above average to begin with in school adjustment,
The aspect of paying students to attend this program (other than for re-
imbursement for transportation) needs to be carefully considered,
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Priority 1-B (Continued)

Community School (Model School Division)

The effect of this program on student scholastic performance is not
apparent at this time since to adequately evaluate its impact on elither the
students or on the community would require an in-depth study beyond the scope .-
of the present contract, This program is recommended for continuation based
on the non-statistical evidence that the program was properly oriented and
functioned well, This program provided one method of increasing parental and
community involvement in the educational process.

Teacher Aide Program (iodel School Division)

Evidence from the Teacher Aide Questionnaires filled out by principals,
teachers, and teacher aides indicates that.teacher aides werz highly useful
and desired in the eiementary schools, and that there were not enough of them,
Although there was no direct statistical evidence that students in classrooms
having teacher aldes performed better than in those without aides, the addi-
tion of aldes to the classroom and the school undoubtedly improved the edu-
cational climate in these schools,

Cardozo Data Processing (Model School Division)

1969-70 was the third year ef this program, which continued to place
all of its graduates. in jobs. The program was small and the cost rather
high., Efforts should be made to reach more students who are more retarded
in reading and arithmetic, 1

PRIORITY 2

AudiO}Visual Services

This program was very much desired by principals and teachers, and
was approved by the advisory groups.. The effects upon the reading ‘and
arithmetic performance of students are difficult to measure directly. This
program provided funds for additional training of teachers and assistants
in the use of visual-aid equipment as well as for repairs of this equipment,
over and above the support normally provided from non-Title I funds,

Strengthening Instructional Services.(Elementary)

. This was a teacher training program with emphasis on diagnosis and
treatment of learning deficiencies. .It is difficult to measure directly

the impact of the program on academic achievement of students of the teachers
in the program, It was a relatively inexpensive program, and was designed

to increase the competence of teachers in dealing with the problems of inner-
clty students, particularly in the area of reading.
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Priority 2 (Continued)

Health and Psychological Services (Elementary)

This program was rated as being only moderately effective by 77%
of the principals who were asked to rate this and other Title I programs on

a questionnaire. Thls rating was based malnly on the fact that the health aldes

were trained late in the school year, thus giving the program a late start.
Most teachers, according to a questionnaire filled out by thcem, gave the
program a favorable rating. '

Cultural Enrichment (Elementary)

Cultural Enrichment (Secondary)

Cultural Enrichment (Model! School Division)
Cultural Enrichment (Non-public schools)

Objective evldence as to the effects of cultural enrichment programs
upon Title I students is not possible to obtain, It is reasonable to expect
that the activities of these programs should affect their cultural growth
and their greater appreciation of education, These programs were highly
desired by the school staff and teachers, and were recommended for continu-
ation by the Title I advisory groups. It is difficult to arrive at a balance
between the gains from a morning spent on a field trip against the same
amount of time spent in the classroom., Undoubtedly both are necessary,
particularly where the field trip directly reinforces the learning situation.
The cost of all of these programs was relatively low,

English in Every Classroom (Model School Division)

Because of the all-inclusive nature of this program it was not possible

to determine what its specific effects were on the Title I students, The
program was considered highly effective in previous years in the one junior
high school where it was conducted, and was expanded in 1969-70 to three
schools, This year's program was highly recommended by the principals of
all three schools, The cost per pupil was relatively low,

PRIORITY 3

Project READ (Elementary)

Project READ appeared to be ineffective as a remedial reading course
to bring under-achieving inner-city children up to or above grade level in
reading, Teachers who used the program expressed the desire to continue to
use READ materials but in conjunction with some other method or materials,
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Priority 3 (Continued) ‘

Mathematics Clinic (Secondary)

This program has not developed satisfactorily, and atteundance of the
" students enrolled was very irregular, Tha cost of the program was relatively
low and the number of students served rather small., Information obtained
from teacher evaluations of the students in the program has been inconclusive,
The program might have been more effective had it been conducted during ,
regular school hours rather than before and after school. Greater efforts L
should be made to work with students who have not developed satisfactory
skills or motivation in arithmetic, The changes plannad for continuation of
the program in the 1970-71 school year should produce better results,

PROJECTS WITH SEPARATE EVALUATIONS

Follow-Through Project -~ Morgan School
- Nichols Avenue School

Elementary and Secondary Staff Development (iijodel School Division)

Since evaluations of these programs were carried out by other evalu-
ators, they were not included under the present contract,

RECOMMENDATIONS

1, Information on individual students should continue to be obtained
from the classroom teacher on a longitudinal basis in order to determine the
effects of Title I programs on the classroom performance and school adjust-
ment as well as on other aspects of the educational problems of students in
the Title I area,

2. Greater efforts should be made in assisting boys to overcome their b
reading and other academic difficulties, particularly in the elementary grades.\
There are twice as many boys as girls who are retarded in reading in elemen-
tary schoels,

3. Secondary school programs should make a more concerted effort to
assist identified students, particularly those who are two years or more ;
behind their peers in reading and arithmetic, as well as those who have N
other educational problems, Iost of the present programs, while highly N
dasirablz for many Title I students, appear to draw their participants
from thoses above average in classroom performance and school adjustment,

A




4, Efforts should be made to reduce the number of students who repeat
the same grade a second year, In the target area schools during the 1969-70
school year, almost 20% of the boys and 15% of the girls repeated the 1lst
grade; also in the grades above the 3rd, 34% of the boys and 18% of the
girls were two years or more behind normal grade level, (In accordance with
the polic of the D,C. schools, children normally enter the lst grade in
the calendar year in which they become six years of age.,) Iiiost of the
research concerning grade retention shows that those students who are kept
back do not make up their deficiencies by the extra year but actually drop
farther behind,

5. A permanent identification number should be assigned to all students
in the D.C, School System, This is needed to efficiently process Title I
information, and would considerably decrease the clerical load of gathering
and processing all pertinznt information concerning students needed for
evaluation, The movement of students in and out of the Title I area sub-
stantially increases the difficulty in assembling this information,

6, In addition to the present system of overall assessment of the
effects of Title I programs through the measurement of changes in student
classroom performance and school adjustment based upon classroom teacher
evaluations, it is recommended that certain of the Title I programs, par-
ticularly those where the interaction of the school and community are
involved, be evaluated in depth, While the ultimate goal of all Title I
programs is to overcome the educational handicaps of Title I students,
intermediate goals are necessary to measure progress,
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